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In this article, innovative forms of education in teaching Russian as a foreign language in the initial stage,
methods of new technologies, and the use and practice of training of Russian as a non-native language are
considered. This analysis of the advantages and short-comings of using new multimedia educational systems in the
practice of teaching RAF are provided. The authors give examples of this technology as used during their work
with new lexicon and the creation of new grammatical constructions. The assimilation of a system of linguistic
concepts, the stage-by-stage mastering all types of speech activity, and the mastering of language skills as well as
their application in communicative activity are analyzed. In working with information technologies in learning
Russian it is expedient to use various multimedia sources.
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International relations are developing more and more in the social sciences. Thus, the equipment
used for the practical acquisition of a foreign language and its culture becomes one of the most
important characteristics of a top expert in the field of teaching. And, in the high school system of
Kazakhstan, as in many countries of the world, there are serious changes. Pedagogical technologies are
connected with the broad “use of new information technologies which give the chance fully to open
didactic functions of these methods and to realize the potential educational opportunities put in them. As
of today, free access to the necessary information is required, and in information centers all
opportunities in existing scientific, cultural, and information centers of the whole world are created
within a comprehensive study of this or that problem to form own independent opinions” [1; 127].

Within higher educational institutions there is a distinct need to produce experts of a high
professional level who are capable of solving difficult, modern problems. In this regard, innovative
forms and methods of teaching, the refusal of a formalistic approach to training, and the use of new
modern technologies in the implementation of practical purposes and tasks become the main objectives
of state policy formation for education in Kazakhstan.

There are diverse problems in the practical training of foreign students in Russian phonetics and
intonation within the different types of speech activity. So, in terms of audition, the student must learn
to accurately perceive the overall phonetic shape of Russian words in the speech stream and the
rhythmical- intonation design of speech. Likewise, the student must create a plan for expression, a
contextual plan, and must learn and understand the importance of pronouncing statements emerging
from the interaction of lexicon, syntax, intonation and context. In the process of mastering phonetically
correct oral language the student should learn in full Russian articulation based on the use of syllables,
words, and phrases, primarily in the full style of pronunciation, in order to acquire all of the diverse
types of switches in articulation from one articulation to the another within a word, phrase, or syntagma.

The problems of training highly qualified specialists also include the formation of a student's
benchmark, standardizing requirements for future experts, the ability to take these independently, and
the constant improvement of knowledge of the specialty. In this sense, producing experts who know a
foreign language becomes important.

The Russian language holds a strong position within the economic, legal, and educational space
of Kazakhstan, being the language of international communication. Therefore, the use of the
technologies which increase the efficiency learning Russian is of particular importance.

Our main goal is the concrete description of the initial tactics for training foreigners in Russian
the language, predetermining all the components of the training process; contents, training materials,
and control.
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As our work has an advisory nature, the basic communicative competence of adult foreigners is
noted, and the daily, non-professional, communicative needs of pupils are considered during their stay
in Kazakhstan.

A peculiar feature of the pre-university grade level is the intensity and short period of foreign
language learning that is required to master a language in a volume sufficient to carry out further
educational activity. For the communicative competence of pupils of Russian and their adaptation to
their new educational environment it is necessary to use the most rational and effective possibilities for
out-of-class, independent work which is carried out by innovative methods of training, in particular, by
means of modern multimedia. The introduction to the educational process by use of occupations is an
effective means of helping foreign citizens to adapt to training at the pre-university stage. In reference to
the exercises “at a pretext stage, the teacher needs to remember their general plan and the difficulty
level, moving from one difficulty in one exercise before recognizing the phenomena of similar forms, as
well as remembering the repetition of the studied material in small doses over a long period bringing
skills to automatism, and the complexity of exercises”, etc. Although the constant communicative focus
on oral speech within concrete educational situations and in scientific fields must remain one of the
main and indispensable conditions [2; 221].

But each technique, especially in new, modern, multimedia, educational systems, has advantages
and shortcomings. For example, the lack of direct contact between the teacher and students, in our
opinion, complicates perception and the implementation of training material. Also, the virtual electronic
environment of RAF training excludes the stage of mentally connecting the perceived picture from the
cognitive process. Perhaps, this environment will accelerate the process of the perception of speech
material and nonverbal information, but trainees have no connection of this to cognitive activity.
Therefore, there is no direct opposition of distance learning and real teaching.

The training model of communicative competence can be used during any situation, both for
distance learning, and for traditional class work with the use of computer technologies. Therefore, there
is an imperative need for the creation of a new generation of manuals. It is necessary to remember that a
"dialogical" form of exercises should include the introduction of lexicon constantly. It is also
appropriate to train not only the terminological and general scientific lexicon, but also office lexicon for
scientific prose and modal and estimated lexicon for oral forms of communication [3; 109].

In recent years research techniques of teaching RAF have been actively conducted, including
experiments in the field of the implementation of computer technologies in the training of foreign
languages. It is known that modern computer programs can evaluate individual needs and student
interests, and various strategies for the assimilation/acquisition of language. These programs can also
differentiate ways of presenting training material, provide individual forms of training, create a wide
range of incentives for the involvement of students in foreign-language speech activity, and increase the
contact time of contact with the language learned.

Interactivity, independence, individualization, and, as a consequence of all that, a personal
approach to training focused on the student, formulate new requirements for the use of computer
training materials during a lesson. Today, various computer software (such as electronic dictionaries and
training programs), regional geographic and Internet training materials, methodical data, as well as
psychological and linguistic literature appear to aid the RAF teacher.

But, not only are such computer opportunities as electronic dictionaries rather easily used to
expand a lexicon. Multimedia opportunities as well as the use of complex animation techniques in the
teaching of RAF allow for facilitating non-native language opportunities for improving the visual
memory of students considerably.

The teacher can use these methods in teaching RAF in order to get the students involved in
training. Most important is the fact that the imitation of reality by means of multimedia means happens
in a dialogue mode. "The effect of reality" of the events is created by means of communication, such as
the communication of fictional heroes. And, to remain “in this world it is necessary to react to the events
around you by means of "live" communication. Thus, students in this case are participants in a game,
and thus their interest and motivation in studying of a language automatically increases” [4; 110].

When future undergraduates appeared in the student body and the subject of "specialty language"
did not have any relevant teaching materials, we were faced with the necessity of creating them.

Having experience in heuristic learning, we understand that not all known principles of heuristics
can be used by us in the present moment. In the past, we have worked with advanced students. Thus, we
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could talk to students as equals, together, to choose the necessary grammatical or textual material, as
well as the controlling materials.

Now the task is complicated by the fact that prospective graduate students know everything about
their profession in their own native language, but we require that they talk about their profession in the
target language, realizing that students are at the initial stage of in their learning. When creating the
textbook the "Language of Occupation: the Art," we decided to try to work in a different format.

The effectiveness of the learning system significantly increases with the use of the pedagogy of
cooperation, focused on the involvement of the learner in the educational process, as well as the joint
work of the teacher and the student. The pedagogy of cooperation focuses on educational partnerships,
and suggests a number of principles:

1. Teaching without coercion is to make the student a co-author of the lesson, to instill in him or
her the confidence to remove the feeling of fear is natural for every first-time learner of a new language.
The teacher needs to put before the students a challenging goal, to point out its exceptional difficulty,
and to inspire confidence that the goal will be achieved. Thus, we made the proposal for the joint
preparation of the training manual on the "Language of Occupation: the Art." This work motivated
Afghan students to study sophisticated terminology, to study subjects about art, and to work up texts in
their native language. Tests were translated and adapted, and prepared for the study and analysis of the
lexical, grammatical, syntactical, elements of the language, but without coercion and according to their
own will. However, this process was not uncontrolled. The logic of the occupation, its structure,
purpose, and fundamental tasks allowed the teacher to skillfully guide the enthusiasm of the students in
the process of language acquisition.

2. The idea of support includes subject-verbal information reference signals, which means the
development of memory, logic, and spatial thinking. It is not a scheme, and the set of keywords, signs,
and other reference signals are specially arranged and show the logic of the studied material in the form
of a compact shape (sometimes colored) reference circuit, which greatly facilitates the memorization
and understanding of the material and eliminates the possibility of cramming. For us, its use in the
classroom consisted of an animated model of the Russian sentences, the preparation of sentences for
modals, the preparation of virtual constructions in real sentences, and the use of the new language
terminology.

3. The lack of negative assessments in the classroom prevents splitting students into achievers
and under-achievers. This applies particularly to the Afghan students. It is these students who have
received a higher education at home, and who have worked in a university as teachers. There is no need
to demonstrate their ignorance of a given subject. The lack of negative assessments makes the
atmosphere in the classroom easier and motivates the students.

4. The idea of free choice allows for the opportunity to develop individual qualities of language
learning for the student, as the student can create a task that he is interested in solving. Shatalov gives
the disciples a hundred tasks, and they chose to resolve any of them in any quantity. This freedom of
choice is the easiest way to develop creative thought. In our case, this freedom is in the choice of themes
and texts together.

5. The idea of acquainting the student with topics before he or she begins the current training.
This happens due to the fact that a student himself / herself proposes a topic for study, for example, the
"Fine Arts of Afghanistan," and is then given the task of finding short texts on this opic. Then, together,
the teacher and the student determine the research requirements, and the teacher adapts the text and
prepares it for implementation.

6. The idea of large blocks is that the learning process does not consist of individual lessons or
training sessions, but of blocks of "immersion™ in different topics, working with hypertext. The material
comes in large blocks, and so it is possible to increase the volume of the material for study, to establish
logical connections, and to distinguish the main point.

7. The idea of introspection is to teach students individual or collective introspection in their
study of language.

8. The idea of personal approach is to use techniques in which each student feels like a human
being, and thus feels the personal attention of the teacher.

9. The idea of dialogical thinking consists of a dialogue between teacher and students, of a
friendly and attentive attitude to the statements of students, of the encouragement of ideas and thoughts
of students regardless of whether they are right or wrong, of promoting student activity, of cooperation
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between teachers and students in finding solutions to educational problems and issues, and of
contributing to the development of students’ creative abilities, as well as their motivation to learn a
language.

10.  The intellectual background of the joint activities in the learning process and outside of it
(such as in museums, leisure time, etc.). The goal of every teacher is always a variety of specific
pedagogical actions and tasks. It requires a teacher to implement creative solutions, to use creative
thinking, to develop new ideas, and to take an unconventional approach [3, 6].

The apology method of cooperation pedagogy proposes the following concepts:

* The idea of joint educational activities of the teacher and the student is bound by mutual
understanding and joint analysis of the progress and results of this activity.

» Collaborative relationships are multifaceted; but most important is the "teacher / student"”
relationship. Traditional education is based on the position of the teacher as subject, and the student as
the object of the pedagogical process. This provision is replaced by the idea the concept of
collaboration, which holds that the student is the subject of his or her own training activities.

* Two subjects of the same process have to work together as partners. To make this a
collaboration of the more experienced with less experienced, none should stand above the other [7].

Understanding the basic principles and concepts of the pedagogy of cooperation, and taking them
as a basis, we proceeded to the creation of the textbook the "Language of Occupation: the Art,” which is
intended for students preparing to study, or currently studying, at the Academy of Arts of Kazakhstan.

Also, there is the important fact that the students themselves are "creators" of this reality, and thus
the direction of communicative actions and subjects depend upon them. Students have the possibility of
continuous interaction with the program. Thus, at any time, it is possible to request necessary
information, to present it in the various convenient forms, and to receive assessment from the program
on the correctness of the students’ actions.

By means of various gestures and a mimicry it is possible "to show" various emotions which are
experienced by the participants of dialogues. It is possible to continue communication infinitely, but it is
also possible to interrupt it at any place and to continue next time. Thus, the possibilities of interactive
communication are boundless. The development of multimedia dialogue systems led to emergence of
textbooks, encyclopedias, atlases, and magazines, as well as fiction with "live" pictures and sound. The
training of oral speech in a foreign language, especially in a specialty not in the language of the higher
educational institution, is a difficult and labor-intensive process as within student speech there have to
be elements of the corresponding text genre, such as scientific style. The work of the teacher is
facilitated by the fact that this speech can be close to as many as 30 parameters of the educational text
which has been used as the basis for training, and having a smaller quantity of any situational
opportunities [5].

The computer is unlike the more-irritable living teacher, and it can wait patiently as long as
necessary to correct the pupil's errors. And, it is not important whether this is the correction of a foreign-
language accent, the elimination of errors in oral speech, or the elimination of grammatical defects.
Now, multimedia technologies are one of the most explosively-developing directions of new
information technologies in education.

The teacher should consider the level of a student group when selecting training material and
determining of the presentation sequence. Animation and computer graphics are a means of the
representation of the value of this or that image, and contain necessary visual reference points for the
implementation of a specific action. They promote the prevention of mistakes in the communicative
process, and allow for the fast assimilation of certain grammatical phenomenon. This process is
operated and controlled on the pupils’ side.

It is possible to create videos of different kinds, such as on observation, on value judgment, on the
recognition of the phenomenon studied, on training, and on speech. The texts offered in various
textbooks can be used as the scenarios for subsequent video clips to be used for the purpose of
establishing the grammatical material studied, as well as for auditions, readings, and the development of
speech.

Analysis of the theoretical material shows the possibility for the creation of student presentations
of information pages in the form of text and graphic screens, animated inserts, video clips, and
illustration programs. Students have an opportunity to leaf through pages of information backwards and
forwards, to watch the application of theory from the beginning to the end, and to find the necessary
section according to a table of contents.

157



Kaszax memnexemmix xwiz0ap nedazocuxanvlk ynusepcumeminiy Xabapuoicot Ne 1 (77), 2019

Using the possibilities of computer graphics and complex animation, we created a small video
series allowing a new approach for the development of verbs of motion; one of the most difficult
subjects in Russian. The text as the main educational unit when training in a foreign language must,
especially during the first stages and for students with weak knowledge, be played and listened to
repeatedly in various sections [6].

The complexity of specific distinctions of verbs, a large number of verbal prefixes, questions of
compatibility, the variability of grammatical constructions, all of these complicate the free use of
prefixed verbs in the speech of foreigners.

An accurate system of presenting verbal prefixes and perhaps a larger number of exercises
connected with them is necessary for the development of skills in using verbs in practical speech. But,
the use of animation simplifies this process by allowing the student to see "visually" a moving subject,
to independently create possible types of direction, to choose various situational options, and, as a
result, "to draw" and remember this picture a multiple number of times.

The video series consists of three main stages to supply grammatical material at the initial level:
1) acquaintance and use of nouns; 2) acquaintance and use of adjectives; 3) acquaintance and use of
verbs. At the same time, the algorithmic principle of the evolution of understanding of grammatical
constructions is used, creating logical thinking in a step by step approach, from simple to difficult.

During the first stage there is the creation of the concept of an object, a noun, and the questions;
KTO? 4TO?

During the second stage we expand the object by determining the object sign; what?

And, during the last stage we expand the action of a subject to that of a subject moving.

Personal pronouns are given during the first stage. Possessives, along with adjectival conjugation,
are given during the second. For example:

OTO0 TOM—3®0 MOU JOM. 3FebMON KpacHBBIM TOM. Tam—eil KpacuBBII 10M. TaM cfeH¥ MO
KPaCHUBBIH JOM.

By the third stage students get acquainted with different types of case forms as well as means for
managing verbs.

Kak? 'ne? [Mouemy? 3auem? C xkem? OTKyzna?

The teacher builds students’ acquaintance with verbs by exercising case forms. For example:

V3 — 3BOHUTH — IO3BOHUTH V4 — BUIETD - YBUAETD

TOBOPUTH — CKa3aThb YUUTH - BBIYUUTH

JapuTh — MOJAPUTH U JIP. IMIOKYNaTh — KYyIIUTh U JIp.

V5 — BcTpeuarbes — BerpeTuThest V6 — pabotatk - mopaboraTh

00mIaThcs — MOOOMIATECS OTABIXATH - OTAOXHYTh

3HAaKOMUTHCA — ITO3HAKOMUTLCH T'YJIATh — HNOTYJIATh U JIP.

The use of complex animation and computer graphics help to simplify the process of perception
of language by means of visual means considerably. The student sees an object animated out of an
inanimate object.

And, the students themselves participate in the process of the reconstruction of an object,
determining its cases and/or endings, by investing lifeless linguistic objects with the animated
properties. Using different animation options, the student can create images, allocating them with
distinctive properties at the same time. It brings forth creative opportunities for the reconsideration of
reality and the properties of communication in the training process.

The subsequent stage consists of the subject’s symbols. The possibilities of animation allow for
modifying a subject’s symbols to appear visually opposite. And, together with this modification,
students may store a subject’s symbols at a subconscious level. This process is interesting in that it gives
students the chance to recreate additional symbols which help them to see a subject from a new angle.
Allocating various symbols to a subject, the students automatically remembers their "verbal” form as
they began a certain task, for instance, "to draw a beautiful subject,” or "to create big forms," etc. It is
obviously possible to achieve this goal, and to teach the students during a limited period to speak about
problems of their own specialty and to understand the speech of native speakers by means of innovative
and traditional methods, but placing resolute emphasis on the principle of communicativeness both in
training, and in the creation of the training materials and manuals used [7].

During the third stage, which is the most difficult, there is the movement of a subject. In Russian
the definition of the movement directions is complicated by the need to use various prefixes having a
contextual value changing depending on the given situation. For the foreigner, the time of the
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performance of the movement, the interval in time and space, the nature of the performance of the
movement, and the category of the person performing the operation, also has a certain difficulty. All this
together can almost not be explained to a foreign student without additional illustrative resources. And,
in this case, complex animation has to potential to be one of the most productive methods for illustrating
action in a characteristic interval of time and space.

The simplest route in various directions with use of prefixed verbs is presented in the following
image. The convenience of a video clip would be that, showing a certain direction of action, the teacher
can comment on the process of an explanation of value using separate prefixes, then change the
direction and, as a result, a verb. Students see the whole process in operation, and furthermore can
create various routes, using verbs of motion. Here we used verbs in the past tense, but an animation
would create the possibility for creating imaginary actions in the future as well as for recreating the
process of synchronous performance of action in the present.

@D >

&@? [JEPETIET],
&

BBILIE

7 — Hallen:

L ONMESHEAVRY

As a sample we created a video series on the subject the "Formation of Prefixed Verbs," but the
teacher, at his or her own discretion, can choose and create various subjects, objects, and dialogues.
And, using the possibilities of computer graphics, the teacher can achieve result quicker, using the
ability to define properties of a subject, symbols, and the actions of a subject, as well as the ability to
build phrases independently by knowing the system’s design and necessary formulas:

For example: 1 + V3=A3 + O3 OH 1n03BOHHUII CBOEMY APYTY.

1 +V4=A4 + O4 Mos mama KyIniia KpacMBOE TUIAThE.

1 + V5=A5 + 05 MbI 103HAKOMUJIKCH C YMHBIM YEJIOBEKOM.

1+ V6=A6 + O6 Mos noapyra paboTaer B MHOCTPaHHOW KOMIIAaHUH U JIp.

Before beginning to work with a verb, the teacher acquaints students with a noun, the categories
of number, animated and inanimate nouns sorted by case, and nominals.

Then with the use of an adjective the teacher analyzes categories of number, sort, and case. There
are synonyms and antonyms of adjectives, the determination of a subject’s symbols, and the creation of
interrogative and affirmative forms.

The subsequent stage consists of verb formation. The teacher remains on the formation of
prefixed forms of verbs in detail.

It is known that verbs of motion are divided into 2 groups. Verbs of the first group designate the
movement which happens at once or in a certain direction. These are verbs of the unidirectional
movement.

Verbs of the second group designate the movement which happens many times or in various
directions. These are verbs of multidirectional movement.

1 group: unry, exarb, 6€xKaTh, JIETETh, IUIIT.

2 group: XoauTh, €3AUTh, OEraTh, JIETaTh, IJ1ABATh.
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By means of animation it is possible to show and explain easily to foreign students on the
distinction between unidirectional and multidirectional movement.

During the formation of the prefixed forms of the verb the main complexity for the student
consists in abundance of verbal prefixes, each of which has its own value. And, often foreigners are
confused in the use of these prefixes and pretexts when determining the direction of movement.
Animation and computer graphics allow for showing these three-dimensional motions in a certain
situation. Subsequently, the students themselves can create the directions of movements necessary by
asking a question and using various verbs and pretexts.

This picture is from the video created by us and used in our lessons. It is visible as an object
which takes an action and changes the direction of movement. This animation allows for displaying the
"reality" of events, the student together with the protagonist participates in animated story.
Subsequently, by working off of the values of each prefix and by using questions of the direction of
actions (for example, to? from where?), it is possible to add this video series with various dialogues. It is
possible to introduce other protagonists as well. In this fragment we use only the verbs naru - xoauTs,
but subsequently it is possible to create videos using other verbs. For example, miaBats - IbITh, HATH -
XOOUTh, JICTATh - JICTCTh.

Also, the animation and computer graphics help the students to visualize values of some pretexts,
for example “in,” “on,” “because of,” “from under,” “through,” etc. When choosing the volume of
lexical and grammatical material and the sequence of its representation the teacher has to consider the
students’ levels in perceiving this information.

During the selection of material and the determination of its presentation sequence the teacher
can, considering level of the group, introduce some prefixes with verbs of motion, which can be used
subsequently in either a lower or a higher grade level. In other cases, the teacher may give these prefixes
special attention as important for a particular sphere of communication and necessary for understanding
of certain texts.

Animation and computer graphics are a means of representing the value of prefixed or un-
prefixed verbs of motion containing the necessary visual reference points for the completion of specific
actions.

Animation and computer graphics also promote the prevention of mistakes in the use of verbs of
motion, and allow for fast assimilation of certain grammatical phenomena in a process operated and
controlled by pupils.

Also, the use of complex animation and computer technologies makes available such future
opportunities as:

1. "Free" information navigation and a way into the Internet world network.

2. The use of text fragments, dialogue designs on visual materials, the creation of various videos
and audio-works covering various levels and fields of grammar (in the accompanying image).

3. Work with various applications (text, graphics, and sound editors, as well as cartographic
information).

4. The translation of hard-to-understand information into a simplified form by use of computer
technology.

5. Increasing an image screen size (up to twenty-fold) or focusing on an images most interesting
fragments, while maintaining the quality of the image.

6. The use of various software for scientific, research, or informative purposes.

7. The use of continuous musical or other audio corresponding to either a static or dynamic video
clip.

8. The use of video fragments from movies, videos, etc., as well as functions for “freeze frame,”
“time-lapse,” and “scrolling" of a video.

9. Including image processing techniques in educational programs, as well as complex animation
for the deep study of linguistic forms.

10. The creation of one’s own “galleries” / selections of information provided in a given product.

11. Automatically viewing individual clips / "slideshow" of a product, as well as creating an
animated "guide” to a product (oral and written user instructions). This includes game components and
information components in the structure of a product. This constitutes the educational tutorial of RAF,
which implements various types of information technologies.

Thus, it is clear that the advantages of using multimedia technologies (the expeditious use of
information, the combination of audio-and visual material, etc.) in the organization of educational
processes are very useful. The use of such technologies significantly makes educational information
“come alive” by making it more clearly perceived and more easily assimilated.
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NCIIOJIb30BAHUE HHHOBAIIMOHHBIX ®OPM OBYYEHUSA PYCCKOMY S3bIKY
KAK THOCTPAHHOMY B KA3AXCTAHE

A.A. Paumgekoeal, M.II. Emuumoé’, C.P. Hypmuﬂeyoeaa
K.().H., IOLIEHT, - MarUCTp T'YMaHUTAPHBIX HAYK, CT. IIPEIOIaBaTEIb
23 KasHY nwm. ans-Dapabu, Anmarel, Kazaxcran, email: adai75@mail.ru

1,2

B craree paccMaTpuBalOTCs WHHOBaLMOHHBIE (OPMBI 00Y4EHHsI PYCCKOMY SI3bIKY KaK MHOCTPAaHHOMY Ha
HayaJbHOM 3Talle, METOJBl HCIIONIHb30BaHMSA HOBBIX TEXHOJOTHMH B MpaKTHKE OOYYEHHsS HEPOIHOTO S3BIKA.
[MpuBeneH aHamu3 NPEMMYIIECTB U HEJOCTATKOB HCIIOJIL30BAHHUS HOBBIX MYJIBTUMEIUUHBIX 00pa3oBaTeNIbHBIX
cucTeM B npakTHke npenonaBaHuss PKIU. ABTopsl NpuBOIAT NpHMEpPHI HCIOIb30BAHHSA JAHHOW TEXHOJIOTHU IpHU
paboTe ¢ HOBOW JIEKCHKOW, MOCTPOCHHM HOBBIX I'DaMMaTHYE€CKUX KOHCTPYKIMH. AHaNM3Upyercs yCBOCHHE
CUCTEMBI JTUHTBUCTUYECKHUX MOHATHH, TOATATHOE OBJIAJECHUE BCEMHU BHIAMH PEUYEBOM NEATEIBHOCTH, OBIAJCHUE
SI3BIKOBBIMM YMEHHMSIMH W HaBBIKAMH M WX NpPHMEHEHHE B KOMMYHHMKaTHBHOW nestenbHocTH. [Ipm pabore c
nH(GOPMAIMOHHBIMHA TEXHOJIOTHAMH JUIS N3YyYEHHS PYCCKOTO S3bIKA IEJIECO00Pa3sHO HCIONB30BATh Pa3INYHBIC
MYJIBTUMEUIHBIE UICTOYHUKHU.

Kniouegvle cnosa: pycckuil Kax UHOCMPAHHBIN, UHHOBAYUOHHBIE QOPMbI U MemoObl O00yYeHus,
2ocyoapcmeentvie U npogeccuoHanbHyle CIaHOapmvl, MyIbmumMeOutinble mexHoI02uu
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Makasajga 6acTayplll TONTA OPBIC TUIH IIET TUI PETiHAE OKBITYAbIH WHHOBAalMSJIBIK (hOopManapbl, e3re
T OKBITY TOXKipHOECiHAe jkaHa TEXHOJOTTUIAPIBl KOJAaHy 9MicTepi KapacThIpbuiaabl. OpbIC TUTIH meT Tifi
peTiHze OKBbITY TOXKIpHOECiH/Ie KaHa MYyJbTUMEIHAaJbIK OiliM Oepy JKyHeciH KOJIIaHYJblH apThIKIIBUIBIFEI MEH
KEeMIIIJITT Typaybl capanrama JKacajblHambl. ABTOpIAp JKaHa CO3AEPMEH KYMBIC ICTeyle XOHE JKaHA
rpaMMaTHKAJBIK KYPBUIBIMAAP/IbI Kacay/ia aTalIMBbIII TEXHOJIOTUSHBI KOJJaHy YIIiH MbIcajiap Aa KeJITipil eTei.
KOMMYyHUKAaTHUBTIK 9peKeTTe JIMHIBUCTUKAIBIK YFBIMIAPIBI MEHrepy XKyieciH, ceiiey KbI3METIHIH OapibIK
TYpJepiH OGipTiHAEN MEHrepTy, TUIAIK OUTIKTep MEH JaFaplIapAbl KOJIAaHy CBIHABI Macenenep TangaHaasl. Opsic
TUTIH YHpPEHY YIIIH JKYMBIC Ke3iHJE aKMNapaTThIK TEXHOJIOTHsUIApAbI SPTYPJi MYJIBTHMEAUSUIBIK JEPEKKO3IepIi
naijaJaHFaH kKeH.

Tyiiin co3dep: opvic mini wem mini peminoe, UHHOBAYUAILIK OKblmy adicmepi MeH @opmanapul,
MeMaieKemmiK dHcoHe Kaciou cmanoapmmap, MynbmumeOudnvix mexHoI02UsNAp
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