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The article describes methods of applying the theory developed by Brunner D, as well as “scaffolding” for
overcoming the zone of proximal development introduced by Vygotsky L. S. Teaching allows building the learning
process, taking into account the zone of proximal development of each student, in such a way so that it is based on the
student’s basic knowledge, speed of learning language material and mastering features by each student individually.
The urgency of the research is justified on the grounds that a principal concern for developing foreign language
teaching methodology in an inclusive class is becoming ever more acute, due to the development of inclusive education
in Kazakhstan. The article analyzes English language textbooks in order to determine their conformity to the “zone of
proximal development” theory. The article deals with the advantages and disadvantages of using scaffolding in a
foreign language teaching process within inclusive education. The examples are given for working with students in an
inclusive class by using scaffoldings.
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Foreign language teaching in the context of inclusive education should be provided with a number of
conditions for its successful implementation, including teacher’s knowledge of teaching methods in an
inclusive classroom, besides material and technical equipment and ensuring training of specialists in various
fields.

Currently, future teachers are taught learning basics within inclusive education. However, this elective
course is general and has no answer to the question of how to teach a foreign language and what foreign
language teaching methods are more effective in an inclusive education for students of different levels
training and language skills.

In addition to changes in general approaches to learning, the principles of teaching a foreign language,
which in the Soviet school were built on native-based fundamental learning of a foreign language, are also
changing. Since recently, teaching has been conducted on the basis of educational and methodological
complexes developed in accordance with the Common European Framework of Reference for Languages
(CEFR), which implies, for example, not systematic memorization, but using context for studying
grammatical phenomena [1; 2].

It should be noted that the tasks in such textbooks are developed on the basis of Bloom’s taxonomy [2;
7-8]: knowledge, understanding, application, analysis, synthesis and assessment. That is, if we consider a
typical English textbook, then we will find that:

The first task allows the teacher to check the level of learning a new topic by students and introduce
new words (knowledge), for example, to match words and pictures;

According to the second task, the teacher checks new lexical and grammatical material
(understanding), for example, answer the questions or insert missing words;

In the third task, students should use current knowledge (application), for example, listen to the text
and answer the questions using new words;

In the fourth task, students should analyze the knowledge gained (analysis), for example, study the
rule and answer the questions to it or play a dialogue using new words on a new lexical topic;

According to the fifth task, students should create some kind of their product, using the knowledge
gained (synthesis), for example, to do a project work;

At the final stage, students should determine whether they achieved the goals and tasks set at the
beginning of a new topic introduction, and where they still have gaps (assessment) [3].

As a rule, assessment is performed by tasks for self-assessment, which are included in the syllabus,
and formative or summative assessment work. The latter is carried out at the end of the section or term
studied.
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In addition to the principles of Bloom’s taxonomy, this delivery clearly traces the “zone of proximal
development” theory. The zone of proximal development (ZPD) is a theoretical constructs introduced by L.
Vygotsky in the early 1932-1934 for characterizing the relationship between learning and child’s mental
development.

“ZPD determines functions that haven’t grown ripe yet, but are still in the ripening process, which will
become ripe tomorrow, but now are still in its infancy; functions, which can be called not the fruits of
development, but like the development of buds, that is, which only becomes ripe” [4; 42]. That means the
zone of proximal development is determined by the content of those tasks which cannot be solved by the
child independently, but is able to do it together with an adult. The knowledge, initially available to the child
under teacher’s supervision, later becomes his own achievement (skills, abilities).

Developing the idea of his “ZPD”, Vygotsky gave the leading role to an adult [5, XXXIII]. However,
within the updated education content, when the lesson is not teacher-centered, assistance in overcoming the
zone of proximal development can be given by adults, peers, a textbook, the Internet, books and various
objects surrounding the child. An adult should act only as a training provider in this process, guiding child’s
development, but not as an authoritarian leader.

Nevertheless, giving the leading role to an adult, Vygotsky noted that a team also influences child’s
mental development. He said about the developmental dependence of egocentric speech and independent
reasoning on the interaction in the team. That is, a child, communicating with others and building up some
logical reasoning, argumentation of which depends on his mental development, can move this kind of
reasoning from outside to inside: from his communication with others into his egocentric speech addressed
to himself, and then to his own reasoning [6; 202].

ZPD regulations must be used in the updated program. This is due to differences in the traditional
form of education and the updated program. When teaching the traditional form of education the student
received a certain content knowledge throughout a term or a year and after that, the knowledge gained was
tested or examined. According to the test results, weak, talented and students with a foreign language
learning increased motivation were built an educational route, which would allow the above categories of
children to improve their language skills. The conducted work was rather complex, as it required an
individual approach to each student. In theory, it was focused on students A (talented, gifted, increased
motivation students, bright) and students C (students with disabilities, weak and retarded students, deviant
behavior students, oralmans (repatriated Kazakhs), ungraded school students, decreased motivation
students), but in fact it was directed only at students B (middle level students).

This happened because students A and C either received individual tasks and were out of general
work, or had to work with everyone, and the tasks targeted at students B, were too difficult for students C
and too easy and uninteresting for students A. Students C, unable to cope with the task, or they did in such a
way that they understood how far they were behind the rest, and students A, who were not developed by
such tasks at all, lost interest and didn’t improve their knowledge.

Therefore, only the level of student’s current development was determined. The psychologist should
inevitably take into account both the current level as well as ZPD when assessing the state of development
[7; 905].

The updated program requires building activity in a slightly different way. For example, we
determined by testing that two students know how Present Simple is formed. If we do not dwell on this, but
try to find out what way both students do tasks built for the next level of language skills which they cannot
do independently and if we show them how to do such tasks, ask leading questions, focus on literary texts
etc., it turns out that one of students given an assistance understands in what cases Present Simple is used,
and the other can tell the difference between Present Simple and Present Continuous.

This gap between current education skills of a tense form, the developmental degree of which is
determined by using tasks done independently and the level gained by the student when doing grammar
tasks in cooperation, determines ZPD. In our example, this zone for one child is expressed by his ability to
determine cases of using Present Simple and a comparison of two forms of Present tense and choice of the
most suitable to the situation for another.

As shown from the example, both students have a different level of language competences
development and the degree of mastering the material. So, ZPD is different for both. However, both students
managed to do the tasks successfully, achieved the goal by knowing and using Present Simple in speech and
were able to get out of their knowledge’s comfort zone and develop their language skills, each at their own
level.

When teaching the traditional form of education, there was an outside chance that students C would
ever become successful, that is, they could overcome their zone of proximal development. This happened
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because ZPD was too huge to overcome or the student had no way to overcome it, even if he had an example
to follow (student A or B did the first task on the board as an example).There should be some transition from
what the child can do to what he can’t in order to follow.

If everything could be imitated, regardless of the developmental state, then both children would do all
tasks, aimed at their language competence level easily, according to CEFR. In fact, it turns out that the child
performs tasks, closest to his level of development, more easily even in cooperation. Then, the difficulty of
doing the task increases and finally becomes insuperable even in cooperation. The transition of the child
from what he can do independently to what he can do in cooperation is the most sensitive symptom
characterizing his dynamics of development and success. It comes in line with his ZPD [7; 906].

L. Vygotsky gives an important place in overcoming ZPD to imitation in his work “Thinking and
speech”, which is the main form of learning influences development [5; 220]. Schooling is built on imitation
to a large extent. The child learns at school not what he can do independently but what he still can’t, and this
becomes achievable for him in cooperation with the teacher and under his guidance. Learning of new things
is the main in the child’s education. Therefore ZPD, which determines this area of transitions available to the
child, turns out to be the most defining moment towards the learning and development.

Imitation in this case is as a kind of scaffolding. In pedagogical and psychological context scaffolding
means the educational process support by giving, for example, such advising prompts as instructions,
nudging and other types of assistance. As soon as the student is able to do the task independently,
scaffolding is gradually taken away [8].

Despite the fact that the theory of scaffolding belongs to constructivist theories, its definition is
mistakenly attributed to L. S. Vygotsky. The term “scaffolding” first appeared in 1976 in the article by such
American cognitive psychologists as Bruner, Wood and Ross. At that time, it wasn’t attributed to
Vygotsky’s work yet. They chose the “scaffolding” metaphor to describe the form of support offered by
teachers to a child. In the process of creating scaffoldings, the child needs help to do the task that he cannot
perform on his own. The child is offered help in areas which exceed his current level of knowledge. The goal
is to allow him to solve the problem mostly without guidance. Only in 1985, Jerome Bruner noted that there
was a parallel between the scaffolding and Vygotsky’s theory of ZPD concepts [9].

Certainly, there are both advantages and disadvantages in using scaffolding in learning. The
advantages are:

1. The student takes part at the lessons. He is not just an information user, given to him by the teacher.
Most probably, he develops new skills, based on his previous knowledge, by himself.

2. The student is motivated. Showing him what he can achieve with the help of a competent person, a
weak student understands he is able to create things which he considered impossible doing before. Teacher’s
positive feedback contributes to his further motivation as well.

3. The student is rarely disappointed. It is very important to prevent the student, prone to frustration,
from dropping out of the learning process and refusing to follow the lesson. The scaffolds can keep him by
focusing on his individual skills.

The disadvantages are:

1. It takes a lot of effort. There is often no time needed for finishing a lesson that takes into account
previous knowledge and potential knowledge (ZPD) of each student.

2. The teaching staff has insufficient skills. From the scaffolding theory viewpoint, teachers should be
specially trained in order to use this learning strategy in full. Teachers are not ready to give a task to students
for doing independently and allow them to make mistakes.

3. There are often no examples and recommendations on how a teacher can plan his lessons on a
certain topic by using scaffold [10].

Various methods and techniques can be used as scaffoldings at foreign language lessons:

1. Organizers and tools that present new information for a student (ways to organize information).
They organize the information in such a way as to help students understand new and difficult material. Such
organizers include:

Venn diagram, which allows comparing two categories and identifying differences and general
criteria, is made up in the form of two crossed circles. One of them describes features proper to only one
category, the other describes features proper to the second one. The features, proper to both categories, are
named in the crossing place of these circles. For example, we can compare the cases of using different tense
forms or the forms of passive and active voice with the help of VVenn diagram.

Flow charts are charts describing algorithms or processes where certain steps are demonstrated as
blocks of various forms, interconnected by lines and indicating the sequence direction. The use of flow
charts is varied: for example, starting from describing the formation of various grammatical forms or lexical
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units and ending with an explanation of how to work on a particular topic and to handle a new lexical and
grammar material.

Chart is a short summary or a so-called sketch of some topic. The chart, like a flow chart, allows us to
organize an algorithm for working on a new topic. In addition, the chart application allows us to describe
briefly the content of any topic and be used as prompts (scaffolding) in the future.

Assessment criteria are described in topic activity results. They can be developed both by the teacher
himself and by the students together with the teacher or by themselves. Moreover, the assessment criteria
can be either a student’s activity assessment put by a teacher or other students, or achievable and
unachievable goal assessment set at the beginning of a new topic introduction.

2. Modeling is the presentation of desirable behavior, knowledge or tasks to students. Modeling is
used for:

- presentation of tasks that should be done by students independently. For example, students read the
text on a card in order to create a similar one that will describe their own situation.

- step-by-step guide. Step-by-step guides, like flow charts, can be used to help students understand
how to work on a new topic.

It is the encouragement of students in a new problem or task activity, that is, a practical task that
allows students to work with materials and stimulates their need for knowledge. For example, students
should be given a model of a house or room for its detailed description when having such lexical topic as
“House”.

3. Concept maps are another kind of organizer, graphic tools for organizing, presenting and
displaying the connection between knowledge and concepts. Concept maps include:

The spider map is organized as follows: the main topic is in the center, subtopics move away from the
main topic. This format really makes the map look like a spider. This type of a map is ideal for writing an
essay, since it helps to generate the accompanying conditions, to understand primary and secondary
properties of objects. It performs the role of a lexical organizer very well at the initial stage.

Hierarchical/chronological map allows us to organize events or concepts in a hierarchical or
chronological order. It is very useful when working with texts in which you need to remember a logical or
chronological order.

A system map is like a spider map organizes information, but unlike the second, the system map
components are not interconnected. It consists of drops where the words are written into, which in turn can
be outlined/connected with another drop. Such a map helps to structure the system, as well as a spider map,
and can be used for writing an essay.

The mental map is a thinking visualization technique. Applications of mental maps are very diverse.
For example, they can be used to fix, understand and remember the content of a book or text, generate and
write ideas, take in a new topic, work out a plan for working on a problem.

4. Teaching tools are the ways in which teachers present and explain new material to students. The
way a new topic being presented is a critical component for effective learning. The use of pictures, graphic
organizers, video, audio files and other technical teaching tools can make the explanation of a new material
more attractive, motivating and meaningful for learning.

5. Teaching material is an additional resource used to support teaching and learning. These tools can
provide students with the necessary information, such as task instructions, learning goals, tasks and practice,
for example, tasks that need to be done. Such tools are necessary for students to master new knowledge and
skills. Teaching material is useful for explanations and examples.

6. Hints or reminders are physical or verbal signal set to make the learner recall the material studied
before. The prompts can be: pointing, nodding, tapping with a finger or foot, ringing the bell, asking leading
guestions, placing reference materials in a visible place. The latter can be developed both by the teacher and
students themselves, with or without teacher’s help.

To determine how successfully a student has overcome his ZPD in learning a new topic, it is
necessary to observe two things:

1. Setting a goal at the beginning of a new topic presentation.

2. Assessment and analysis of overcoming ZPD in learning a new topic or after its completion.

Foreign language learning in elementary school and even in the fifth grade is completely under
teacher’s control, as they have no skills in analyzing their achievements and planning, since their prefrontal
cortex is underdeveloped. But already at this stage, the teacher may ask questions that will guide the child in
this process. For example: “Look carefully at page 30. What do you see? What do you think we are going to
study today? What mistakes do you see in your classwork? What words were spelled wrong? What is the
correct spelling of this word”?
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In the fifth grade, goals and tasks are set at the beginning of each topic. For example: “In this section:
I talk about daily activities. I listen and read a legend. I ask and answer the questions about past events” [3;
44].

In the sixth grade, there are no such goals, that is, the students are supposed to set the goals on a new
topic by themselves.

Formative assessment tasks are used to define the midpoint assessment and analysis of overcoming
ZPD. That is, the task of such test is to be performed by the students (or a teacher at the initial stage) to
determine inaccessible zones and develop a follow-up plan for correction. Summative assessment is
performed to determine how successfully ZPD has been overcome, what zones still remain inaccessible,
what was achieved and what you should pay attention to in the future.

The zone of proximal development determination allows the learner to overcome it, gaining new
knowledge at his own pace, correct disadvantages and use advantages for extending this zone, being in a
success situation. The student becomes an active participant in this process: defining his ZPD and using
various types of scaffolding, he becomes able to make a significant progress for himself in foreign language
learning, regardless of his developmental level and language competence skills. Moreover, students A will
not take advantage in obtaining new knowledge and will have to work on a par with other students, students
C will remain interested and successful, and students B will be able to reach a new level for themselves.
Each student will get a quality result in foreign language learning, irrespective of their needs.
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UHKJIKO3UBTI BLJIIM BEPY KAFJAWBIHJA IIET TIJIIH OKBITY YJIEPICIHE "KAKbIH
APAJIAFBI JAMY AMMAFbI TEOPUSICBIHBIH" EPEXKEJEPIH KOJIJAHY
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12 axan. E.A. BokeTo aTbinaarsl Kaparanbl MEMJIEKETTIK YHUBEPCHUTETI
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Byn makanama J.BpyHHepniH TyXKbIphiMaamachklH —KommaHy Tocimaepi, JI.C. BBITOTCKUI €HTI3reH KaKbIH
apasiarbl 1aMy aiiMarblHaH ©Tyre KOMEKTECETiH «KeIip» TYPJIEpPiHIH TYCIHIT1 cunartanaabl. Op0Oip OKYIIBIHBIH KaKbIH
JaMy alMarblH €CKEpe OTBIPBHIN, OKBITY OLTIM anymbIHBIH OacTamnkel OiiMAepiHe, TULAIK MaTepHalgsl MEHIepy
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KBUIAAMIIBIFBIHA, opOip OUTIM  aTyIIBIHBIH JKEKe-KEKe MEHIepy epeKIIeNiKTepiHe HeTi3AeNneTiHAeH OKBITY
OarmapiamMachlH KypyFa MYMKiHAIK Oepeni. MakamaHblH e3eKTiiiri — Kazakcranaa WHKITIO3UBTI 0i1iM OepymiH 1aMybIH
€CKepe OTBIPHIIN, WHKIIO3UBTI CHIHBITITA IIETEN TIJIiH OKBITY SIICTEMECIH 93ipiiey MOCeNecCiHiH OeNCEeH i TAIKbUIAHYBI.
Maxanaza aFbUIIIBIH TiMi OKYJBIKTAPBIHBIH ">KaKbIH JaMy alMarbl" TEOPUSACHIHA COHKECTITiH aHBIKTay MAaKCaTBIHIA
Tanmay okypriziteni. VHKmro3uBTI OlmiM Oepy skarmaiiplHAa OiUMTIM anmyIIbUTapABIH IIET TUTIH OKBITY YHAEpiciHAe
«KeTipiepAl» KONAaHYIBIH KEMIIUIIKTepi MEH apTHIKIIBUIBIKTAPEl KapacTeIppUianel. «Kermip» peTiHme opekeT ere
QJIaThIH, HHKJIFO3UBTIK CHIHBINITAFbl OKYIIBLIAPMEH JKACaJIaThIH KYMBICTHIH YJITi-HBICAHIAPHI KENTIPIAreH.

Tyitin ce30ep: unxntosuemi o6inim 6epy, dcakvin apadasvl 0amy aumazel, biym maxconomuscel, wemen minin
MeHeepy OeHeelliH aHbIKMAyObly eyponavlk euemoepi, Boieomckuil, Bpynuep, epexute 6inim any Kasicemminikmepi
bap oxywbLIap, ColHOAPILLIBIK MEOPUSCH
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B cratbe omuchIBalOTCsl COCOOBI MPUMEHEHHs TeopuH, pazpaboranHOi [I.BpyHHEpOM - «HOAMOCTKW» s
MPEOJIOJICHHsT 30HbI OJIKAWIIero pa3BUTHs, MOHsATHE KoTopol Obuio BBeaeHo JI.C. Brirorckum. IlpenonaBanue c
y4EeTOM 30HBI OJIKAWIIEro pa3BUTHSL KaXKJOr0 YYEHHKAa II03BOJSAET BBICTPOUTH OOy4YEHHE Tak, 4YTOOBI OHO
OCHOBBIBAJIOCH Ha MCXOJHBIX 3HAHHUSAX 00y4aeMOro, CKOPOCTH YCBOEHHS S3bIKOBOTO MaTepHasia, 0COOECHHOCTSX €ro
YCBOCHUSI KaXIBIM OOYYaroIIMMCSl B OTHENBHOCTH. AKTYaJbHOCTh CTaThH OOOCHOBBIBAETCS TEM, YTO C Y4YETOM
pasBUTHsl HMHKIIO3UBHOTO o00OpasoBanusi B Ka3zaxcraHe Bce ocTpee BCTaeT BONPOC O pPa3pabOTKE METOIUKH
IIPenoaBaHNsl MHOCTPAHHOTO sI3bIKa B MHKJIIO3MBHOM KJlacce. B craTbe mpoBoAMTCS aHANMN3 Y4eOHHKOB aHTIIHHCKOTO
SI3BIKA C LEIIBI0 OIPENICNICHNSI UX COOTBETCTBHS TEOPUH «30HA OIMKANIIETro pasBUTHM». PaccMaTprBaroTCsl HEOCTATKH
U TIPEUMYIIECTBAa MPUMEHEHHUS ITOJAMOCTKOB B Tporiecce 00ydeHNsI HHOCTPAHHOMY SI3bIKY OOYYalOIIUXCSl B YCIOBHIX
MHKJIIO3UBHOTO oOpa3oBaHus. [IpuBonsrcs mpumepHbie GopMbl paboThl ¢ 00y4aromMMUCS B WHKJIIO3MBHOM KJacce,
KOTOPBIE MOTYT BBICTYIIATh B KAUYECTBE MOMOCTKOB.

Knrouegvie cnosa: unxniosusnoe o0b6pazosanue, 30Ha Onudicauuiezo passumus, maxkconomus bryma,
obueesponeiickue Kpumepuu onpeoeienus YposHA 61A0eHUs UHOCMPAHHLIM A3bIKOM, Bulieomckuil, bpyuuep,
obyuaiowuecs ¢ 0cooviMu 00paA308aAMENLHLIMU NOMPEOHOCAMU, KOHCMPYKINUBUCTICKUE MEOPUU.
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