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This article describes how to acquire a foreign language, apply it in practice, and how to use learning
strategies and CLIL method in the learning process. The use of learning strategies influences to students’ self-
education, critical thinking, planning and CLIL method provides language learning and specific context with
communication and culture. The article provides tasks for both teaching approaches and the results of these methods
implementation in foreign and applied foreign languages. Therefore, having a good knowledge of the language, and
in the specialty make student successful, open doors to the science world.
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In the era of globalization, people who speak several languages have a special place in society.
Studying another language and mastering it is a requirement of the times. Nowadays, foreign language
teaching is at the forefront of higher education so that each student can master and develop a foreign
language depending on their specialty. Learning a foreign language is a key to the scientific world.
Teaching a specific subject can be implemented by using the Content and Language Integrated Learning
(CLIL) method.

The peculiarities of the current system of education contribute to continuous self-education, not only
by educating the student, but also by developing their self-education. For learners it is difficult to learn a
language, but it is rewarding if they plan their education and evaluate their results. Currently the focus is
on how to learn, rather than what to learn, so there are plenty of ways to learn and teach effectively,
including educational strategies within the learning process.

Learning strategies are a set of strategies for active and personalized learning that are easy and
effective in learning a language, and are also very important in teaching a language as they develop the
communicative competence of the learners.

The purpose of the strategies is to improve teaching, to perform tasks within the four skills at
different levels, to solve different problems in the learning process, to simplify learning, and to learn the
language quickly and efficiently [1; 112-130].

In teaching first-year students we used learning language strategies because we aimed at teaching students
how to acquire a language. By using this strategy, students should be able to learn as well as learn to how
to organize their time of acquisition. Oxford’s strategy classification system [2; 141-142] in in Figure 1.
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Figure 1. Learning Strategies

Memory Strategies provide information about creating mental linkages, applying images or sounds
(using imagery, semantic mapping, using key words, and representing sounds in memory). Howard
Gardener has identified seven distinctive intelligences; so by using the appropriate approach we can help
to learn vocabulary quickly and to define the students’ intelligence type.

Cognitive strategy’s the core part of which is practice in order to understand new information or
analyze words and phrases while finding the answers, as well as the deductive analysis of sentences,
including understanding, translating, and comparing. As we know, practice makes perfect, so at the first
level, we practice vocabulary, then revise it every 10 minutes, 1 hour, 2 days, and 1 week. and
Furthermore, this one of the most important processes of learning practice, which includes reading,
reading, listening, speaking.

Students can monitor their progress in their language learning experience journal, and, furthermore, set up
new plans or aims according to the results. For example an example of this, see table 1.

Compensation strategy is the usage of synonyms or word descriptions, as well as their
interpretation, to overcome limitations in writing and speaking, as well as to predict words in the
sentences and phrases that are unfamiliar to learners during listening and reading.

Metacognitive strategy: this is the monitoring, evaluation, and systematization of the learning
process, which includes planning and the self-esteem of the student.

Affective strategy is designed to help the student be in a good mood in various situations
(excitement during the test, excitement when shown good results, etc.) and to be self-motivated [3; 421].

The main competence of social strategy is to develop communicative competences, including;

1. Ask questions related to the theme (it shows a student's interest in the topic and develops
critical thinking);
2. Collaborate to work in pairs or groups and to work with students of different linguistic levels;

3. Understand the mood of the person as well as the traditions, values, and cultures of other nations.
By understanding them, the student learns how to answer and act in any situation.

Table 1. Complete the table with words related to the theme

Write Junk food (unhealthy food)

1 Noun

2 Adjectives

3 Verbs

4 Phrase with
meaning

Conclusion with
one word
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While we taught students how to learn and how to organize their study time during the second
academic year in teaching an applied foreign language, we combined instruction with the CLIL method.
At first, let us look through what this is. The CLIL is an acronym of the phrase Content and Language
Integrated Learning, and is one of the most effective methods in teaching languages, the natural sciences,
and the humanities. As is known, this approach gives one the opportunity to learn vocabulary and
grammar and at the same time the content of a specific subject. The types of CLIL are on table 2 [4; 6].

Table 2.
Type of CLIL | Time Context
Soft Language — led | 50 minutes once | Some curricular topics are taught during a language
CLIL a week course
Subject — led 15 hours during | Schools or teachers choose parts of the subject
I (modular) one term syllabus which they teach in target language
Subject — led About 50% of About half of the curriculum is taught in the target
(partial the curriculum language. The content can reflect what is taught in
Hard immersion) the L1 curriculum or can be new content
CLIL

We carried out an experiment on students of the Natural Science faculty during the 2017-2019 academic
years at the Kazakh National Women’s Teacher Training University. There were two subgroups: A and
B. During the first academic year, we taught students how to learn a language and what strategies they
could use to acquire it. Furthermore, we had specific themes and used only a soft form of CLIL. As is
known, this approach consists of 4CS, and we gave it with one of the following examples:
1. Content: the theme is ‘‘Environment.”” Before reading the text we asked students to write down
two questions related to the theme. After reading they could answer their own questions. Tasks related to
the theme were as followings:

- Match the paragraphs to the headings (a reading task)

- Vocabulary tasks: matching definition, completing tables or sentences and crosswords, etc. This

is shown in table 3;

Table 3. Match the words on the left with their definitions on the right

1 | Acid rain A. | Strong, unpleasant, and sometimes dangerous gas and/or smoke

2 | Climate B. | It contains large amounts of harmful chemicals because of burning
substances such as coal and oil

3 | Fumes C. | A gradual increase in worlds temperature caused by polluting gases such

as carbon dioxide which are collecting in the air around the Earth and
preventing heat escaping into space

4 | Global warming D. | It prevents harmful ultraviolet light from the sun from reaching the Earth

5 | Ozone layer E. | Damage caused to water, air, or soil by harmful substances or waste

6 | Pollution F. | To collect and treat rubbish to produce useful materials which can be
used again

7 | Recycle G. | It decays naturally

8 | Waste H. | General weather conditions usually found in a place

2. Communication skills for expressing the students’ own thoughts and ideas in written and oral forms,
such as;

- Brainstorming as a way to start or to finish the lesson;

- Open tasks, quizzes, describing environmental issues;

- Role playing;

- Preparing presentations, projects during the class, or home tasks.
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3. Cognition provides thinking skills and critical thinking. If students didn’t understand the context of
the text, they did a Mind Map and Environmental Island. See table 4.

Table 4. Complete the table, give more than 3 examples

[ The Environment ]
—>  Problems r Pollution ...
> Solutions | Recveling. .
\ (
How I can
helo? )
J
4, Culture is an essential part of this method. We learn language within its culture. So, if we can

understand and respect other cultures it will lead to good correlation and cooperation [5; 26-31]. For
example, some countries respect particular animals. By using the CLIL methods we want to increase the
students’ language level and comprehension of these cultural contexts, so we gave them tasks to assess
their academic vocabulary, comprehension, and overall English proficiency (reading, listening, writing,
and speaking). The tasks for assessment were as follows:
1. Reading: Students read academic text and then answered the questions. (criteria: realize particular
facts and details in the reading passage, correct grammar and spelling — 6 points)
2. Listening: Learners listened to a specific text and completed tasks. (criteria: identify the main
idea in extended talks - 6 points)
3. Writing: Students wrote an essay. (Criteria: write topic-related words correctly, connect sentences
into paragraphs with basic connectors and linking words with some support - 6 points)
4. Speaking: Apply topic-related vocabulary in speech and phrases into well-formed sentences and
answer the questions given on the cards. (pronunciation, minimum 150 words, correct grammar
and spelling, vocabulary - 6 points)

Table 5. Overall English proficiency

Competences CLIL students, group 201 B (10 | Non CLIL students, group 201 A
students) (10 students)
1st year by using learning strategies
Reading 20.2 19.3
Listening 19.6 18.2
Writing 20.5 18.6
Speaking 19.7 18.2
Group 201 B

Ne of Ss Reading Listening | Writing | Speaking

Ss1 23 21 23 24

Ss2 20 19 20 18

Ss3 21 21 22 22

Ss4 17 17 18 16

Ss5 17 16 17 16

Ss 6 24 24 24 24

Ss7 22 22 23 23
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Ss8 17 16 17 15
Ss9 21 21 21 21
Ss 10 20 19 20 18
Overall: 20.2 19.6 20.5 19.7
Non — CLIL, Group 201 A

Ne of Ss Reading Listening | Writing | Speaking
Ss1 17 17 17 16
Ss2 21 19 19 19
Ss3 16 15 16 15
Ss4 24 23 23 23
Ssb 16 15 16 16
Ss6 16 15 16 16
Ss7 21 19 20 19
Ss 8 24 23 23 23
Ss9 17 16 17 16
Ss 10 21 20 19 19
Overall: 19.3 18.2 18.6 18.2

According to the results, (see table 5) we see that acquiring a specific subject or theme within the
context of using an applied language and its academic vocabulary is effective in increasing the students’
language level. In reading and listening tasks students of both experimental groups comprehended the
text, but differences between the two were noticed. For non-CLIL groups the context was a little more
difficult because of the special terms. Students writing and speaking skills were at an equal level, but the
CLIL group’s content was enriched because of the special terms and speech patterns used therein.

We conjecture that these results would have been higher if students’ language level had been
higher too. All the same, the results are not bad. These learning strategies and the CLIL can be used to
teach students of different levels, by encouraging them to self-educate. Thus, they will be motivated and
the educational process will be more fruitful. It is important for students to organize their own work
during their cognitive activities. Many scientists, such as E.B. Yastrebova, M.I. Iretsky, M.G.Garunov,
R.Blohina, V.Sabodashev, A.Verbitsky, and others studied this issue [6; 27]. In today's world, we should
prepare a professional who can work independently, be self-motivated, and think critically. Education for
the development of such people will be productive. As the first President of the Republic of Kazakhstan,
Nursultan Nazarbayev stated, "Lifetime education should be the credo of each person in Kazakhstan" [7].
Where every citizen knows the ‘lingua franca,” the modern scientific world will open up new unlimited
possibilities to everyone. The achievements of these students will make a great contribution to the entry
of the Republic of Kazakhstan into the scientific world arena and among the well-developed countries.
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HIETEJ TIUIIH OKBITY IA OKBITY CTPATEI'UAJIAPBIMEH BIPT'E CLIL 9JICIH KOJIJIAHY
(KapatbuibicTaHy (paKyJIbTeTiHiH CTyIeHTTepiHe)

P. Myxnynoea ''r Mycmadgaesa 2. 9. Basvurzanamosa ’
13 learoruka FHUTBIMBIHBIH MArHCTPi, OKBITYIIIBI
? Ie/IarOrMKa FUTBIMBIHBIH MATHCTPI, aFa OKBITYIIIBI
Kazak y/iTTHIK KbI31ap NeJarorukaiblK YHUBEPCUTET], AJIMaThI
muhpulova.rumilya@gmail.com

1,23

Byt makana meTen Tili MeH KOJAaHOaIbI IIETeN TUTIH OKBITYIa OKBITY cTparerusiiapsl MeH CLIL oxicin
KOJIIaHy TypaJibl Jka3bUTFaH. biim anymsuiapas! Tl Kajgaid yiHpeHy MeH Kanail 3 OKybIH Kocrapiay/bl, 63 KOHUI
Ky#i OaKplIaIl OTBIpyMEH KaTap apHaiibl TaKbIPBINTapAbIH TEPMUHJIEPIH YHPEHY Typabl OasHIaNnFaH, COHBIMEH
KaTap OHBI KOJIJaHYABIH HOTIKeNepi kepceTinreH. by okpity crpaterusimapsl MmeH CLIL opTypii meHretineri Oimim
ANyIIBUIapABI OKBITY/Ia, ©31H-031 TOpOHeNeyre bIHTANaHABIPAIb], COHBIMEH KaTap OKY YPAICiH HOTHXKEN eTyiHe
pikman ereni. CLIL omicin Tin yipeHyzae KoigaHy KociOH meTeN TUTiH OKBITYIBIH aFaIliKel GyHIaMeTi 00Ja amasl.
ONTKeHi CTYICHT KociOn apHaibl MOTIHAEPMEH JKYMBIC JKacail 6acTai IbI.

Tyiiin ce30ep: Oxkcgopomuly cmpame2usanapobl Hcikmey HCyileci, OKbImy cmpamecusacsl, Homuxcei
Oinim any, KoMMyHUKamuemi Ky3vipemminix, o3in-e3i oazanay, CLIL

HNCIIOJIb30BAHUE METOJIA CLIL C YYEBHBIMHU CTPATEI'USIMUA B OBYYEHUU
NHOCTPAHHOMY A3BIKY (CTYAEHTAM ®AKYJIBTETA ECTECTBO3HAHMUA)

P. Myxnynosa', I Mycmagaesa 2. A. Basvineanamosa ®
1,3 MarucTp negaroruaecKux HayK, IpenoJaBaTeib
2 MaruCTp NEeJarorniecKuX HayK, CTAPIINI MPeroaaBaTelb
123 Kazaxckuii HAllMOHAJIbHBINA KEHCKUH MeIarornueCKuil yHUBEPCUTET, AJIMATHI
muhpulova.rumilya@gmail.com

I'maBHast MBICIIb 3TOM cTaThu - cTpareruu o0yueHus u CLIL, KOTOpbIe HCIIOIB3YIOTCS s 3PPEKTUBHOTO
Nperno/iaBaHusl ¥ M3YYeHHsT BTOPOTO MHOCTPAHHOIO SI3bIKa M CHELUAIBHBIX TeM. BTopoi s3bIk HEOOXOIUM ISt
JanpHeimero oOydyeHHs M JOCTIDKEeHHs nenu. [loka3zaHbl pe3ynbTaThl HCIONB30BaHHMA JTHX METOIOB B
IpenoaBaHus NMPHUKJIAAHOTO aHTIMHCKoro s3pika. CtpaTternu ob6ydenus u CLIL MoryT OBITh HCHONB30BaHBI I
00y4ueHHs CTYJICHTOB Ha Pa3HBIX YPOBHAX, MOOMIPSS MX K caMOOOpPa30BaHMIO, U OHHU OYIyT MOTHBHPOBAHBI, U
obpazoBaTenbHbIN Tporiecc OyaeT ioAoTBOpHEIM. [Ipumenenne metoga CLIL B u3y4yeHUM S3bIKa MOXET CTaTh
nepBbEIM (PyHIaMEHTOM OOYYEeHHS TPO(PECCHOHATEHOMY HHOCTPAHHOMY S3BIKY. [IOCKONBKY CTyNEHT HAa4YHHACT
pabotath ¢ mpodecCHOHATPHBIMY CIICIIHATBHBIMA TEKCTaMHU.

Knrwuesvte cnosa: Oxcgopockas cucmema Kiaccugukayuu cmpameauti, cmpamecuu 00y4eHus,
aghpexmugroe 0byyeHue, KOMMYHUKAMUBHAS KOMNEMEHMHOCHb, CaMooyeHKa, nianuposarue, CLIL
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