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In this article, the authors consider the organization of communication-oriented listening and the texts used
for listening. The minimum unit that integrates the relevant linguistic elements for the process of communication is a
speech act in which communication, not just the transfer of addressless information, takes place. Therefore, the
audio text, considered as a unit of communication, necessarily has a specific communicative goal, expresses a
specific communicative dimension and has all the characteristics of any text. Learning how to understand audio text
in a foreign language goes through three interrelated stages: elementary, advanced and final stage, which implies
mastering listening as a component of verbal communication. But, since the communicative orientation is inherent
in the whole educational process, learning to communicate in general and listening in particular should be carried
out at all stages.
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The main goal of the modern system of higher professional education is to prepare a socially
active, professionally competent specialist. One of the most important aspects of this problem is
mastering the basics of professional communication, ensuring comfortable inclusion in professional
activities. Therefore, professionally oriented communication acquires a crucial significance for students.
One of the factors for training such specialists is the process of teaching students of a pedagogical
university to communicate in a foreign language.

According to Elukhina N.V., Kolesnikova I.L., Dolgina O.A., Safonova V.V., Fedorova O. L. [1;
2; 3; 4], communication oriented learning provides a better learning of the language, since it is in the
context of communication that language appears in its natural function. In this case, in our opinion,
special attention should be paid to teaching communicative listening. Communicative listening is one of
the most important aspects of learning a foreign language at university and is a receptive type of speech
activity aimed at perceiving and understanding oral speech at one's listening session. Listening skills is a
fundamental component to understand language aurally and to become successful speakers, particularly,
in English as a foreign language, education where exposure and practice is limited to academic or self-
study practice [5]. In foreign and domestic methods, several types of communicative listening are
distinguished, depending on the communicative task and on the relation with expressive oral speech:

» skim listening - listening with an understanding of the main content;

» listening for detailed comprehension - listening with full understanding;

» listening for partial comprehension - listening with selective extraction of information;

» critical listening - listening with a critical assessment [2].

Due to the communicative orientation of foreign language learning, the question of the texts used
for listening should be considered. According to G.N. Kolshansky [6], the minimum unit that integrates
relevant linguistic elements for the communication process, is a speech act in which communication, and
not just the transfer of addressless information, takes place. Therefore, the audio text, considered as a unit
of communication, necessarily pursues a certain communicative goal, expresses a specific communicative
dimension and possesses all the characteristics inherent in any text.

According to the researchers (I. R. Halperin, E. L. Ginzburg, M. N. Kozhina, G. V. Kolshansky,
A. A. Leontiev, and O. I. Moskalskaya), the text itself should have a semantic completeness, structural
and communicative integrity, the presence of different types of connection between its elements,
compositional design, communicative orientation, the presence of a pragmatic attitude, stylistic and genre
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relatedness. Preservation of the listed features and characteristics of an authentic text when transforming
it into an educational text is an indispensable condition that must be observed when teaching
communication.

As practice shows, for successful organization of communicative oriented listening for students of
non-language faculties, specially selected auditing material is necessary. Following V.V. Safonova [3],
we believe that the following factors should be considered when preparing and developing audio texts.
Firstly, the choice of educational materials should have communicative expediency, which is the basis for
modeling the learning situation and drawing up control tasks for assessing the quality of listening and
understanding audio text in a foreign language. Secondly, it is necessary to take into account the degree of
real communicative orientation in the development of tasks for modeling the situation of mediated
communication. Thirdly, the educational value of the proposed materials is of great importance.

As the researchers note, learning to understand audio texts in a foreign language goes through
three interrelated stages: an elementary, advanced and final stage, which involves mastering listening as a
component of oral speech communication [1]. But, since the communicative orientation is inherent in the
whole educational process, learning to communicate in general and listening in particular should be
carried out at all stages, and only the proportion and nature of communication changes, learning of which
is realized in dynamics from educational to natural [7]. It raises the problem, what kind of auditory
materials should be used to simulate the situation of real speech communication. So, O. L. Fedorova [4],
recommends using processed written voiced texts at the beginning of learning to listen, and then proceed
to natural sounding texts. Written voiced texts can be used to teach listening if they are adapted, that is, to
bring the texts into conformity with the level of foreign language students of non-linguistic specialties, as
well as their processing in accordance with the norms of oral speech, namely: reduction of the depths of
the phrases, the replacement of complex sentences with simple ones, the reduction of copyright
deviations, the “straightening” of the composition, etc.

It is recommended first to use such written texts that are close to the oral characteristics, for
example, a story, a novel, a fairy tale. Speaking about the written texts, it is impossible not to dwell on the
manner in which they are voiced. Presenting such a text would be more natural if the teacher would retell
it or read it expressively using paralinguistic means (gestures, facial expressions). It is especially
unreasonable that the logical text be read by one teacher. Sounding the dialogues should be carried out by
as many speakers as in the production of actors. At the same time, it is important that the man be voiced
by a man’s voice, a child’s child. It follows from the foregoing that dialogic texts are better presented in
the record.

As for the oral texts, since they cannot be adapted, other methods should be used to ensure their
accessibility. These include, for example, the introduction, revealing the situation of communication and
characterizing the characters, commentary on individual passages of the text, repeated listening, visual
support, etc.

It is known that in natural communication texts are always used that refer to certain genres, the
number of which is small. Therefore, the question of the genres of educational texts is very essential for
the effectiveness of teaching listening. As it follows from the definition, all textbooks belonging to the
same genre have similar characteristics, both in terms of their function and in terms of their logical and
semantic structure. This fact leads to an important methodological conclusion: if you acquaint students
with samples of texts of a particular genre, show them its communicative function, logical and semantic
structure and language design, understanding of other texts of this genre will become fuller, deeper and
more accurate.

After students get acquainted with the features of the genre, the teacher illustrates them on the
material of a particular audio text, then the students themselves analyze the listened messages. It is
advisable to acquaint students with genres not at the same time, but successively, observing the principle
“from easy to hard”. It is possible to move on to the next genre only when the students already understand
the texts of the genre being studied quite well. Then, simultaneously with the study of the new genre, you
should listen to the texts and earlier studied genres. Then at the final stage of training, students will be
able to successfully perceive the texts of any genre.

Thus, when selecting a text for teaching listening, the teacher should take into account not only its
content (relevance to the topic, accessibility, nurturing impact, etc.) and language form (its accessibility,
whether it is mostly familiar, whether language phenomena are studied in present moment, etc.). No less
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essential for modeling a real communication situation are also the genre of the text (story, conversation,
interview), its communicative function (to report something, convince of something, induce something,
etc.), its form (oral / written).

Deprived of these characteristics, listening, strictly speaking, is not an act of communication,
because real communication always takes place under certain conditions (place, time), specific
individuals with a certain social status and social roles enter into communication. Moreover, each of the
communicants, realizing their communicative intention, pursues a real goal, which is not always reduced
to a simple message of information.

In addition, when choosing a text for communicative listening, a teacher should take into account
the type of complexity of the utterance. According to V.V. Safonova [3], a preliminary ranking of
selected texts (based on which students are supposed to organize the audio activity) is necessary to
establish the degree of informational, semantic, lexical-grammatical and intonation and syntactic
complexity for oral perception of speech utterance. It is necessary to determine how these requirements
meet the requirements for textual material intended for perception at a checked level of language
proficiency (functional text types, cognitive difficulties of text perception, communicative speech
difficulties, degree of informational richness, speech and language difficulties) .

For organization of audio activities at various levels, when using the same type of functional text
(for example, an interview), V.V. Safonova recommends varying its complexity depending on:

lexical and grammatical content of various interviews;

a sound portrait of the interview participants (the degree of standardization of their speech, the
presence / absence of dialectal deviations, jargon expressions, the general culture of speech
communication, etc.);

the degree of informative awareness of subjects with regard to the subject or subject matter of
audio text, including whether the subject has thematic knowledge in a specific information area, in order
to demonstrate speech actions typical of a person in speech perception under real communication [3].

Thus, the text proposed for listening should have the following characteristics: 1) communicative
value, that is, the compliance of the audio text with the conditions of real communication; 2) compliance
of the audio text with the level of students' language training; 3) age and educational acceptability of the
audio text for the student; 4) professional-oriented significance of audio text; 5) educational value.

Undoubtedly, communicative competence and ways to achieve it is one of the most important
problems among theoretically and experimentally solved methods of foreign languages.

Modern interpretations of communicative competence in the field of teaching foreign languages
go back to the definition of the American scholar Dell Hymes [8]. But in his opinion, we can call
“communicative competence what the speaker needs to know in order to communicate in culture-relevant
circumstances.”

Mastering communicative competence in English, not being in the country of the language being
studied, is a very complicated matter. Therefore, the teacher’s activity is aimed at creating appropriate
language atmosphere in the classroom, using various methods and techniques, among which it is possible
to single out the use of audio and video materials. It is important to give students a visual representation
of the life, traditions, language realities of English-speaking countries. This goal can serve as educational
videos, audio and CD media, the use of which contributes to the implementation of the most important
requirements of the communicative technique to present the process of language acquisition as an
apprehension of a living foreign language reality.

Moreover, the use of audio and video recordings in the classroom contributes to the
individualization of learning and development of motivation of the students' speech activity. When using
videos in a foreign language lesson, two types of motivation develop: self-motivation, when the film is
interesting in itself, and motivation, which is achieved by showing the student that he can understand the
language that he is learning. This brings satisfaction and gives faith in one’s own strength and desire for
further improvement. It is necessary to strive to ensure that students receive satisfaction from the film or
audio material through the understanding of the language, and not only through an interesting and
entertaining plot.

Another advantage of audio and video materials is the strength of impression and emotional
impact on students. Therefore, the main attention should be directed to the formation of students' personal
attitude to what they see and hear. Successful achievement of such a goal is possible only, firstly, with the
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systematic use of audio and video, and secondly, with a methodically organized demonstration. It should
be noted that the use of audio and video materials in the classroom is not only the use of another source of
information. It helps to develop various aspects of students’ mental activity such as memory and
attention.

Audiovisual information is particularly important for people, so in the process of learning this
particular type should be updated. Audiovisual information is perceived by man naturally, so it is an
effective way to obtain and assimilate the necessary information and knowledge. The ability to work with
information is the basic skill underlying any professional and simply cultural competence. That is why the
basic task of the modern educational system is its formation, which is carried out through the use of
various learning technologies, in particular, practice-oriented, student-oriented, etc. A special place
among the learning technologies belongs to the audiovisual learning technologies [9].

It is important to take into account that audio-visual aids should be used when it is
methodologically justified, since their use requires additional time and effort from the teacher, often
special knowledge. Excessive saturation of their lessons to the detriment of the elaboration of the main
ideas of the topic being studied, their comprehension, exercises, independent work, etc. leads to
undesirable results [10].

Summing up, the text proposed for listening should have the following characteristics: 1)
communicative value, that is, compliance of the audio text with conditions of real communication; 2)
compliance of the audio text with the students' level of language knowledge; 3) age and educational
acceptability of the audio text for students; 4) professionally oriented significance of the audio text; 5)
educational value.
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byn makanaga aBTopiap KOMMYHHKALMSHBI Oarnapiiayibl YHBIMIACTBIPYIbl KapacThIPabl JKOHE THIHAAY
YUIH KOJJAHBUIATHIH MOTIiHACpAI KapacThIpyFa YCHIHBIC YCBIHAJABL baiinaHplc npoleciHe JIMHTBHCTHKAJBIK
3JeMeHTTepIi OipiKTipeTiH MUHUMAaARl OJIOK — OYI apecCHBTIK aKMaparTel Oepy FaHa emec, OalmaHbIC OOJNBII
TaObUTaTRIH ceitney aktici. COHABIKTaH, OaiimaHslc Oipiiri peTiHAe KapacTBIPBUIATHIH ayAMO MOTIH MIHICTTI
Typae Oenrimi Oip KOMMYHHKATHBTIK Ti30€KTI KOJJaHAIBI, OJ HAKTHI KOMMYHHUKATHBTIK HHUETIH Oimipeni >KoHE
Ke3-KEeJITeH MOTIHTe TOH OapiiblK cHnarTaManapra ue. AyJauo MOTIHAEpl WeT TUTIHAEe TYCIHYIl YiHpeHy aybI3eki
celulecy/liH Kypamjac 0OeJiri peTiHie THIHIAyIbl MEHrepyi KaMTUTHIH KapamnaibM , )KeTULAIpUIreH jKOHEe COHFBI
Ke3eHepai KamTuabl.bipak koMMyHHKaTHBTI Oarmap Oykia OutiM Oepy yaepiciHe ToH OOJFaHIBIKTaH, KaJIblIaMa
celylecy/i YHpEHHMIT, HAaKThI THIHAAY/IbI OapIIbIK caTbliap/a oTKi3y Kepek.

Tyiiin  co30ep: muiHOay, ayouo-mamiH, KOMMYHUKAMUSMIK — KY3blpemminik, —KOMMYHUKAYUATbIK-
bazoapnanzan meiHoay, baunansic Oiprici, mey MynHYCKAIbIK MIMIH

K BOITPOCY O KOMMYHUKATUBHOM AJIEKBATHOCTH AYIMOTEKCTOB
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B craree paccmaTpuBaeTcs opraHu3alnys ayJUpOBAHUS OPUEHTHPOBAHHOIO Ha KOMMYHHKAIUIO U BOIPOC
0 TEeKCTaX, UCIOJIB3YEMBIX OIS ayJupoBaHMs. PedeBoi akT sSBISETCS MHUHUMAIBHOW €IUHMIEH, 0OBEIUHSIOMEH
COOTBETCTBYIOIINE JIMHI'BHCTHYECKHE 3JIEMEHTHI Ui TIpoliecca OOLIEHUs, B KOTOPOM IPOUCXOIWT HE IMPOCTO
nepenada MHGOpPMAILMH, a UMEHHO oOmeHne. CrenoBaTeNbHO, ayIHOTEKCT, KaK eIMHMIA OOLICHHs, 00s13aTEIbHO
UMeeT KOHKPETHYI0 KOMMYHUKAaTHBHYIO LI€Nb U BBIPAXKaeT ONpEeAeIeHHOe KOMMYHHKATHBHOE HAMEPEHHE, IOMUMO
BCEX XapaKTEPHUCTHK, CBOMCTBEHHBIX JIIOOOMY TEeKCTy. PacCMOTpeHBI TpH B3aMMOCBSA3aHHBIX 3Talla - HAaYaJbHBII,
NPOJBUHYTHIA W 3aKIIOYUTEIbHBIA, NP OOYYEHHH MOHUMAHUIO AyJIMOTEKCTOB HA HHOCTPAHHOM SI3BIKE, YTO
NpearnojaraeT OBJI3JACHHE ayAMpPOBaHHEM KaK COCTABISIONIEH YCTHOro pedyeBoro oOmeHus . M, Tak Kak
KOMMYHHUKATHUBHAsl HAIPaBJICHHOCTh MPUCYIA BCEMY YY€OHOMY IPOILECCY MHOS3BIYHOIO 00pa3oBaHMs, 00y4eHHe
KOMMYHHKAIIUY B IIEJIOM M ayIUPOBAHUIO B YaCTHOCTH CJIEYy€eT IPOBOAUTH HA BCEX ATamax.

Kniouegvie cnosa: ayouposanue, ayouomexcm, KOMMYHUKAMUGHAS KOMNEMEHYUs, KOMMYHUKAMUGHO-
OpUEHMUPOBAHHOE AYOUPOBAHUE, eOUHUYA KOMMYHUKAYUU, AYMEHMUYHbIL MeKCMm
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