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The article intends to determine the impact of differentiated teaching on student incentive in foreign
language classes. Motivation is a crucial factor affecting reaching learning goals. It is necessary to create such
conditions that let weaker and gifted learners gain in-depth knowledge and feel satisfied while doing activities and
participate in the lessons. In this case differentiated teaching is observed, because it is one of the most efficient
approaches which allow meeting individual needs and recognizing the diversity of learners. In this research took
part a group of 25 learners from a public school in Almaty city. Survey questions empower the investigator to find
the proper answer to the research question in terms of affecting differentiation to the motivation. Data were
analyzed via quantitative method; findings let identify how elements of differentiated teaching influence more on
student motivation and define the importance of teacher’s role in the educational process. Differentiated teaching
makes teaching more straightforward and effective, providing students’ flexibility and freedom.

Keywords: differentiated teaching, motivation, language learning, individual needs, mixed-ability
students.

Introduction

Success of student’s academic performance is contingent on his wish and desire to be involved in
the learning process. Teacher is as a main figure provides effective motivational conditions in classrooms.
They vary from students’ academic abilities and learning styles. It refers to differentiated instruction that
means to involve students in the learning process through using various rates of instruction regardless of
their needs and abilities [1, 54]. When topics or tasks are not demonstrated in ways that can be suitable
for each learner’s interests and abilities, consequently it can be the major reason for lack of motivation.
Special conditions may be created through differentiated teaching, namely adjusting the content of the
lesson. In this case educators make up activities based on the Bloom’s taxonomy that includes a
classification of levels of thinking skills. Depending on student’s individual perception of information and
ability to apply knowledge in the practice, thus teachers create a lesson plan that meets the individual
needs and preferences. In order to implement differentiated instruction successfully, teachers must
present learning objectives clearly at the beginning of the lesson and explain assessment criteria properly,
using key words and sentences that may attract students’ attention. In this way it increases student’s
potential and provokes to extend knowledge.

It is important to observe student’s behavior and engagement in the learning process; during this
teachers obsess diagnostic tools to identify learners’ individual features and academic prospects.
According to the findings in diagnostic study by Yang and Chen [2] teachers are not enough aware of
student’s individual needs. First and foremost, differentiated strategies focus on the outcomes that are the
key measures of academic attainment. That is why, motivation plays a vital role in the educational path
and students are able to achieve highest learning potential. Primary principles of differentiated teaching
encompass generating of positive atmosphere and possibility to feel free during the lesson. Such elements
let weaker learners may perceive teacher’s support and stimulate confidence boost, whereas gifted
learners gain opportunities to enhance knowledge and build academic growth. Assessment plays a vital
role in motivation, fair and effective assessment and proper instruction increase student engagement as
well. Students practice skills in groups or individually to reach specific learning goal. The success of
reaching goals depends on the way of grouping, learning style and individual needs. Before
differentiation teachers should view the features of unique human beings, including culture, nationality or
race. Being aware of the peculiarities in the foreign language classrooms help to form effective learning
environment, implementing learning experiences that support every learner in the class.
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Learners are key figures in the learning process, collapse may be provided without their attention,
involvement and curiosity. Student’s productivity and creativity have been improved due to the their
motivational level [3, 132]. There are lots of definitions describe motivation in educational field from
different sides. For instance, motivation is considered as intellectual energy used in the classroom
activities or motivation is the drive to aim to satisfy learner’s individual needs. Spolsky [4] states that
motivation is learner’s readiness to dedicate some time to particular tasks. According to Ellis [5] who
gives clear definition of motivation in foreign language classes, it is an effort that includes desire and
need to learn a second language. Furthermore, motivation refers to the way that activates energy and
power in various manners [6, 180]. Doérnyei [7, 79] classified learning motivation into three levels: the
language, the learner and the learning situation levels. The language level reflects general motivational
system, while the learner level is aimed at student’s own obligation for success in studies. The learning
situation level encompasses three components that focus on course, teacher and group motivational
aspects. However, Makokha and Ongwae [8, 133] claim that all learners have a basic incentive to attend
classes; it varies from reward and satisfaction of some needs. Students are getting more motivated when
they are able to control their success and see results [9, 18]. Moreover, when students are free to choose
academic tasks, they take more advantages, also, a learning process is more effective and high-quality
[10, 27].

The significance of the study implies using differentiated teaching, especially adjusting the
content of the lesson facilitates the learning process and student motivation may increase that affect the
quality of knowledge and academic attainment. In the modern age and with the rapid growth in
technology, there are plenty of factors that influence on student’s academic performance. One of them is
distractions in the form of gadgets that may be a reason of a falling behind the studies. Another factor
operates as a lack of interest related to the lesson topic. Generally, they are considered as main aspects in
student motivation. Such problems can be solved through differentiated teaching. Thus, the present study
is aimed to answer the following research question: How does the differentiated teaching affect the
student motivation? In order to find the answer to this question, it is important to meet the purposes of the
study:

-to identify teacher’s role in student motivation;
-to explore differentiated teaching as one of the key element of boosting motivation;
-to figure out more about student’s opinion and insights in terms of differentiated teaching.

Materials and methods

Survey research method was used in this study to examine the impact of differentiated teaching
on the student motivation. Online survey was conducted on May 2021 and sent via link to learners with
an age range between 13-14 years old. 25 participants from public school in Almaty took part in this
research, including 60% (15 students) were females and 40% (10 students) were males. Learners were
chosen randomly, survey does not contain such questions that pursue to identify their names, ages or
other private details. It was conducted on a voluntary basis. Thus, the answers can be more valid and it
eliminates social pressure. The answers were saved on Google forms automatically. The survey includes
three groups of questions. The first group of questions is aimed to investigate student’s personal academic
information in order to see if motivation is connected with high academic performance. Meantime, the
second group of question is dedicated to figure out the presence of differentiated teaching during the
lesson, whereas the third group of question is directed to explore student’s opinion towards
differentiation.

Results

Approximately 43% of learners have “4” grade that is considered as a medium measure of
academic attainment, more than 30% of participants are excellent students, less than a quarter of learners
get “3” grade. Hence, the overall academic performance of the class is high. A half of learners enjoy
English lessons. Moreover, the minority of students do not attend any additional classes, while around
45% students sometimes go to the extra English lessons. The proportion of respondents who are
sometimes looking forward to having lessons with their teacher stand at around 53%, meantime, about
12% learners never await English classes. Thus, the first group of questions helps to check the level of
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student motivation in foreign language class. It can be clearly seen that learners are highly motivated and
passionate to learn English.

It is necessary to discover the reasons of motivation; the second group of question contains the
elements of differentiated teaching. As is shown from figure 1, about half of the students consider that the
lesson tasks sometimes at appropriate level, similarly, 50% of students sometimes feel comfortable
working with their classmates (see figure 2). In addition, close by 60% learners are able to keep up with
the class pace; (see figure 3); likewise, the majority of students think that the content of the lesson is
suitable to their interests (see figure 4). Generally, teacher implements differentiation strategies in order
to engage students in the learning process. Respondents are satisfied with working in groups, it means
that an educator puts students into groups based on their level and abilities and learners complete the tasks
at the same time that points to the right organization of the class pace. Furthermore, teacher selects
materials that meet students’ interests and so they take part in the lessons, because they are impressive
and fascinating.

Do you find lesson tasks appropriate to your level?

® Always
® Sometimes
® Never

Figure 1. The level of appropriateness of lesson tasks

Do you feel comfortable working with your classmates in groups?

@ Always
@ Sometimes
@ Never

Figure 2. Working in groups
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Do you keep up with the class pace?

v

Figure 3. Class pace

@ Always
@ Sometimes
Never

Does the content of the lesson match with your interests?

@ Always
36,8% @ Sometimes
Never

4

Figure 4.Content of the lesson

The majority of participants rate their level of motivation 4 out of 5. Moreover, they indicate the
main motivational factors that have a great impact on their academic attainment. One of the frequent
factor is own perspectives in the future as job, education or travelling. Then, some students assert the
relationships with a teacher, if he/she lends a hand or gives support, learners start feeling more self-
confident and successful. The last factor that may influence their motivation is activities and resources
that used during the lesson. Along with, learners point out some suggestions to make lessons vivid and
impressive, mostly, they claim the importance of authentic materials, such as watching movies in original,
listening to English songs and review their meaning, having more role-plays that may undergo real
experiences with native speakers.

Content element is the highly used (55%) in differentiated teaching, also according to students’
answers; teacher mostly applies visual things, such as illustrations, flashcards, videos and etc. This way of
displaying the content of the lesson is engaging and effective for learners, it means that educator is able to
define their needs and unique styles of perceiving new information. A language instructor understands the
significance of learning style in this class, namely visual, and implements it successfully while adjusting
the content of the lesson. However, product element stands at the lowest point (10%), learners usually
consolidate learning through posters and presentations, and they would rather create something in small
groups. It is necessary to provide opportunities for learners to present absorbed information taking into
account their interests and needs. Process element covers around 20%, learners adore teacher’s
instructional strategies, especially open-ended questions, inductive reasoning and discussions. It can be
clearly seen that it is crucial to ask questions to reinforce student’s learning and initiate disputes that can
facilitate the learning process. Meanwhile, learning environment ranks as 15%, learners highlight
teacher’s ability to create warm atmosphere and organize mutual understanding and cooperation,
similarly, there is a sense of respect and support.
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Content Process Product Learning
environment

55% 20% 10% 15%

Engaging ways to Teacher’s Creating posters, Teacher is able to

present a new
content: videos
from Youtube
channels, vivid
illustrations,
flashcards,

popular songs

instructional tools
and strategies
(open-ended
questions,
inductive
reasoning and
discussions)

presentations  in
small groups

build rapport.
Teacher creates the
atmosphere of
mutual
understanding and
cooperation.
Teacher shows

respect and
support for
everyone.

Figure 5. Students’ answers related to differentiated teaching.
Discussion

Motivation reflects the success of academic performance. It is important to mention that
instructors help learners to get to know more and gain information with enjoyment. It is well-known that
a teacher is a transmitter of knowledge, facilitator, classroom manager, but also it is important to note that
teacher is a motivation optimizer. Proper motivation provides great amelioration of knowledge. Along
with, they must perform expectations, requirements and assessment criteria, therefore, learners may
understand the usefulness of the assignments. Small [12, 30] claims that tasks should be demonstrated in
an interesting way and provoke positive expectations, also they need to grasp the meaning and
significance of doing the particular task. Likewise, according Glynn [13, 19] interest is considered as a
main factor of motivation, process of acquiring the knowledge should be relevant to each learner.
Furthermore, it is mandatory to remember that learners are different in terms of their background, skills
and knowledge. Convery and Coyle [14] points out that the student’s potential will be achieved if they
gain relevant activities. Such activities must meet the learner’s needs, so Schleicher [15] asserts the
significance of adaptation instructions to the diverse learning requirements. Meanwhile, Tomlinson [16,
110] assumes that teaching methods, curriculum and resources should be modified in order to meet
learner’s needs. It facilitates the process of learning and lesson plans will be made carefully taking into
account suitable materials. In addition, educators should tend to decrease a gap between low-level
students and high-level students through differentiated teaching. Although, it seems quite straightforward
to implement it, instructors find it challenging to apply differentiation in their classrooms.

Nowadays most classes have a number of students and teacher has to find an individual approach
and be aware of peculiarities in order to organize productive learning environment. However, educators
face with some issues, incorporating, and each learner perceives information in his own way and have
unique style of learning. Nur Ehsan [17, 111] states that the main indicator of teacher’s unsuccessful work
when active students always stay active, while passive learners keep passive state, thus it does not cause
any development and growth in the educational process. There are various strategies to solve problems in
mixed-ability classes, one of the most popular is dividing students into groups according to their learning
style, pace or another individual features. In this case the most appealing is games, dramatization or group
activities [18, 17]. The next strategy encompasses the appropriate usage of materials that reflects student-
centered method. Thus, selected resources may provide understanding of student’s abilities and needs.
Differentiated instruction incorporates four main elements. The first one is content when teachers decide
on the appropriate materials and resources that meet learners’ need [19, 102]. Fast-paced and slow-paced
learners may take benefits, since the content is adjusted according to their different learning paces,
nobody feels discriminated or worse than others. Levy points out [20] that the content of the lesson can be
changed while maintaining the peculiarities of course curriculum. The next element is process; Tomlinson
[21, 60] highlights the significance of the ways how learners perceive information better so that it can be
beneficial and applicable in the future. Educators give consideration that creates surroundings that
expands the student’s potential. The third element is the product; Tomlinson [22, 12] considers it as a
vehicle that reflects how learners display their abilities after acquisition of something new. Melesse [23,
23] claims that through differentiated instruction learners can present what they gained during the
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learning process, including product. The last element is the learning environment that affects greatly
student’s academic performance; in this case it includes teacher’s support and assistance.

Conclusion

Using differentiated teaching works for students if a teacher is familiar with student’s
characteristics, especially their psychological and individual features and learner’s weaknesses and
strengths. It helps to increase the quality of student’s academic performance and motivation, engage
learners to collaborate with classmates, expand knowledge and skills. In this research, it can be clearly
seen that differentiated teaching plays a crucial role in student incentive, especially when teachers tend to
adjust the content of the lesson focusing on student’s interests and abilities. According to the survey
results, the more educators enforce the elements of differentiation, the higher motivation is getting. Thus,
differentiated teaching affects positively student incentive, particularly to be more knowledgeable and
skillful in the specific field. Implementing differentiation in foreign language classes has a direct impact
on student motivational level.

Overall, the results of the influence of differentiation on student motivation can be
summarized as below:

- Student motivation enhances through using differentiation strategies in foreign language classes;

- Differentiated teaching has a positive effect on student motivation;

- Learners in mixed-ability classes are satisfied how an English teacher applies differentiation
strategies during the lessons;

- Students meet lesson objectives successfully when educators take into account their individual
needs.

The basis of the findings may be guidance that helps instructors to establish effective learning
process and focus on student’s personal development. In such way learners are able to absorb a subject
curriculum completely, because student motivation is on the high level. In order to create appropriate
conditions for successful individuals, it is necessary to use differentiated approach that allows taking into
consideration student’s individual aptitudes and skills which should be developed in the modern age.
Differentiated learning environment promotes the latest innovative activities and increase motivation. It
may be observed through various points, for example, pedagogical component incorporates
personalization of the learning process in order to reveal learner’s strengths and weaknesses and then
match activities that can be more suitable for them. Social aspect focuses on how learners are able to
build relationships and develop communicative competence during the lessons. Methodological side
refers to teaching directly that comprises applying innovative differentiated methods. The effectiveness of
methods depends on how teachers take into account student’s psychological features and thinking skills.

In conclusion, adjusting the content of the lesson is the main part of differentiated teaching,
because according to the findings in the research, it is a core of the learning process. Nevertheless, other
three elements as product, process and learning environment play a vital role in differentiation. It is
important to mention about teacher’s leading role in increasing motivation, she/he must bears in mind all
student’s individual needs and interests and it lets organize successful teaching procedure. It is closely
related to differentiated instruction, including multiple paths to learning based on students’ preferences
and struggles. No matter what an educator is teaching, differentiated teaching gives learners to keep the
same pace with classmates and have opportunities to meet learning objectives with the whole class.
Despite the diverse foreign language classrooms, differentiated instruction motivates students to learn the
material in such way that it is more convenient for them, for example, choosing the forms of assignments,
types of materials or assessments. Furthermore, it makes teaching more straightforward and effective,
providing students’ flexibility and freedom.

References

1. Tomlinson, C. (1999). The differentiated classroom: Responding to the needs of all learners.
Alexandria, VA: Association for Supervision and Curriculum Development. P.54-56

55



2. Yang, C., Chen, L. (2007). Can organizational knowledge capabilities affect knowledge sharing
behavior? Journal of Information Science. 33(1), pp. 95-109. DOI:10.1177/0165551506068135

3. Jensen, E. (1998). Teaching with the brain in mind. Alexandria, VA: Association for Supervision
and Curriculum Development. P.132-137

4, Spolsky, B. (2000), Anniversary article: Language motivation revisited. Applied Linguistics. 21(2),
pp. 157-169. DOI:10.1093/applin/21.2.157

5. Ellis, R. (1994). A theory of instructed second language acquisition. In N. Ellis (Ed.), Implicit and
explicit learning of languages. Academic Press. P.78-89

6. Ryan, R., Deci E. (2009). Promoting selfdetermined school engagement; motivation, learning and
well-being. In Wentzel KR, Wigfield A. (Eds.). Handbook of motivation at school. New York: Routledge. P.171-
196

7. Dornyei, Z. (2005). The Psychology of the Language Learner: Individual Differences in Second
Language Acquisition. Lawrence Erlbaum Associates Publishers. P.77-83

8. Makokha, A. Ongwae M. (1997) Trainer's handbook - A 14 days teaching methodology course.
German Development Service, Kenya (Ded). P.132-136

9. Bowsher, A., Sparks, D., & Hoyer, K. M. (2018). Preparation and support for teachers in public
schools: Reflections on the first year of teaching. Stats in Brief, NCES, 2018-143, P.1-36.

10. Glynn, S. M., & Koballa, T. R. (2006). Motivation to Learn in College Science. In J. J.Mintzes &
W. H. Leonard (Eds.), Handbook of College Science Teaching. Arlington, VA: NSTA Press. P.25-32

11.  Small, R. (2000). Motivation in instructional design. Journal of Teacher Librarian. 27. P.29-31

12. Glynn, S., Koballa, T. (2006) The contextual teaching and learning instructional approach. In Yager
RE, (Ed.). Exemplary science: Best practices in professional development. Arlington, V. A.: NSTA Press; P.18-26

13.  Convery, A., & Coyle, D. (1993). Differentiation: Taking the Initiative. (Pathfinder: CILT a series
for language teachers; Vol. 18). CILT (Centre for Information on Language Teaching and
Research). http://www.eric.ed.gov/PDFS/ED382025.pdf

14.  Schleicher, A. (2016). Teaching Excellence through Professional Learning and Policy Reform.
Corrigenda to OECD publications may be found on line at: www.oecd.org/publishing/corrigenda.

15.  Tomlinson, B. (2003). Developing Principled Frameworks for Materials Development. In B.
Tomlinson (Ed.), Developing Materials for Language Teaching. London UK, Continuum. (Quoted in Rico
Troncoso, C. (2011). Principled Language Materials for the Development of Intercultural Communicative
Competence. PhD Research Thesis, Leeds, UK: Leeds Met University.). P.107-127

16.  Valiande, S., Koutselini, M. I. (2009). Application and evaluation of differentiation instruction in
mixed ability classrooms. Paper presented at the 4th Hellenic Observatory PhD Symposium, London, LSE, P.25-26.

17.  Mohd Said, Nur Ehsan M. (2019). The Effects of Differentiated Instruction on Students’ Language
Attitude and Critical Thinking in an ESL Context. A thesis submitted in partial fulfilment of the requirements for
the degree of Doctor of Philosophy. The University of Sheffield.

18.  Pedersen, F., Kronborg, L. (2014). Challenging secondary teachers to examine beliefs and pedagogy
when teaching highly able students in mixed-ability health education classes. Australian Journal of Gifted
Education. P.15-27

19.  Tomlinson, C. (2003). Fulfilling the promise of the differentiated classroom: Strategies and tools for
responsive teaching. Alexandria, VA: Association for Supervision and Curriculum Development. P.99-103

20.  Levy, H. (2008). Meeting the Needs of All Students through Differentiated Instruction: Helping
Every Child Reach and Exceed Standards. The Clearing House: A Journal of Educational Strategies, Issues and

Ideas, 81 (4): 161-164 DOI:10.3200/TCHS.81.4.161-164

21.  Tomlinson, C. (2001). How to differentiate instruction in mixedability classrooms (2nd ed.).
Alexandria, VA: Association for Supervision and Curriculum Development. P.55-67

22.  Tomlinson, C., Callahan, C., & Lelli, K. (1997). Challenging expectations: Case studies of high-
potential, culturally diverse young children. Gifted Child Quarterly, 41(2), P.5-17.

23. Melese, S., Tinoca, L. (2019). Instructors’ knowledge, attitude and practice of differentiated
instruction: The case of college of education and behavioral sciences, Bahir Dar University, Amhara region,
Ethiopia. Cogent Education, 6: 1642294. https://doi.org/10.1080/2331186X.2019.1642294.

et Tiai cabaKTapbIHAA CAPAJIAN OKBITY ece0iHeH OKYIIBLIAPABIH BIHTACBIH APTTHIPY
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aigerim.i2903@gmail.com

Maxkanaza capajlaHFaH OKBITYJIBIH CTYIEHTTEp/i IIeT Tili cabaKTapblHAa bIHTATAHIBIPYFa 9CEPIH aHBIKTAY
MaKcaTbl KOWbIIFaH. MOTHBAIMA-0Ky MaKcaTTapblHA JKETYTe acep eTeTiH IIemymi (GakTop. OJICi3 )KOHE JapbIH/IbI
OKyIIBLIAD TEPEeH OuTiM anbil, cabak Ke3iHJe koHe cabaKka KaThICy Ke3iHIe e37epiH KaHaraTTaHIbIpaThIHIAH
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JKarmaid Jkacay KaxkeT. byn  okarmaiiga capalaHFaH OKBITY 0Oap, OWTKEHI OWI JKeke KaKeTTUTIKTepi
KaHaraTTaHJBIPYFa KOHE OKYIIBUIAPJBIH aJlyaH TYPJUJITiH TaHyFa MYMKIHTIK OepeTiH THIMII TocimmepniH Oipi.
JuddepeHnmanapl OKbITY MYFaTIMHIH Au(GepeHIIMANUSIHBIH TOPT HETI3ri 3JEMEHTIH, aTan alTKaHIa Ma3MYHbIH,
MPOIIECiH, OHIMIH JKOHE OKY OPTACBIH €CKEpe OTHIPHIN, OKY IPOIECiH YHBIMIACTHIPY KaOineTiH KaMTuabl. by
3epTTeyre AnIMathl Kajackl MeMIIeKeTTIK MEKTeOiHiH 25 OKYIIBICBIHAH KYpalfaH TON KaThICTHL. PecrmoHmeHTTEp
epIKTi HeTi3[e KATBICTHI )KOHE 3epPTTEYIIi KYITHS aKIMapaTThIH CaKTalyblHa Keminik oepeni. CayarHama cypakTapsl
3eprreyiire andQepeHanusiHBIH MOTHBALMAFa dCEepl TYPFBICBIHAH 3€pTTEy CYparblHa AYpBIC jkayarn TalOyra
MYMKiHIIK Oepeni. Jlepekrep caHIbIK SIICIICH TalJIaHbl; AIbIHFAH HOTHXKEJIEp capallaHFaH OKBITY JIEMEHTTEpPiHIH
OKYILBLIAPIBIH MOTHBAIMACHIHA KaJlall 9cep €TETiHIH aHbIKTayFa jKoHe OUIiM Oepy MpoleciHae MyFaliMHIH PeJliHIH
MAaHBI3JIBUIBIFBIH aHBIKTayFa MYMKIHIIK Ocpmi. CapanaHFaH OKBITY OKYIIBLIAPIBIH HKEMAUIINT MEH CpKiHIITiH
KaMTaMachl3 €Te OTBIPBII, OKY/IbI JKEHIIJIETe/11 )KOHE THIMI1 eTe/l.

Tyiiin ce3mep: capaianraH OKbITY, MOTHBAIMS, TiJ1 YHPEHY, jKeKe KaKETTLTIKTEp, apanac Kadijnerrepi 6ap
OKYILBLIAP.

IToBbIIEHNe MOTHBALMH Y4YalIuxcs 3a cueT AU depeHIUPOBAHHOr0 00y4eH!s Ha 3aHATHAX
10 HHOCTPAHHOMY FA3BIKY

A.H. Hopazumosa
Yuusepcurer MexnyHapoanoro busneca, Anmartel, Kasaxcran
aigerim.i2903@gmail.com

B craTbe craBHTCA LIeNb ONPENEIHTh BIMAHHE TU((HEPSHIMPOBAHHOTO OOYy4YECHHsS Ha CTUMYIHPOBAHHUE
yyamuxcs Ha 3aHATUAX 1O MHOCTPAHHOMY SA3BIKY. MOTI/IBaI_II/IH ABJIACTCA peIIarOIumM q)aKTOpOM, BJIMAKOIIUM Ha
JOCTHXKEHHe 1eniel 00yueHus. HeoOxonumo co3aaTh Takue ycioBHs, 4TOObI Oojiee ciiadble U OlapeHHbIe yJyalrecs
MOJTy4asi TITyOOKHe 3HAHHS U YyBCTBOBAIM ce0s yIOBICTBOPEHHBIMU BO BpeMs 3aHATHUH M ydacTus Ha ypokax. B
3TOM ciiyyae HaOmogaercs auddepeHIupoBaHHOe 00yYeHHE, MOCKOJIBKY 3TO OAMH U3 Haubojee 3¢ (hEKTUBHBIX
MOAXO0O0B, MO3BOJIAIOIINX YAOBJICTBOPATh MHANBHUAYAJIbHBIC HOTpe6HOCTI/I " MpU3HaBaThb pa3H006pa3He ydamuxcs.
B sTOoM HccnenoBaHMM MpHHAIA ydacTHe Tpynma M3 25 ydamuxcs TOCYAapCTBEHHON HIKOJBI ropoia AJMArthl.
PecrioHneHTHl  yyacTBOBaJM Ha JOOPOBOJBHOM OCHOBE, M HCCIENOBATeNb TapaHTHPYeT COXpaHCHUE
KOH(pHICHIHANBHONH HHpOpManuu. Bompockl ompoca MO3BOJSIOT HCCICIOBATENI0 HAWTH NMpaBWIBHBIH OTBET Ha
HCCIICIOBATEIbCKHI BONPOC C TOYKM 3pEHUs BIUSHUSA JubQepeHUnanud Ha MOTHUBaUuio0. [laHHBIE OBLIN
NPOAHATU3UPOBAHB! KOJIMYECTBEHHBIM METOIOM; MOJTYYCHHbIC PE3YJIbTATHI IIO3BOJIMIH OIPEICIIUTh, KaK dJIEMEHTHI
b hepeHINPOBAaHHOTO 00YUCHHUS B OOJIBIICH CTEIIEHH BIMSIOT HA MOTHBALIUIO YYaIlUXCS, H ONPEICTUTh BAKHOCTD
poui yduTtens B oOpaszoBaTensHoM npounecce. JuddepenuupoBantoe o0ydyeHue nenaeT o0ydeHue 6oiee IpocThiM
1 3¢ GeKTUBHBIM, 00ecIeYrBasi TMHOKOCTh U CBOOOY YUaIUXCsl.

KiroueBble cioBa: nudepeHIUpOBaHHOEe O0YYCHHE, MOTHBAIIMS, W3YYCHHUE S3bIKA, HHIUBHIYaJbHbBIC
HOTPEOHOCTH, CTYICHTBI CO CMEIIAHHBIMH CIIOCOOHOCTSIMH.
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