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Abstract

This article is based on a large study that explored quality issues in Kazakhstani rural schools from the
perspective of key stakeholders, including school leaders, teachers, students, parents, and education managers. As the
understandings and approaches to education quality vary from one context to another, there is no universally agreed
definition of quality education. We employed the UNESCO Quality Framework to guide this study—the framework
that suggests to seeing the quality in four main domains of education: 1. Contexts / environments (physical, academic,
psychological, and social atmosphere in schools); 2. Inputs (teachers, curriculum, leadership, and others); 3. Processes
(teaching and learning, assessment, and other processes); 4. Outputs (students’ learning outcomes, teachers’
professional growth and others). Within the larger study, this article focuses on teachers’ quality only.

The investigation of previous literature and the study's theoretical framework demonstrate that the rural school
education challenges greatly impact the conditions of rural teachers’ professional activity.

The study employed a mixed methods research design, including both quantitative and qualitative inquiries:
survey and semi-structured interviews [1]. The quantitative survey included 125 respondents from 40 rural schools
across Kazakhstan. For qualitative part, 90 interviews (41 individual and 49 focus group) were conducted with
participants from rural schools in Almaty, Kyzylorda, South Kazakhstan, Mangystau, and East Kazakhstan regions.
Interviewees included teachers, principals, vice principals, subject coordinators, students of Grades 7-11, regional and
district education managers, and parents.

The study's main findings describe the core teachers' issues, challenges, perceptions, and suggestions about
facilitation processes for the quality of the rural teacher profession. The findings are organized across the main topics,
which have been retrieved from qualitative and quantitative data.

Keywords: rural education, rural schools, teachers, teaching profession, teacher’s status, quality of teaching
profession

Introduction

The provision and quality of education, particularly in rural or less advantaged areas, ought to be an
essential agenda for all stakeholders in education. From becoming a signatory to the Convention on the
Rights of the Child [2] in 1994, Kazakhstan has taken several measures to improve access to and the quality
of education in the country. However, many research studies have revealed significant disparities in the
quality of educational provision and achievements in rural and urban schools in the country. Rural schools
are afflicted by declining achievements and completion rates, deteriorating school infrastructure, a shortage
of qualified teachers, and limited access to high-quality education [3]. Other factors involve a decrease in
enrollment, rising drop-out rates [4], poor performance of rural school students in the Unified National Test
[5], limited access to the Internet [6], lower salaries of school directors and teachers [7], and language-
related problems [8].

Moreover, there is an inequitable distribution of teachers among schools, with competent teachers
less likely to work at disadvantaged schools and more likely to move to schools for gifted students where
additional resources are available [9]. According to the Organization for Economic Cooperation and
Development [10], Kazakhstan needs a plan to provide appropriately qualified teachers and high-quality
educational resources to rural schools, for example, by sending some of the best teachers from elite schools
because of a shortage of highly qualified teachers in the country. Moreover, girls are seen to have higher
attainment rates than boys [11, 12]. In addition, the frequent renewal of the curriculum forces teachers to
adapt to new courses in short periods, resulting in rural teachers struggling to cope with numerous reforms
[13].

While the issues faced by rural schools are well documented elsewhere in the world, there, however,
is a lack of empirical studies in the context of Kazakhstan to understand the quality issues in rural schools
from the perspectives of the teachers, school leaders, and other stakeholders working on the ground in the
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remote and rural villages across the country. Most educators and policymakers agree that the quality of
teaching is considered to be an outlining factor of school students' achievements and overall success in
schools and the nation's educational system [14]. Therefore, this paper primarily focuses on the issues and
challenges experienced by rural teachers from the perspective of the teachers, school leaders, and other
stakeholders in rural areas in Kazakhstan. Several general topics have been identified in the scope of
guantitative and qualitative data: rural teachers’ motivation attributes, quality of rural teachers, the quality of
the psychological and academic environment and support system in rural schools, young teachers, self-
development, workload, challenges, and recommendations.

Research questions
The following research questions guided this study:

1. What are Kazakhstani rural school leaders, teachers, students, and parents’ conceptions of
quality of education?

2. What opportunities, resources, and support do these rural school leaders and teachers have to
achieve the perceived quality of education in their schools?

3. What issues and challenges do these rural school leaders, teachers, and students face in
achieving the perceived quality of education in their schools?

4, What recommendations can be made to enhance the quality of education in Kazakhstani

rural schools?

Theoretical framework

Quality of education has been a contested concept in the broader literature. The lack of universally
accepted standard definition of education quality makes discussing the concept even more problematic [15].
Thus, it was decided to employ a theoretical framework of contexts, inputs, and outputs to understand
stakeholders' conceptions of education quality and associated challenges, issues, and gaps in rural
Kazakhstani schools. This is the framework that is primarily drawn from Tikley [16] and UNESCO [17].

Figure 1: UNESCO Quality Framework

- System level
- School level

Methodology

This study employed a mixed methods research design, including both quantitative and qualitative
inquiries: survey and semi-structured interviews [1]. The quantitative survey was administered to over 200
teachers from 40 rural schools across Kazakhstan and 125 of them responded. To obtain rich, in-depth, and
descriptive data from a relatively small sample [18], 90 qualitative interviews (41 individual and 49 focus
group) were conducted with participants from rural schools in Almaty, Kyzylorda, South Kazakhstan,
Mangystau, and East Kazakhstan regions. Interviewees included teachers, principals, vice principals, subject
coordinators, students of Grades 7-11, regional and district education managers, and parents. The survey and
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interview questions were developed in line with the quality framework presented in Figure 1 and piloted to
ensure validity and reliability [19]. Semi-structured interviews and focus-group discussions, with deep
probing questions, generated information-rich, descriptive data [20, 21]. Interviews and focus group
discussions were conducted in Kazakh or Russian, depending on the participants' choice, and later
transcribed and translated into English.

Data analysis was done in three phases: first, the data received through the quantitative survey
guestionnaires was analyzed. Second, ongoing analysis of the qualitative data was done alongside data
collection. Third, a more rigorous analysis of the data was done after the data collection was completed in
different regions) [22, 19]. This ongoing data analysis helped us identify gaps in the data, probe further in
subsequent interviews, and see emerging patterns and themes [23, 24, 21]. Several relevant and
interconnected themes emerged as a result of the data analysis. However, keeping in view the word limit, we
chose to present the findings in the following themes.

Results

Stakeholders’ perception of rural teachers’ motivation attributes

The study participants commented on the rural teachers’ motivation. They observed incentives and
resources that contribute to teachers’ motivation. Thus, 89 % of the survey respondents agreed that their
schools provide the necessary conditions for teachers, including awards, recognition, and professional
development courses. In their focus group interviews, the participants also stated that there are incentives and
bonuses provided to the rural teachers. For instance, there are incentives for rural teachers in the form of one-
time payment (noowémmnsie in Russian). This money is allocated for teachers to purchase a house. The
government also organized a program called "with a diploma to the village", in which young teachers who go
to the villages to work receive free accommodation provided by the schools. Other respondents added that
“Teachers with higher qualifications / advanced degrees willing to work in rural schools usually get 30-50%
increase in their salaries”. Another motivation for rural teachers is preparing their students for subject
Olympiads, which brings them satisfaction from their work and some material rewards. For example, one
teacher with 35 years of teaching experience in rural schools mentioned, “I got several job offers from
schools in big cities. They promised me higher salary and incentives but | declined their offers because | get
thrilled when my students [from this rural village] get positions in the Olympiads or another context”.

In their interviews, other rural teachers acknowledged with gratitude that their schools and the
MOES appreciate their hard work by awarding them with appreciation certificates, letters of appreciation,
and certificates of merit. An education manager in the eastern region mentioned that rural schools in their
region organize various events and seminars where teachers share their own experience and also receive
bonuses. Most respondents mentioned such factors as students' achievements in various contests, gratifying
attitudes and respects from students and parents, and support from school and regional education
administration keep their motivation high to continue to work in rural schools.

However, the study participants also noted a number of factors that demotivate rural school teachers.
These include, lack of encouragement and support from school administration, bureaucratic leadership style
of school directors, lack of incentives and bonuses, and difficult conditions under which schools operate in
these far-flung villages. These teachers lamented the absence of a uniformed policy and practices for
teachers’ motivation in rural schools. For example, one rural teacher from the same region admitted that in
some other schools in rural areas, when a student wins a competition, the concerned teacher is awarded with
an additional bonus salary and other incentives. However, there are no such policy and practice in the school
where this teacher works.

Several participants of the FGDs reported about declining motivation in rural teachers. These
participants mentioned that experienced teachers, who are closer to their retirement from the service, are
neglected by the school administration and regional education authorities. These senior teachers attempt to
adapt to the constant changes introduced in schools; they attend various trainings to keep abreast of the new
knowledge and innovations. They, however, felt that despite all the hard work they have done and the
challenges they have faced, there is no recognition of their work. Other teachers also added that there was
little or no encouragement and lack of appreciation for teachers for work well-done. Thus, they did not have
a sense of being useful anymore. Several participants also mentioned the uneven distribution of salaries and
incentives. During the interviews, some rural teachers also pointed out the lack or no support from local
authorities and MOES.
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The survey data also showed that only 30% of participants considered the support from the MOES
and Regional Education Offices relatively effective. The participants suggested that local authorities and the
MOES may provide rural teachers with additional incentives such as providing apartments, transport
allowances, hardship allowances, and considerable increase in their salaries to raise their motivation, and
thus ensure talented teachers do not leave rural schools.

Stakeholders’ perceptions about the quality of teachers

The study participants also shared their perceptions about the quality of rural teachers. First, they
pointed out such quality indicators as teachers’ qualifications, knowledge of the subject, ability to explain the
content properly, and ability to interact with students and motivate them. About 80% participants expressed
satisfaction with the quality of teachers in their schools. These participants stated that there are certain
mechanisms and strategies to improve teachers’ quality in rural schools. For example, all teachers undergo
professional development courses and an attestation process every five years. Also, the representatives of the
regional education department regularly visit schools to check teachers’ portfolios and observe their lessons.
Additionally, there is a six-level teacher appraisal system, which motivates teachers to grow professionally.
According to this new appraisal system, there is a clear career-ladder for teachers to move from a lower
category of teachers (trainee teacher) to the highest category (Master Teacher) based on his/her performance
and professional learning.

Now we have the Nazarbayev Intellectual School, a 6-level system: trainee-teacher, educator,
moderator, expert, researcher, and then a master teacher. Now, if I'm not mistaken, they introduced them
last year, and we keep updated with the news in the NIS.

- Teacher in the South Kazakhstan region

In order to maintain the quality of teachers in rural areas, educational officials use set criteria in the
hiring process. Teachers, vice-principals, and educational officials commented on the hiring procedure's
stages, including interviews, testing procedure, and three months trial period. Then another assessment
comes after the three months. If a teacher successfully passes, then he \ she may continue working in the
school permanently. The school administration, in alliance with educational officials, also check teachers'
CVs and their previous experience. To help novice and young teachers, the school administration also
organizes mentorship, where experienced senior teachers play the roles of mentors.

As reported by the participants, rural teachers, apart from professional qualities, are fully devoted to
their school and students. Some of these teachers spend 25-30 thousand KZ Tenge a month in buying
teaching and learning materials that their school lack. They also extend financial help to needy students.
The participants further stated that rural teachers pay attention to their students' general well-being.
Sometimes, when they notice a child wearing training shoes during the cold weather, they address the issue
to the sponsors. Also, there were cases when teachers had to collect money for a particular child from their
own salaries.

Sometimes, children come in training shoes, even at the time of the first snow, which means that the
family does not have money for the clothes. Sometimes we address the social pedagogue and ask for
sponsorship if anybody has an opportunity. There were cases when teachers collected money for a particular
child for footwear, coat, and something else. ...

-Teachers in the East Kazakhstan region

Students’ perceptions of the rural teachers are generally very positive. The majority of students
reported that, in general, their teachers were committed to their work. However, they indicated a discrepancy
between senior and young teachers. Students mentioned such facts that senior teachers could maintain
discipline in the classroom, and they conducted their lessons well. However, senior teachers are
conservative, and sometimes students are not allowed to express their viewpoints.

On the other hand, novice young teachers sometimes could not deliver their lessons properly.
Another remark was that some teachers were using only textbooks during their lessons and did not use any
other additional materials. One student who participated in a FGD in Oskemen commented: “Not all
teachers, but some do not simply tell what is written in the book but make us create table so that it is easier
for us and the information is delivered to our brains”.
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The survey data indicated that about 80 % of participants agreed that rural teachers demonstrate the
gualities of an effective educator. According to an education manager in one of the Kazakhstani regions, the
best teacher’s qualities are subject knowledge, proficiency in three languages (Kazakh, Russian and English),
ability to use new technologies during the lesson, information communication technologies, oratory skills to
convey the information easily. Students, in their turn, expressed their perception of the best teacher. They
reported that an ideal teacher should attract students' attention, explain things in an interesting way, have a
good rapport with students, treat all students equally, be a specialist in his/her subject, and have an active
lifestyle. Teachers' opinion mostly coincides with the abovementioned qualities. However, they also added
such capabilities as a good rapport with students and colleagues, flexibility and resourcefulness, and ability
to adapt to any conditions.

Most rural teachers as well as the regional education managers and parents expressed their concerns
about teachers’ rights and status in the society. They all felt that teachers do not have the same privileges and
status as other professionals enjoy in the society. One of the participants stated, “Teaching is not a profession
of first choice for many high school graduates. Students with high GPA and good grades opt for a career in a
technical field like medicine, engineering and others. Only low-achievers go for teaching”. Therefore
teachers are not treated in the same manner as are other professionals in the society. Parents have the right to
complain about teachers. However, in most cases, even if parents' criticism is not valid, teachers are always
guilty. The school administrators also support parents, but not teachers.

You see now. Any student can film a teacher in a lesson and post a video on the Internet or even on
the ministry website. The aggression of a teacher is seen in the video, but the whole picture is hidden. The
context of the situation is not visible, it is not visible how they lashed the teacher, this is not captured, and
only the teacher's aggression is visible. But why did it happen?

-Educational Official in the East Kazakhstan region

A lack of teachers' protection and lack of respect for their rights leads to the low status of a teacher.
Other factors which impact a teacher’s life and work are the overload of lessons, long working days, bringing
work home, low salary, and parents' attitude towards teachers. For those reasons, the teaching profession is
not attractive to young people.

Quiality of young teachers

Many teachers reported that generally the graduates of pedagogical universities are the ones who
would have lower scores in their terminal examinations, and therefore they would apply for teaching
profession. For that reason, teachers suggested to paying attention to the recruitment process of graduates.

Most stakeholders reported that there were conditions for young teachers in rural schools. The school
administrators motivated young teachers via awards, certificates, and letters of appreciation and encouraged
teachers' achievements.

As mentioned before, rural schools pay special attention to the mentoring process. Young teachers
are assigned to their mentors who help them in terms of content knowledge, planning the lessons, teaching
methods, and others. A principal in one of the regions also observed that there are different methodical
associations who support young teachers.

...Besides this, young teachers have mentors who help them. Any teacher, if he is competent, will
always help. ...if something is not clear..., we discuss it at the methodical association. Despite that, it's hard
to get together, but we still try to do so.

-Department Head in the East Kazakhstan region

Many participants also mentioned some issues regarding young teachers' weak content knowledge
and their unpreparedness for challenges at work in school. There is a considerable discrepancy between what
the university teaches its graduates and the realities of the school workplace. Some young teachers feel that
teaching work is rather challenging. Even though teachers attend the level courses and some young teachers
completed master's degrees. They are not prepared for some practical realities of teaching work, such as too
much paperwork, a new curriculum, and classroom management.

Teachers, during their interviews, mentioned their concerns about young graduates of pedagogical
universities. They claimed that young teachers who come to the village are not appropriately prepared to
teach in schools.

10



Becrauk Kazaxckoro HalpoHanpHOro skeHekoro yHusepcuretaNe 3(91), 2022

Professional development of rural teachers

The study participants shared information about the professional development of teachers in rural
areas. The majority of respondents, including teachers, educational officials, vice principals, and principals,
reported that there are professional development courses for teaching staff on updated curriculum, trilingual
policy, and some external courses on how to use ICT and other equipment in schools. In general, teachers
were satisfied with those courses and endorsed that such courses were useful for their teaching skills and
student's motivation. However, some teachers stated that the courses conducted by foreign specialists were
too theoretical and lacked a focus on Kazakhstani educational system.

Rural schools collaborate with various educational centers: National Institute for Teacher Training
Orleu, Center of Excellence of NIS, and Department for Quality Control of Knowledge, which organize
courses and seminars for teachers. The collaboration is mutual, teachers may attend those centers, or
sometimes trainers from the centers travel to rural schools. A department head in one of East Kazakhstan
regions reported that every 5-year period, teachers undergo a special test on professional qualification. Upon
achieving the desired results in the test, teachers get promoted to higher categories. A principal in one of the
rural schools confirmed that teachers attend three-level teacher development courses according to the
Cambridge program.

... teachers are self-motivated and interested, because it [special test] can raise their salary. Every
five years [period], teachers try to raise their category; that is, they do not remain at one level. ... The test,
you know, is not a simple task to do. You should know the pedagogy and psychology of your subject. You
start repeating everything, revising in order to get ready.

-Department Head in the East Kazakhstan region

Another finding of the study was related to students with special needs. In general, it was mentioned
that rural schools lack facilities and expertise to deal with students with special needs. Therefore most special
students have to study at home. Teachers sometimes invite them to schools to interact and learn with other
students. Although, rural school teachers attend seminars on inclusive education, they, however, lack the
specialized knowledge, pedagogies and resources to properly address the learning needs of students with
special needs. Despite the fact that rural schools do not have adequate number of teachers equipped with the
expertise required to teach students with special needs, some provisions are made in schools to ensure access
and mobility of students with special needs.

Workload of rural teachers

All stakeholders supported the issue of teachers' overload at work. Rural teachers have to combine
several roles apart from teaching lessons, which distract them from their primary work duties. These are
working extra hours, class supervision, parent-teacher meetings, journal publications, and documentation
work. In their interviews, many teachers from Southern and Eastern regions confessed that they have to teach
in several shifts because rural schools accommodate too many students. Unfortunately, teachers do not
receive any extra payment for extra work. However, one principal in the South region mentioned that their
teachers do have one day off in a week, which is called methodological day—the day on which teachers can
prepare for their lessons.

Another topic raised during the interview process was about class supervision (tutoring). Some of the
participants reported that teachers usually combine teaching with class supervision. During class supervision,
teachers have to arrange the following duties: parents' meetings, visiting students' houses and inspections,
checking attendance of students, preparation of events such as New Year celebration. Teachers are also
responsible for their classes (homeroom classes). A rural teacher receives only 5000 tenge for class
supervision per month. Furthermore, respondents compared rural teachers with teachers at NIS where every
teacher gets help from a teaching assistant for class supervision. Unfortunately, rural teachers do not have
assistants who may help them with that duty.

. unlike in Nazarbayev Intellectual Schools, we do not have additional personnel for it [class
supervision]. As compulsory, every teacher has a class, and even if the salary is low, he will work with
children. 5000 tenge is being paid.

-Teachers in the East Kazakhstan region
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Paperwork has been underlined as the most challenging issue by all stakeholders. Teachers, in
addition to their primary work of classroom teaching, have to deal with increasing loads of paperwork on
daily basis. They have to fill out several forms, write papers, and do other documentation and therefore they
have to stay back after the usual school hours to do the paper work. Also, there is an electronic register for
students' attendance and marks, "Kundelik," which also has to be filled by teachers. Consequently, teachers
have less time left for proper lesson preparation.

The majority of respondents reported about their struggles with the implementation of the updated
curriculum. However, over time, teachers and students could get used to it, although some issues are yet to
be solved.

Participants reported the following challenges associated with the updated curriculum:

. More homework, complicated content, and some assignments take more time to solve them.

o Shortage of classrooms but growing number of students in rural schools. For example, one
school the research team visited was built for 600 students over a decade ago, and now there are 1400
students. There are not enough classrooms and therefore the school has to construct new classrooms.

o Every school has an online registrar Kundelk.kz, which teachers must fill out. So, every
classroom needs computers and a good internet connection as teachers have to fill the registrar at home even
at night.

o Teachers have to prepare materials for summative assignments. Summative assessment
assignments are prepared by teachers, which takes much time. Teachers prepare them at home.
o Teachers also have to buy paper for tests and reports with their own money. Sometimes they

have to buy worksheets and charts etc. for students and this costs a handsome amount given that there are 25
or more students in each class.

Discussion

As the article mainly focuses on quality issues and challenges related to rural school teachers, it
should be mentioned that the role of teachers in the national educational system of any country is crucial, and
Kazakhstan is not an exception. Fortunately, in recent years, one could witness gradual positive changes in
the national educational system and the facilitation of the conditions for teachers in Kazakhstan. For
instance, the system of professional development courses, including the Center of Pedagogical Excellence
Program, ORLEU organization, a reform under the agenda of MES working in collaboration with NU for the
pedagogical institutes’ Programmes, NIS initiatives in the changes in attestation, pay and career
developments [25, 14]. NIS AEO not only aims to transfer its experience to the mainstream school system in
terms of comprehensive development of primary and secondary education but it is also a hub of professional
continuous development courses for teachers in the country [26]. NU is committed to becoming the national
brand of higher education in Kazakhstan by combining the strengths of the national education system and the
best international scientific and educational practices. Established in 2012, the Graduate School of
Education is a "world-class center for teaching and research on education,” which also aims at reforms in
teacher education in Kazakhstan and Central Asia [27]. During the current study, the majority of rural
teachers confirmed that NU and NIS had initiated many development courses to facilitate their teaching
practices.

However, there are challenges and issues which all stakeholders of education face during the
abovementioned reforms. The major issues which were revealed during the current study are a lack of
qualified teachers and, in general, a lack of teachers for STEM subjects in rural schools. The role of teachers
in rural schools is even more critical due to the shortage of other sources of learning and support for students
[28]. However, there is an increasing concern in rural schools that more qualified teachers and effective
leaders are likely to move to cities for better prospects and quality of life [10]. The share of highly qualified
teachers in rural schools is 13.8% compared to 32.8% in urban schools [29]. The current study confirmed
that there are various professional development courses for teachers in rural areas; however, sometimes,
those courses do not bring highly effective results. For instance, there is no requirement for school teachers
to earn a Master or Ph.D. because teachers with such advanced degrees are often considered “overqualified”
for school settings [14].

Among the issues regarding the shortage of teachers is the lack of teachers for specific subject, the
shortage of young specialists, declining number of male teachers, and a considerable number of teachers
close to their retirement. The quantitative and qualitative data revealed a shortage of teachers for English,
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mathematics, ICT, and science subjects in most schools. Considering the reform of trilingual policy, most
participants also shared the concerns that many teachers are not proficient in the English language to teach
STEM subjects solely in English. Consequently, apart from the fact that the trilingual policy is implemented
in rural schools, still, students, as well as teachers, are not fully prepared for the conduction of subjects in
English language [30]. Since young teachers are not intended to work in rural schools, a significant number
of teachers in most schools are from the Soviet time and closer to their retirement age. The average age is 45
years old. Therefore, they are less motivated to learn new technologies and modern teaching methods,
learning, and assessment [31].

During the interviews, some participants mentioned the need for more male teachers at rural schools,
as they may positively influence school boys’ upbringing and overall development. The respondents also
mentioned possible reasons for the shortage of men in the teaching profession in Kazakhstan: heavy teaching
load, lack of resources, low salaries, increasing paperwork, non-relevant duties forced on teachers, lack of
autonomy, and frequent inspection causing stress to teachers [9]. The low status of the teaching profession
and widening disparity in pay between the capital city and other regions also add to the teachers' shortage in
rural schools [13]. However, the "Law on status of teachers" has been approved, and it will raise the prestige
and status of the teaching profession when implemented effectively [32].

Teachers’ quality in rural schools is also affected by the provision and quality of resources in these
schools. The shortage of classrooms, ICT and other equipment, stationery, textbooks, and other teaching
materials likewise impact the quality of teachers and their work. The current study also showed that there are
teachers, though small in numbers, at each research site who go out of their way to support students' learning.
Some of these teachers spend 20-30 thousand Tenge from their own pockets every month to buy stationary
and teaching materials to engage students in their lessons meaningfully. The COVID-19 pandemic further
exposed the disparity and inequalities that exist between rural and urban schools across the country. The
technical issues with a poor internet connection, lack of WIFI internet, and lack of computers in some
families in remote rural areas further hinder the work of rural teachers.

Conclusion

The study results showed that rural teachers' quality is affected by several factors including the
teachers’” own modest education background, low motivation, poor work conditions in schools, and
inequalities between urban and rural schools. While experienced teachers, who are drawing closer to their
retirement, have no further ambitions and aspirations, the young teachers lack content knowledge and
pedagogical skills as well as the support they need to build their career on stronger foundations. Although
several encouraging steps have been taken by MOES to reduce the gaps and inequalities between urban and
rural schools, there is a need to direct more resources towards teacher professional development in
Kazakhstani rural schools. It is important to ensure that any change or reform directed towards school
improvement must offer opportunities, support and incentives for teachers capacity-building and motivation.

Considering all the factors and challenges that influence rural teachers’ quality and their work, this
study recommends to:

0] attract qualified specialists to rural schools by offering them additional incentives such as
free accommodation, hardship allowances, and opportunities for their professional development,
(i) invest in young and gifted graduates from rural areas as to motivate them to join teaching

profession and undertake quality training,

(iti)  provide sufficient conditions in rural schools such as Internet connectivity, ICT equipment,
and modern technologies to make teaching both fun and enriching in rural schools and,

(iv) provide specialized training on inclusive education in rural schools and arrange specialists
such as defectologists, speech therapists, and others for building rural school teachers’ capacity in inclusive
education.
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KAYECTBO YUUTEJIEN B KABAXCTAHCKHUX CEJbCKHUX IIKOJIAX

M. A. Taxuxk, /1. A. lllamaros, JI. H. Oummnosa”
Hazap6aeB Yuusepcurert, r. Actana, Kazaxcran
E-mail*: lyudmila.fillipova@nu.edu.kz

AHHOTALUA

B sToM mcciemoBaHWM paccMATPHBAIOTCS BOMPOCH M MPOOJEMBI, ¢ KOTOPBHIMH CTaJKHUBAIOTCS CEIbCKHE
YUUTEISA, C TOYKH 3PCHUS KITFOUEBBIX 3aMHTEPECOBAHHBIX CTOPOH B CEITBCKUX IIKOJIAX, BKIFOUAs PYKOBOIUTEICH IITKOI,
yUUTeNeH, yJamuxcs, POIOUTeNed W JUACPOB OOpa3oBaHHSA, a TAKKe BO3MOXKHBIC PEKOMEHAAIlMHM, OCHOBAaHHBIC Ha
MHEHMAX 3aMHTEPECOBAaHHBIX CTOPOH. V3yueHHe CyIIecTBYIONIEH IUTepaTypsl U TEOPETUUYECKUX OCHOB HCCIICAOBAHUS
MOKazano, 4ro NpoOiieMbl 00pa30BaHUS B CEIIBCKOM IIKOJE TaKKe BIHAIOT Ha YCIOBHS NpodeccHOHaTbHON
JIESITENIBHOCTH CEJIbCKUX YUUTENeH.

B nmaHHOM HcCleJOBaHHHM MCIOJIB30BAJICS IWU3alH CMEIIAHHBIX METOJOB HCCIIEJOBAHUS, BKIIOYAIOIIUN Kak
KOJIMYECTBEHHbIE, TaK U KA4YeCTBEHHBIC HCCIICZIOBAHHUS: ONPOC U MOJNYyCTPYKTypHUPOBaHHBIE HHTEpBbIO. B
KOJIMYECTBEHHOM oOImpoce mpuHsuin y4yactue Oosee 200 yumreneir u3 40 cenbckux mikon Kasaxcrana, HO OTBETHIU
ToNbKO 125 yuacTHHKOB. b0 mpoBeaeHo 90 xadecTBeHHBIX MHTEpBBIO (41 mHOMBHIYanpHOE U 49 dokyc-Tpymm) ¢
MPEACTABUTEISIMU CENbCKUX LIKOJN AnmMatuHckod, Ksi3suiopaunckod, Oxxno-Kaszaxcranckoid, MaHreicTayckod u
Boctouno-Kazaxcranckoit oOxacteif. B 4YHCIIO ONPOMICHHBIX BXOMWIHA YYHUTEIsS, AUPEKTOPA KON, 3aMECTHUTCIH
UPEKTOPOB, TIPEIMETHBIC KOOPAWHATOPHI, ydammecs 7—11 KiIaccoB, perHOHANbHBIC W PAHOHHBIC PYKOBOIUTEIH
00pa30BaHUs U POAUTEIH.

OCHOBHBIE BBIBOZBI MCCIIEIOBaHNS BBIIBIUIM HACYIIHBIE MPOOJIEMbI yUuTeNel, UX B3INIAIB U PEKOMEHIAIUH
OTHOCHUTEIIBHO TIOBBIIIEHUS KadecTBa mpodeccuu ceibckux yuurened. Kak mpaBmino, B mpomecce cbopa
KOJINYECTBEHHBIX M KaYeCTBEHHBIX MAHHBIX MbI UCIOJb30Banu Pamku kauectBa KOHECKO, xotopeie (okycupyrorcs
Ha TakuxX MOMeHTax, kak: 1. KoHrekct /okpyxatomas cpena; 2. Beomubie nanusie; 3. Ilpoueccer; 4. Pesynbrathl.
ITockonbKy 3TO HCCIIEZIOBAaHHE HANpPaBICHO B OCHOBHOM Ha BOIIPOCHI M IPOOJEMBI KauecTBa yUWTeNeil B CENBCKUX
IIKOJIaX, Pe3yJbTaTbl OPTraHM30BaHBI II0 OCHOBHBIM TeMaM, KOTOphI€ OBIIM M3BJICYEHBI M3 KAueCTBEHHBIX U
KOJIMYECTBECHHBIX JaHHBIX.

Knroueevie cnosa: cenbckoe o0pa3oBaHUe, CEIBCKHUE IIKOIBI, YIUTEIS, MPOYECCHS YIUTENS, CTATYC YIUTE,
Ka4ecTBO MPO(ECCHH yIUTEIS.

KA3BAKCTAHJABIK AYBIJI MEKTENITEPIHAET'T MYTAJIIMIAEP/AIH CAITACBI

M. A. Taxuk, JI. A. llamaros, JI. H. ®uianmnosa’
Hazapbaer YuuBepcureri, Acrana K., Kazakcraun
E-mail*: lyudmila.fillipova@nu.edu.kz

By 3epTrey aybut MyFamiMaepiHiH aybUIIBIK MEKTEIITEPIET1 HeTi3Ti MyAIesi TapanTap, COHBIH iITiHIe MEKTeI
Oacmipiapbl, MyFaliMJep, OKYIIbIIap, aTa-aHajap d>kKoHe OiniM Oepy KembacHmiblIapbl TYPFHICBIHAH Ke37EeCETiH
Mocesenep MEH Macelesiepi, COHJal-aK MyAIeNl TapanTaplblH HiKipJepiHe HEeTi3AelreH MYMKIiH YCBIHBICTAp.Ibl
KapacTbIpa/ibl. 3epTTEy/IiH KOJIAaHBICTAFbl 9/1e0neTTepi MEH TEOPHSUIBIK HETI3IEpiH 3epTTey ayblil MeKTeOiHaeri oirim
Oepy npobemManapsl aybul MyFaliMAEpiHiH KaciON KbI3MET JKaFJaiiapblHa 1a 9cep eTeTiHIIrH KOpCeTTi.

By 3eprrey caHIBIK JKOHE camalblK 3epTTEyJep/i KaMTHTBIH apaiac 3epTTey OJICTEpiHiH AW3aiHBIH
KOJIIaH/Bl: cayallHaMa >KOHE JKapThUIall KypbUIbIMasFaH cyxOar. CaHnmblk cayasHamara KasaxcranHelH 40 aybin
MekTebineH 200-1eH acTaM MyFainiM KaTBICTHI, Oipak Tek 125 kaTeIcymsl sxayan Oepai. Anmatel, Kessuopaa, OHTYCTiK
Kazaxcran, Manrsictay sxoHe [1Isrrbic KazakcTan o0aBICTapBIHBIH ayblT MEKTENITEPiHiH oKiaepiMen 90 camasr cyxbat

15


http://iac.kz/sites/default/files/0nacionalnyy_doklad_za_2018_god_final_s_%20oblozhkami_na_sayt_compressed_0.pdf
http://iac.kz/sites/default/files/0nacionalnyy_doklad_za_2018_god_final_s_%20oblozhkami_na_sayt_compressed_0.pdf
https://www.inform.kz/ru/zakonoproekt-o-statuse-uchitelya-razrabotayut-v-2019-godu-glava-minyusta_a3440961
https://www.inform.kz/ru/zakonoproekt-o-statuse-uchitelya-razrabotayut-v-2019-godu-glava-minyusta_a3440961
mailto:lyudmila.fillipova@nu.edu.kz
mailto:lyudmila.fillipova@nu.edu.kz

Becrauk Kazaxckoro HalpoHanpHOro skeHekoro yHusepcuretaNe 3(91), 2022

(41 xeke xoHe 49 ¢oxkyc-rom) etki3ingi. CypanraHmapiblH KaTapblHa MyFalliMJep, MEKTEH JIUPEKTOpPIaphl,
JIMPEKTOPIIapIbIH OpbIHOAacapaphl, MOHAIK Yitnectipymrisep, 7-11 ChIHBII OKyIIBUIAPHI, OHIPIIIK XKaHE ayAaH/ABIK OltiM
Oepy OacmibuIapbl MEH aTa-aHajap Kipi.

3epTTeymiH HeTi3ri KOPBITBIHABUIAPHI MYFANIMAEPAIH ©3€KTi MocelelepiH, ONapAblH aybul MyFamiMaepi
KOCIOiHIH camachlH apTTHIPYFa KaThICTHI KO3KapacTaphl MEH YCHIHBICTAPBIH aHBIKTAABI. ONIETTE, CAHABIK KOHE CalalIbIK
nepekrepai xkuHay npouecinae 6i3 FOHECKO-HbIH cama meHOepiH KoianaHablk, onap: 1. Konreker / kopmaras opTa; 2.
Kipice mepextep; 3. Ilpomectep; 4. Hotmkemepi. bynm 3epTTey Heri3iHeH aybul MEKTENTEepiHAETT MyFamiMIepIiH
caracsl MEH MacelesiepiHe OarbITTaIFaHIBIKTaH, HOTIIKEIEP Caralibl JKOHE CaHBIK MOIIMETTEpICH ajblHFaH HEris3ri
TaKpIpbINTap OOWBIHINA YHBIMIACTHIPBIIFaH.

Tyitin ce30ep: ayvin Oinimi, ayvll Mekmenmepi, Myeanrimoep, myzanim kacioi, Mysanim mapmebeci, myeanim
KacIiOIiHiy canacol.
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