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Kazakhstani trilingual education policy places high priority on effective language teaching and learning, one of
the ways to achieve which is to use language learning strategies. The article gives different definitions of language
learning strategies varying due to periods in which scholars were trying to convey the full significance of the
technique used. As well, the article contains the classification of language learning strategies according to the function
and language skill, which they are responsible for, with examples and clarifications.
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The main purpose of language teaching and learning is for students to become increasingly
competent at speaking and writing a second or foreign language. Kazakhstani trilingual policy requires
fluency in a foreign language and its use for the purposes of both personal development and the economic
development of the country as a whole. Therefore, the strategy of teaching a foreign language should go
beyond the traditional transfer of knowledge from teacher to student, which is the key to success in learning
and using a foreign language.

One very wise English proverb says: “Give a man a fish and you feed him for a day; teach a man to
fish and you feed him for a lifetime.” That is why the concept 'learning to learn' originates from an
increasing recognition that language learning involves much more than teachers and learners simply
interacting with one another and then sitting back and observing how well the learners have soaked it all
up. The teacher's input never automatically lead to the learner's output. If it did, life would be simple and
there wouldn't be any need for so much research and investigation in the sphere of methodology of teaching
and learning foreign languages or any other sciences.

The reaction to this lack of simplicity in gaining knowledge led scientists to thought about learner’s
self-management, where teachers just teach them strategies of learning language which help them to find
and absorb knowledge individually, which, by the way, has a reliable and long-lasting effect, because
students do not accept knowledge as for granted, bur make effort and spend time to get it.

Self-management or self-regulation in learning is described by Dale H. Schunk as a group of such
processes as setting goals for learning, attending to and concentrating on instruction, using effective
strategies to organize, code and rehearse information to be remembered, establishing a productive work
environment, using recourses effectively, monitoring performance, managing time effectively, seeking
assistance when needed, holding positive beliefs about one’s capabilities, the value of learning, the factors
influencing learning, and the anticipated outcomes of actions, and experiencing pride and satisfaction with
one’s effort, which means that learner’s responsibility is not just to complete tasks, but deal with the
learning environment [1]. Thereby, “using effective strategies to organize, code and rehearse information to
be remembered” is one of the important parts of independent self-regulated learning.

| attempt to suggest that these concepts are achieved through a series of practical steps, which the
learner needs to be guided through, a series of strategies that they need to be exposed to, encouraged to try
out and evaluate. Only that way can the learner begin to develop self-questioning and the language learning
skills that will, hopefully, last a lifetime.

We are not the first to admit the importance and to investigate the way learning strategies do their
work. People have been researching and writing about learner strategies for about 20 years now. However,
what learner strategies actually are has been difficult to define at an international level and with full
consensus. There are several terms for the “process when learners actively and constructively use strategies
to manage their own learning” [2]. Dickinson in 1987 used the term “learner self-direction”, “mediated
learning” was used by Scarcella and Oxford in 1992, based on Vygotsky, 1978, “self-requlated or
autonomous L2 learning” was used by Oxford in 1999, Rubin in 2001 used the term “learner-self-
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management”, and “’strategic self-regulation” is the latest term used by Oxford in 2011[3, 4, 5, 6, 2]. The
terms can be different, but the idea they have is the same.

The main idea of learning strategies can be obvious through various definitions by different scholars:

Learning Strategies are the behaviors and thoughts that a learner engages in during learning that are
intended to influence the learner's encoding process [7].

Learning Strategies are techniques, approaches or deliberate actions that students take in order to
facilitate the learning and recall of both linguistic and content area information [8].

Learner strategies refers to language learning behaviors learners actually engage in to learn and
regulate the learning of a second language . . . what they know about the strategies they use . . . what they
know about aspects of their language learning other than the strategies they use [9].

Second language learner strategies encompass both second language learning and second language
use strategies. Taken together they constitute the steps or actions consciously selected by learners either for
the learning of a second language, the use of it, or both [10].

Specific actions taken by the learner to make learning easier, faster, more enjoyable, more self -
directed, more effective and more transferable to new situations [5].

If you carefully look at the collection of definitions you can note that the idea of learning strategies
does not imply such concepts as ‘teacher' and 'teaching’. What does that mean? Teachers role does not
weaken, just it changes its usual priorities, directions and strategies. Now the task of the teacher is to teach
the student how to independently and effectively acquire and master knowledge and skills, and then use
them in their professional life.

Sometimes learning strategies can be confused with skills, but they are completely different things
and consciousness while applying them distinguishes one from the other. So learning strategies are
algorithms that are chosen and used consciously, intentionally and deliberately, which means you
understand what, how and why are you doing the activity, while skills are activities that done by the person
S0 many times, that they have become automatic and out of awareness.

So, what are the features of learning strategies and how to distinguish them. The most important
feature is that learning strategies are employed consciously, involve awareness, attention, intention, effort.
When | was a freshman at university, one of our professors allowed us to use books while exams, the
reason was simple: “students usually acquire in one hour of examination more, than in one term of
lectures”. Looking for answers in the books students use a lot of effort, they are extremely attentive and
motivated. That is the key way to success.

Another feature is that learning strategies make learning easier, faster, enjoyable, effective: student is
aware of the tactics of getting the educational target, of course if you know how to achieve success the
process will seem easy, enjoyable and as a result effective.

Strategies can be applied in different contexts and students can choose them among alternatives. The
examples of learning strategies are as follows:

= Planning

= Evaluating

= Obtaining and Using Resources

= Reasoning

= Generating and Maintaining Motivation

= Overcoming Knowledge Gaps in Communicating

So, manifested through specific tactics in different context and for different purposes is another
feature of learning strategies.

It is worth noting such a feature as reflecting the whole learner, which means that learning strategies
affect cognitive affective and socio cultural interactive aspects of learner. The study of strategies is linked
to the theory of cognition. Cognition is the way the brain holds information for short periods of time, stores
information, selects and retrieves information and processes information (see Figure 1). The retrieval of the
linguistic item is no longer ‘controlled' by the fact that the learner has to refer to explicit knowledge about
the pattern they have noticed or have been taught [11].
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Figure 1 Cognition processes (adapted from Ernesto Macaro)

Another feature of learning strategies is that they can work in groups combining into strategy chains
which operate as an algorithm and reach common aim. To be more concrete and anderstand what the chain
of strategies is let us look at the example which was given by Rebecca L. Oxford (2011) [2]. If the task is to
read new scientific book in Foreign language first of all student can plan to get familiar with the book
before going deeply into it by reading the abstract, finding information about the author, looking up for
some terminology in the dictionary. The strategy student uses is Planning. Then the student can skim the
table of contents and the index to find the main ideas contained in the book. At this stage Conceptualizing
Broadly strategy is used. Next step is to use skimming to help student to evaluate what he/she already
knows in terms of content and vocabulary. The applied strategy is called Evaluating. And the last but not
the least step is to use the information from skimming stages to decide how much time to allow for
studying the content as he/she reads the book. Here the student again uses Planning strategy. As it is
obvious from the example the chain of strategies Planning — Conceptualizing Broadly — Evaluating —
Planning can be used by the learner in the particular situation and for a particular goal.

And the last one is that they can be transferred to other situations, if they are relevant. If to speak
about the ability to transfer of learning strategies, they can be compared to methodological or didactical
principles, which are usually general or special. In the same way, such learning strategies as Planning or
Monitoring are relevant to any subject and can be applied in different problem-solving situations, while
Compensatory strategy, which is used by speaker if he has a luck of foreign vocabulary, can be used only
in learning languages.

If to classify learning strategies, scholars differentiate three major, mutually influential groups of
strategies, distinguished by the function they perform: Cognitive strategies, affective strategies,
sociocultural-interactive [2].

Cognitive strategies are aimed to construct, transform, and apply foreign language knowledge. The
list of cognitive strategies is as follows:

» Using the Senses to Understand and Remember

» Activating knowledge

» Reasoning

» Conceptualizing with details

» Conceptualizing Broadly

» Going Beyond the Immediate Data

Affective strategies are responsible for positive emotions and attitudes towards the language students
learn, they help to stay motivated what is usually the half of a job in learning languages. The examples are
as follows:

» Activating Supportive Emotions, Beliefs, and Attitudes

» Generating and Maintaining Motivation

Sociocultural-interactive strategies have purpose of dealing with issues of context, identity,
communication and culture in language learning. Examples are:

» Interacting to Learn and Communicate

» Overcoming Knowledge Gaps in Communicating

» Dealing with Sociocultural Contexts and Identity

Furthermore, learning strategies can be classified according to the skills they develop: reading,
writing, listening, speaking, vocabulary and grammar, description and classification of which we can find
in works of different scholars. Carolyn Gascoigne (2002) identifies global, interactive and metacognitive
reading strategies, tools and techniques that emphasize the reflective and creative aspects of the reading
process and can thus enable learners to become successful readers in independent, including
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technologically-mediated learning environment [12]. She concludes that reading strategies are very
important for independent learners in gaining reading skills.

Writing strategies are discussed by Melanie Bloom [13]. She makes a strong case for writing
strategies to have a very central place in independent language learning. Bloom categorizes writing
strategies into pre-writing (e.g. resourcing, analyzing, elaborating and grouping), writing (e.g. rereading,
substitution and strategic use of the target language), and revising between drafts (e.g. guided proofreading,
resourcing and recombining). In addition, Bloom states that to be successful in writing independent learners
need to develop metacognitive knowledge and strategies such as self-evaluation and planning to give them
more control over their learning.

Cohen emphasizes the need to support learners in developing the strategies needed for learning and
performing speech acts in different cultural settings and the ability to monitor and evaluate pragmatic
performance [10]. He distinguishes between language learning strategies, which are usually applied in
learning language material for the first time and language use (speaking) strategies, which are for help in
the situation when the learner uses the material which has already been learned. Language use strategies
include: Retrieval strategy, Rehearsal strategy, Coping or compensatory strategy (lexical avoidance,
simplification, approximation), Communication strategy.

John Klapper reviews the current research into vocabulary learning strategies and evaluates its
relevance for independent language learners [14]. He discusses the complimentarily of explicit learning
through exposure to authentic texts and interaction in the target language and implicit focusing on
memorizing words (Guessing from Context, Reading for pleasure) approaches to vocabulary learning.

The theory and practice of self-regulated learning has focused on particular contexts or settings for
learning, particular philosophies or approaches. The nature of self-regulated learning requires learners to
develop the ability to engage with and derive benefit from target language sources and contexts, which are
not directly mediated by a teacher. The process of self-regulation is undoubtedly complex, but the results
learners will get in the end are much more efficient and long lasting.
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KazaxcraHckasi MoJUTHKa TPHUA3BIYMS B 00pa30BaHMM yJeJseT IepBOOYEpPEeIHOE BHUMAaHHE 3(PPEKTUBHOMY
00y4eHUIO A3bIKaM, OJHUM U3 CIIOCOOOB JOCTH)KEHHSI KOTOPBIX SIBISICTCS MCIIOIb30BaHNE CTPATETHH H3YUEHHS SI3bIKA.
B craTbe mpuBOIATCS pa3siMuHbIE ONPEAEICHUs CTpaTeruii 00y4eHus S3bIKY, KOTOPbIe BapbUPYIOTCS B 3aBUCHMOCTH
OT BPEMEHH, B TeU€HHE KOTOPOIO YYEHbIE MBITAUCh NepeaTh BCIO 3HAUUMOCTh MCHOIb3yeMoM TexHuKu. Kpome
TOTO, B CTaThE COJECPIKUTCA KIACCH(UKAIMS CTPATETUH N3yUCHUS SI3bIKA B COOTBETCTBUH C (DYHKIMAMH U SA3BIKOBBIMHU
HaBBIKaMH (TOBOPEHHE, YTCHUE, INCHMO, ayANPOBAHNUE), 38 KOTOPBIE OHU OTBEYAIOT, C TIPUMEPAaMH U MOSCHEHUSIMU.

Kniouegvie cnosa: cmpamezuu, camope2yiuposanue, no3nanue, no3nagamenbHvie cmpameuu, agpexmugnvie
cmpamezuu

AFBLUILIBIH TIITH MEHTEPTY MEH YHPETYJIET'T OKBITY CTPATET USICHIHBIH,
MOCEJIEJIEPI
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KazakcranupiH ym Tinge OimiM Oepy casicaThl THIMII TUIIIK OKBITYFa OachIMIBIK O€peii, OHBIH KETy
JKOJIIAPBIHBIH Oipi - TULAIK OKBITY CTpaTervsulapblH KoyigaHy. Makanana ranbIMaap KOJIAAHBUIATHIH TEXHUKaHbBIH
TONIBIK MOHIH JKETKi3yre TBIPBHICATHIH YaKbITKa OaiIaHBICTBI ©3TE€PETiH TUINIK OKBITY CTPATCTHACHIHBIH OpTYpPIi
aHBIKTaManapel Oepinred. bynan O6acka, mMakamaga GYHKIMIApABI JKOHE TUINIK AaFmbUIapIbl (ceiyey, OKy, )kKasy,
THIHJAY) COHKEC MBICATTapMEH JKOHE TYCIHIKTEMEIepPMEH TUHIK OKBITY CTPATETUACHIHBIH JKIKTETyl Oap.

Tyiiin co30ep: cmpamecusnap, 63iH-63i pemKe Keamipy, MAHbIM, MAHLIMObIK CHMpamecuanap, acepii
cmpamezuanap
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