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Abstract

This article explores the intersection of education, economics, and culture during the COVID-19 period.
The study aims to understand the challenges experienced by countries, focusing on analyzing education conditions
through the lens of socioeconomic status in relation to COVID-19. This study integrates quantitative and qualitative
research conducted during the three-year COVID-19 period. An integrative literature review (Torraco, 2005) is
employed to generate new perspectives and frame emerging concepts on the impact of COVID-19 on education.
After a search in four databases, 49 empirical research studies in 36 developing and developed countries were
selected for rigorous analysis. The study reveals that the digital divide, poverty, and gender inequality were
significant educational challenges during the COVID-19 pandemic. Students from low socioeconomic families,
particularly those residing in rural areas and with strong religious traditions, faced vulnerabilities within the
education system. They experienced limited access to quality education and faced gender-based discrimination. In
some cases, these circumstances led to heightened risks of suicide and other mental health issues. This review
highlights the primary role of the educational resource deficit in generating socioeconomic disparities due to unequal
allocation. The authors argue that policymaking processes should prioritize the needs of the most vulnerable student
groups, including female teachers, in the post-COVID-19 period. Additionally, there is a need for empirical research
on the long-term effects of COVID-19, commonly referred to as “long COVID-19" on most vulnerable groups of
students.
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Introduction

Throughout the world, nations and individuals were affected negatively by the pandemic. Due to
the threat to individual safety, the COVID-19 pandemic has transformed the values of collective societies
into a more individualistic nature. Economics, culture, and education are interconnected sectors that
influence one another as socially significant aspects, especially during the pandemic. First, the limits of
production and consumption at the national or international level caused economic depression in all
sectors during that time [1]. For example, Hall and Kudlyak (2020) estimated that the number of American
workers with jobs but unemployed increased to 93% while the unemployment of workers without jobs
was at its historical peak in 2020 [2]. World Bank research also showed that unemployment is one of the
acute effects of the pandemic in the economic sector. Its recovery might be slower depending on the
duration of business shutdowns [3].

In light of these difficulties, for example, the UK government financially supported workers and
industries to cover their wages and bills [3]. In addition, the OECD subsidized job retention programs in
developed countries, supporting 60 million people. Moreover, commodity prices collapse, and currency
increases have caused unprecedented collapse across countries, especially notable in developing countries
[4]. According to OECD reports, those consequences caused per capita income to decline by 8% in 2020

[5].

2020 was one of the most challenging years for many nations worldwide, economically and
socially. For example, the former Soviet country of Kazakhstan saw an economic downturn that far
outweighed previous economic catastrophes, such as the challenging years in 2008 and 2015, with both
urban and rural communities facing unemployment and poverty [6]. To support vulnerable groups,
Kazakhstan’s government implemented a social assistance program for those who lost their jobs [7]. This
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program was one of the strategies to handle the economic downturn that helped people avoid shocking
income losses.

In addition, the pandemic greatly affected education. Estimates demonstrated that about 70% of
low-income countries could not pivot their education to provide distance learning, in contrast to only 10%
of high-income countries [8]. The OECD also revealed that adults and children in poverty struggled during
remote working and learning periods, which might damage their potential in the future [5]. For instance,
although Ecuador (a developing country) took necessary measures to give access to remote learning at
home, providing 74% of students with an internet connection, students, especially from the lowest income
families still left behind with no technologies for learning [9]. The pandemic period was challenging for
Kazakhstan, too, because it needed more time to be ready to conduct classes in a distance format. Bokayev
et al. (2021) and Seilkhan et al. (2022), in their research, revealed that two reasons cause problems for
education: equal access to the internet, especially in villages, and stakeholders' ICT skills issues [10, 11].
In Addition, Marteau (2021) noted that the differences between high-performing (Nazarbayev Intellectual
Schools, public urban schools) and low-performing students (rural public schools) are considerable, with
three to four years of underperforming results [12]. The gap has been deepened over the COVID-19 period
and is a priority to address in Kazakhstan's post-COVID-19 education. Furthermore, a cultural ecosystem
has been innovated during the pandemic, accelerating digitalization.

The review of the economics, education, and culture sectors in the COVID-19 pandemic period
shows that each sector has been affected and was contextually subjected to crisis prevention measures.
Regarding connections between sectors, it could be concluded that unemployment and poverty influenced
guality education and equal access to education during the lockdown. OECD (2020a) has already reported
that the pandemic may challenge the “inclusive growth” of poor children mostly unless equity, access,
and inclusion measures are taken appropriately [13]. Cancelling cultural events might lead to financial
loss, as seen in the examples of the USA and Canada. In addition, the digitalization of education and
culture has deepened the access gap to resources, thus creating inequalities due to its deficit. Overall, the
interconnectedness of the three sectors should be explored from different perspectives to understand the
future consequences and long-term effects of the crisis.

The post-COVID-19 educational space is still undergoing transformations and reconsideration
due to the unprecedented impacts on life's social, economic, and cultural aspects. Undoubtedly, the arrival
of the hybrid schooling mode heralded a new educational era. Hargreaves (2021) stated that there is no
return to what has been before, but there should be a solid commitment to rebuild education and pertinent
aspects of life for the better [14]. There is an urgent call for world governments to redesign schools to
respond to the fourth industrial revolution, which has advanced digital literacy and social-emotional skills
[15]. Many education systems still practice obsolete forms of teaching and learning based on direct
instruction and passive knowledge transfer. In contrast, a reflective and transformative learning nature
needs to be promoted in light of global economic, social, and cultural changes. As Xiao (2021) explains,
schools should be places to fit the needs of all children, not the other way round, fostering the principles
of inclusion, equity, and equality, placing care and social justice beyond mere academic cognition and
achievement [16].

The education systems worldwide are still recovering from the consequences of COVID-19
period lockdowns and school closures. The measures taken to address school closures and the pre-existing
socioeconomic factors have primarily affected marginalized students and widened inequality gaps [17].
Students from elevated socioeconomic families were provided with the facilities to cope with digital
learning challenges, whereas those from disadvantaged backgrounds remained behind with the schools
closed. While teachers worldwide had to adapt their pedagogies to a new mode of teaching and instruction,
low-economic learners were still at risk of falling behind due to the lack of access [18]. Thus, the impetus
is provided not only for an inclusive approach to technological provision but also for physical access to
high-speed internet along with the assistance of faculty members or support of adults to ensure student
participation in the learning process [19].

Furthermore, economic disruptions in the labor market have threatened to result in what appears
to be long-lasting impacts on unemployment among youngsters [13]. As a result, pre-existing
unemployment conditions have increased due to disruptions in learning, and young people with limited
access to learning have faced new employability challenges.

Disruptions in learning have mainly affected female students. Furthermore, female students
experienced pressures due to intensified domestic chores and the use of child labor in farming and
households in some traditional contexts [20].
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A regression analysis held by Flor et al. (2022) on gender equality concerning health, social, and
economic factors revealed that female students tend to excel over their counterparts in many educational
settings of developed countries [21]. However, there is still a wide gap of girls dropping out of school in
countries with low and middle-income economies and a pertinent danger of unemployment and the use
of unpaid female care work. The authors highlighted the importance of fostering gender equality in post-
pandemic educational spaces and preventing female drop-outs from schools as the main principle of
human capital development. OECD report on COVID and Well-being (2021d) highlighted that women
tended to experience long COVID, including decreased mental health and feelings of loneliness [22]. The
evidence from several countries reported by the OECD (2021d) showed an unsurpassed burden of unpaid
work and family commitments of homeschooling, household, and care [22].

By examining a diverse range of scholarly works, this integrative review aims to generate new
insights, perspectives, and conceptual frameworks that can deepen understanding of the intersection
between education, economics, and culture during the COVID-19 period spanning 2020 to 2022. This
approach allows the paper to contribute to the ongoing discourse on educational responses to the
pandemic, which remains pertinent as societies continue to navigate its aftermath and to frame emerging
concepts that may inform future research, policy development, and educational practice.

Methodology

This integrative literature review looks at the impacts of COVID-19 [23] on education, the
economy, and culture. It addresses an emerging topic through “a holistic conceptualization and synthesis
of the literature” [24, p. 410]. Whittemore and Knafl (2005) state that incorporating both quantitative and
gualitative information is the advantage of an integrative literature review [25]. Accordingly, this method
was applied better to understand the emerging topic from different research perspectives. Broadly, the
study was written following Torraco’s (2005) three sections incorporating 1) preliminary search, 2)
description of methods, and 3) critical analysis.

Inclusion and Exclusion Criteria

The empirical research (qualitative and quantitative) that underwent an academic peer review
process published from 2020 to 2022 was chosen as the data. Another important criterion in the article
was the socio-economic and socio-cultural issues related to COVID-19 and education. The empirical
studies with no open access and no research-based supplementary appendix, theoretical reviews, and
reports were excluded.

Search Strategy

A multidisciplinary approach (as authors searched in the fields of education, economics, and
culture) was used to collect the data. The following databases were included for search: Google Scholar,
ERIC, Academic Search Premier (EBSCO), and EconLit. The keywords for the search were "COVID-
19", "education”, "learning", "teaching", "gender", "economics", "culture", "rural", "equity", "equality",
and "educational challenges". Due to the immense number of articles within such keywords, two authors
searched the databases three times in the first stage to select as much relevant data as possible. The
keywords' order and inclusion in the search were changed over time, which might be the limitation of the
study.

Nonetheless, to optimize the search, the first author used specific parameters (such as "subjects-
analyse of education"/"descriptor- socio-economic status™) in ERIC and EconL.it databases. As a result,
877 articles from ERIC and 450 from EconL.it were found based on the keywords, but only 72 were chosen
based on the titles. In the case of the second author, as Google Scholar does not have similar search
parameters, she screened the first 500 relevant article titles (three times search in a total of 1500) and also
100 relevant articles (three times search in a total of 300) from Academic Search Premier (EBSCO). As
a result, she found 119 articles relevant to the topic, considering their titles from both databases. As a
result of the two authors' search, 189 articles were chosen for further abstracts screening stage, and 2 were
duplicates. After the second stage of reading abstracts was completed, 49 articles were removed due to
their being non-relevant and non-empirical research (e.t. reports, reviews, systematic literature reviews).
Then, the next stage was full-text detailed reading for data analysis inclusion.

Consequently, 91 articles were also excluded because 59 articles did not cover both socio-
economic and socio-cultural factors concerning COVID-19 and education, and accordingly, data
saturation approach was reached. Finally, 49 articles were included for integrative literature analysis
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(Table 1) that holistically conceptualized (Table 2) emerging themes at the intersection of COVID-19,
education, economics, and culture. Fifteen developed, and 21 developing countries out of 36 countries
were studied in those 49 articles.

Table 1. Diagram for CEEC Expulsion Literature Search. CEEC = COVID-19, Education, Economics,
and Culture

Avrticles Articles Articles Articles Duplicate
Stage 1 Identified Identified Identified Identified articles
through Scholar through ERIC  through through removed
(n=96) Excluded: (n=61) EconLit Academic (n=2)
1404 *relevance Excluded: (n=11) Search
816 *not Excluded: Premier
discipline 439 *not (n=23)
discipline Excluded:
277
*relevance
*not
discipline
Stage 2 Article abstracts screened (n=189) Abstracts
excluded
(n=49)
*Non
empirical
research
*non-relevant
Stage 3 Full-text articles assessed for inclusion (n=140) Full articles
excluded
(n=91)
*Non-
relevant
*Non-
discipline
*Non
empirical
research
*No access
Stage 4 Articles included in the integrative literature review (n=49)

Data Analysis

Overall, 49 articles were analyzed using Torraco’s (2005) review, critique, and synthesized
literature strategy on the connections between COVID-19, education, economics, and culture. A shared
spreadsheet was used as an instrument (Figure 1).
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Figure 1. A Shared Spreadsheet with Final Data Matrix
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Findings

The findings of this integrative review have been analyzed through the concept map (Table 2).
Accordingly, three main themes and ten sub-themes have emerged as critical ideas:
1. The digital divide theme includes access to technology for learning, and internet connection.
2. The poverty theme included marginalized groups, rural areas, family issues, mental breakdown,
and social isolation.
3. Gender inequality includes female teachers' competing roles, female students' discrimination, and
household chores' burden.

Table 2. Concept Map of Emerging Themes

Access to
technology for

Digital divide learning

Internet connection

Marginalized
groups

Rural areas

COVID-19, -
Education, Poverty Family issues

Economics, &
Culture Mental breakdown

Social isolation

Female teachers’
competing roles

_ Gende_r Female students’
inequality discrimination

A burden of
household chores
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Digital Divide

The digital divide in education has become a big issue in light of the global economic crises caused
by the pandemic. Equitable access to technology was challenging due to several factors, such as learning
device availability, internet connectivity, and lack of ICT skills. During remote learning, a significant part of
underprivileged students had no access to proper digital devices ([26; 27; 28; 29; 30; 31; 32; 33; 34; 35; 36].

Access to Technology for Learning. Some students were forced to use smartphones without laptops
[37; 38; 39; 40] as well as teachers who gave their apparatus to their children [35]. Moreover, in families
with many children and remote working parents, learning online for all siblings was inconvenient as they
shared a device [30; 41; 42; 43]. Both cases negatively affected students' engagement [44] because they
missed classes [45], and their academic results declined [35].

Internet Connection. The internet, especially at times of high volume use of traffic, did not work well
during remote learning [40; 46]; consequently, students could not either find information or submit their
assignments [29, 46]. Teachers could not deliver quality content during synchronous sessions because of the
poor internet connection [44]. Students with financial constraints could access high-speed internet [40; 46].
As a result, to find a good internet connection, students tried to use schools’ and other buildings” Wi-Fi
nearby [37].

Poverty

Poverty during Covid-19 has become a burden for minority groups. Students from lower socio-
economic status (SES) were biased due to their race, ethnicity, family issues, living in rural areas, mental
breakdown, and social isolation.

Marginalized Groups. Students of color were segregated in online classrooms due to their low SES
[43; 47; 48]. According to Francis and Weller (2022), housing instability is mostly the problem of
immigrants, which is correlated with students’ fewer remote learning opportunities [49]. Moreover, those
marginalized ethnicities left behind the schools’ provision of online learning devices and supervision [50]
and even were attacked by racist hackers in virtual classrooms [48]. Poor immigrant students could not do
assignments [41] and translate the information into their mother tongue [43] because of low internet
conditions [49; 41]. Language is an essential part of culturally disadvantaged immigrant students, who face
the fear of speaking on the microphone because of judgement [31]. In general, those students were
discriminated against for being not white and prejudiced as underachievers by teachers [43].

Rural Areas. COVID-19 has also increased extreme global poverty by 115 million people [51].
Poverty is predominantly a rural phenomenon because 79 % of the population all over the world lives in
poverty in rural areas [52]. In developed countries such as Saudi Arabia, Canada, and Europe, low-SES
families from rural areas were disadvantaged due to poor access to technological advancements [26; 37; 39].
However, the most acute issue for families living in rural areas in developing countries such as for example,
Mexico, India, South Africa, Ethiopia, and Vietnam was access to good quality internet [35; 36; 41; 46; 47;
53]. Furthermore, in Ethiopia, half of the families from rural areas cannot send their children to school
because of financial problems [53]. Students from rural areas were socially isolated because of internet
problems and low economic conditions [54]. Nevertheless, those students from rural areas with less
experience in remote learning appreciated their teachers’ assistance [47]. In turn, state and rural vernacular
schools even worsened the situation by not having distance education capacities to support children ( [33].
In comparison, Azubuike et al. (2021), Al-Jarf (2021), and Degwale (2020) found that private university and
school students who usually live in the cities were more privileged in terms of internet quality, personal
devices, and ICT skills mastery [26; 28; 53]. Another study by Zhao et al. (2022) showed that rural students
engage in and benefit from distance learning less than their peers in urban areas [55].

Family Issues. Parents' priority from low SES was to pay bills and buy food, while education was
not their primary interest [28; 33; 37; 43]. Some parents thought that online learning via gadgets could
become a useless addiction [35]. As many low SES parents lost their jobs in remote format, parents went to
work outside, not having time to help children with education [2; 37; 43; 56; 70]. While some students
themselves supported their families by working full-time and dropping out of school [33; 37; 43], some
parents forced their children to home labor [38; 53; 54].

Smetackova and Stech (2021) report that low-SES parents could not use devices to help their children
[56]. In particular, less educated parents (with a few years of schooling) and single parents could not spend
more time with their children to help with learning [28; 35; 50]. Parents understood that they did not have
enough pedagogical skills to teach their children in remote schooling [42; 34]. Therefore, in Indonesia,
parents learn content with their children [71]; but in Finland, parents refuse the role of a teacher at home
[7142]. On par with insufficient parental support, some parental cultural prejudices limited students'
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participation in remote learning. For example, in Palestine, parents are concerned about their children's
interaction with the opposite gender and safety on the internet [44]. Religious prayers and rituals also
distracted students from their online studies during the lockdown [45]. Parent-teachers [46] and parent-
students [35] were challenged to keep academic and life balance.

Mental Breakdown. In low SES families, students had no personal space to study, which decreased
their performance [35; 45; 47; 57] and worsened their emotional state [33]. Anxiety, depression, and stress
were common among families that could experience challenges with learning devices for online learning [35;
33; 44; 46]. Loneliness because of isolation was another reason for emotional breakdown for both teachers
and students [34]. Some students idealized [46], and some committed suicide during remote education [33].

Social Isolation. Interaction is a form of cultural and social activity. During lockdown and remote
learning, many students were isolated from society at home or interacted with only family members in the
collectivist society in Namibia. Students struggle a lot due to online education [40]. On the other hand,
interaction with only family members and the absence of social interaction with classmates worsened other
students’ relationships within the family. In Finland, students less controlled their behavior at home and could
be irritated when siblings distract them from learning [42]. The studies show that a noisy environment did
not allow students to concentrate [31; 40; 46]. In online learning, students have become less controllable
even by teachers avoiding active interaction [58]. Ferri et al. (2020), Frei-Landau and Avidov-Ungar (2022),
and Onwuegbuzie et al. (2020) claimed that ICT gadgets in socialization could not replace physical
interaction in a classroom [30; 39; 46].

Gender Inequality

Female Teachers’ Competing Roles. Several findings concerning sociocultural factors revealed
inequalities towards female teachers. The pressures were primarily felt by an increased workload in their
households, including care and homeschooling in Kazakhstan, where the teaching profession is feminized
[59]. The findings are consistent with another one with a culturally similar context of Turkish female teachers.
Female teachers in Turkey also experienced increased professional and domestic duties, and the absence of
supporting babysitting and cleaning assistance experienced mental health issues connected with a feeling of
guilt and shame for being worthless as wives and mothers in a patriarchal cultural context [60]. Regarding
Western academia, the findings revealed a lack of gender policy feasibility towards female teachers' support
during the COVID-19 period as they did not consider a potential decrease in work productivity and career
disruption caused by increased household chores and gendered parental roles in the families [61].

Furthermore, as the study by Stuart et al. (2022) on the impact of the pandemic on perceived
publication pressure showed, female academic teachers were reported to produce fewer publications due to
an unequal share of household responsibilities [62]. Portillo et al. (2020) reported a lower self-perception in
using digital technology due to emotional anxiety resulting from a workload [63]. In addition, as a result,
deteriorating family relationships between scholar mothers and children were argued to be resultant of
struggles to balance professional and household commitments [59; 64]. Scholar mothers experienced double
pressures to pursue their children's academic achievements and professional responsibilities. Makura (2022)
elaborated on pre-pandemic strategies utilized by scholar mothers to cope with their family roles. However,
according to the findings, the strategies to compartmentalize and delegate their duties were ineffective in
handling two competing roles in an unprecedented pandemic ([64, p. 65).

Discrimination of Female Students and Resilience. Another emerging theme in the literature review
was gender discrimination, including violence and educational negation in highly culturally gender-divided
settings. Examples of gender-based discrimination were provided in the empirical research by Musasa (2021)
and Pillay (2021) [65; 66]. Both studies revealed a surge of discriminative attitudes concerning female
students, resulting in the lack of incentives due to high unemployment rates and a deficit in career
opportunities for women. Considering the lack of other productive activities, early marriage appeared to
increase during lockdown in Zimbabwe [65]. However, despite the rise of gender-based discrimination, many
female students were reported to emerge more robust and more resilient, seeking a balance between education
and traditions [66]. The findings resonate with Haque (2022), whose study claimed an increase in abuse and
violence, with 87% of reported teasing and 9% of abuse and violence increasing throughout the study [67].

A Burden of Household Chores. An increased burden due to household chores on female students in
providing care to their younger siblings and house-cleaning was reported as an impeding factor towards
academic engagement with online studies [31; 35; 48; 68]. Furthermore, female students faced traditionally-
situated challenges [44] in potential threats of privacy due to the use of webcams for online classes and
sharing personal information. Online studies reported absenteeism mainly from prioritizing feminized
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household duties [35]. However, female students received more teacher support in the study of gender
differences [69] as they tend to rely more on social support due to their feminine gender role.

Discussion

The condition of the digital divide, poverty, and gender inequality was deepened during the COVID-
19 pandemic causing an unprecedented effect on education worldwide. Social marginality in developed and
developing countries was created due to economic stagnation [1]. Especially people with low SES [26; 27;
28; 29; 30; 31; 32; 33; 34; 35; 36], low ICT skills [29; 30; 37; 46], and gender inequality [44; 45; 65; 66;
67] did not have equal access to education.

This integrative review shows that adults were disadvantaged during the lockdown. Unemployment,
as one of the destroyable effects of the pandemic [3; 13], worsened the financial state of SES families. As a
result, SES parents needed help to provide the necessary educational environment for their children instead
of thinking about a day of supply, such as food, bills, and rent [28; 33; 37; 43; 49]. Those parents' SES,
conditioned by their illiteracy, made them feel helpless even in supporting their children's learning [34; 42;
56]. During this challenging time, some parents perceived online education as an ineffective activity for their
children [35] and engaged children in labor [33; 37; 38; 43; 53; 54]. Lastly, teachers also experienced
inconveniences in teaching remotely due to management problems of work-life balance [46; 35] and
unpreparedness to use ICT devices [29; 30; 37; 46].

Furthermore, the analyzed articles demonstrate that students experienced academic concerns.
Although Carvalho et al. (2020) noted the ratio of low-income countries’ provision with remote learning was
seven times lower than high-income countries [8], the studies of this integrative literature review depict that
SES students in both cases were similarly challenged. Students’ academic performance declined [35] because
they shared their devices with siblings [30; 41; 42; 43]. Furthermore, students use inconvenient smartphones
[37; 38; 39; 40]. In addition, they did not have adequate ICT skills [29; 30; 37; 46] and struggled with internet
connection issues [29; 40; 46]. Mainly, students from marginalized groups [17] or/and rural communities
experienced all the issues mentioned earlier. The marginalized groups faced racial discrimination [50],
perceived underestimation for being underachievers [43], and a language barrier [43; 47; 48]. For students
from rural areas, access to education was restricted due to poverty [26; 37; 39] and low internet services [35;
36; 41; 46; 47; 53]. Overall, all the factors mentioned above led to desperate consequences such as school
dropout [33; 37; 43; 45]; conflict with family members [31; 40; 42; 46], lack of interest in education [58] and
lack of social interaction [40].

In addition, as an effect of such socioeconomic and sociocultural struggles, teachers, parents, and
students had mental breakdowns (anxiety, depression, stress, loneliness) [33; 34; 35; 44; 46;]. However, the
findings of suicide incidents in India [33] and the idealization of suicide in South Africa [46] show that some
situations were out of the control of all. Therefore, there is a concern that socioeconomic and sociocultural
factors can cause long-term adverse effects on education. Furthermore, the OECD has already announced
that the problems with distance working and learning might damage adults' and children's futures [5]. The
findings of this review reveal that education, economics, and culture are closely interconnected, and their
turbulence and unsustainability have been shown during COVID-19.

The studies on the impacts of COVID-19 on gender in culturally situated experiences revealed
unprecedented pressures on female students and teachers. Several studies have identified that the
feminization of household duties is a leading cause of low academic achievement [31; 35; 48; 68;].
Furthermore, other experiences included school drop-out due to early marriage, lack of further career
aspirations in the traditional African context [65], and absenteeism from online classes conditioned by
feminized household chores [35]. Some traditional families posed restrictions on using webcams and
accessing online platforms as they saw potential threats of privacy violation [44]. However, as reported by
[69], female students received more teacher support for online education due to a greater reliance. The
challenges female students faced prompted more robust women's emergence in balancing their traditional
household roles and academic aspirations [66].

The integrative literature review showed an intensification of female teachers' competing roles.
Culturally similar contexts of Kazakhstan and Turkey put immense pressure on female teachers and caused
an increase in emotional disturbance and mental health issues due to multiple responsibilities in households
during the pandemic [59; 60]. As further elaborated by Parlak et al. (2021), Turkish female teachers
experienced a feeling of guilt due to the traditional belief of failing to perform their household duties during
the lockdown period [60].

Concerning the “Western” academic context, the study by Makura (2022) revealed a failure of the
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pre-COVID-19 copying mechanism and advised female scholars to compartmentalize and delegate their
duties to maintain work-life balance [64]. The findings are consistent with Sutherland et al. (2021), who
defined a gendered distinction between parental involvement in homeschooling and keeping households. The
intensification of workload and family responsibilities worsened relationships between scholar mothers and
their children as they perceived their duty to discipline and support their academic performance alongside
their work as teachers [63]. Additionally, Sutherland et al. (2021) claimed the impacts of deteriorated mental
health due to household burden on self-perceived digital competencies and capability to utilize technology
[61]. Stuart et al. (2022) discussed publishing in academia as a highly aspired professional responsibility. As
consistent with previous studies, the study findings show a decrease in published manuscripts due to
intensified household responsibilities [62].

Limitations

This study had several limitations. Notably, the complexity of the topic and its interdisciplinary
breadth, while assets in some respects, also posed challenges. The keywords had to be revised multiple times
in an effort to best capture an understanding of the topic.

Implications and Conclusion

This integrative literature review provides insights into education, intersecting with economic and
cultural conditions in the COVID-19 period. The analysis of empirical studies has shown that unprecedented
challenges faced by education systems worldwide have intensified pre-existing barriers to quality education.
The educational and economic disruptions have affected mainly the most socio-economically vulnerable
students and revealed pre-existing conditions of inequality and access to quality education.

The selection of 49 research studies in significant search databases helped to apply a critical lens to
uncover the themes of the study. It was revealed that students with low socio-economic status had
experienced the burden of distant learning due to a lack of resources or deprivation of access. Such conditions
have intensified stress and emotional misbalance, which in some cases resulted in suicidal ideation.

Students’ cultural and traditional backgrounds have primarily affected females. One of the significant
impacts was an intensification of household duties and the use of child labor, conditioned by underestimation
of the role of education and the lack of job and career opportunities for female students in developing
countries. Additionally, barriers to using webcams and disclosing personal information also affected female
students in some traditional families. Furthermore, it was revealed that female teachers also experienced the
pressure of competing roles with the intensification of household chores and family commitments. However,
the integrative literature reviews helped identify the emergence of more robust and resilient female scholars
in balancing their social and professional roles and raising their voices for gender equality.

This review provides insights into challenges and barriers to quality education, considering pre-
existing socio-economic and cultural conditions. The period of a strong and mild pandemic has uncovered
socio-economic disparities in educational resources availability and allocation, gender discrimination, and
well-being issues due to mental and emotional vulnerability. We argue that the policy-making process should
primarily attend to the most vulnerable groups of students, including female teachers in the post-COVID-19
period, along with empirical research on “long COVID-19” effects on education.

References

1. Acikgdz, O., & Giinay, A. (2020). The early impact of the Covid-19 pandemic on the global and Turkish
economy. Turkish Journal of Medical Sciences, 50(9), 520-526. https://doi.org/10.3906/sag-2004-6

2. Hall, R. E., & Kudlyak, M. (2020). Job-Finding and Job-Losing: A Comprehensive Model of
Heterogeneous Individual Labor-Market Dynamics, Working Paper 2019-05. https://doi.org/10.24148/wp2019-05
3. Buera F. J., Fattal J., R., Neumeyer P. A., Hopenhayn H., & Shin Y. (2021). The Economic Ripple Effects
of COVID-19 (The Workd Bank). Policy Research Working Paper 9631.

4, Goldberg, P. K., & Reed, T. (2020). The effects of the coronavirus pandemic in emerging market and
developing economies: An optimistic preliminary account. Brookings papers on economic activity, 2020(2), 161-
235. https://doi.org/10.1353/eca.2020.0009

5. Jackson, J. K., Weiss, M. A., Schwarzenberg, A. B., & Nelson, R. M. (2021). Global Economic Effects of
Covid-19: In Brief. Congressional Research Service.

6. World Bank, (2021). The world bank in Kazakhstan
https://www.worldbank.org/en/country/kazakhstan/overview

7. Ybrayev, Z. (2021). COVID-19 in Kazakhstan: Economic consequences and policy implications. COVID-

18


https://doi.org/10.3906/sag-2004-6
https://doi.org/10.24148/wp2019-05
https://doi.org/10.1353/eca.2020.0009
https://www.worldbank.org/en/country/kazakhstan/overview

Kazak yaTThIK KbI3Iap MeaarorukaiblK yHUBepcuTeTiHiH Xadaprisicst Ne 2(98), 2024

19 PANDEMIC AND CENTRAL ASIA, 61. https://www.researchgate.net/profile/Furgan

8. Carvalho, S., Rossiter, J., Angrist, N., Hares, S., & Silverman, R. (2020). Planning for school reopening
and recovery after COVID-19. Center for Global Development, 26.
https://inee.org/sites/default/files/resources/planning-school-reopening-and-recovery-after-covid-19.pdf

9. Asanov, ., Flores, F., McKenzie, D., Mensmann, M., & Schulte, M. (2021). Remote-learning, time-use,
and mental health of Ecuadorian high-school students during the COVID-19 quarantine. World development, 138,
105225. https://doi-org.ezproxy.nu.edu.kz/10.1016/j.worlddev.2020.105225

10.  Bokayev, B., Torebekova, Z., Davletbayeva, Z., & Zhakypova, F. (2021). Distance learning in Kazakhstan:
estimating parents’ satisfaction of educational quality during the coronavirus. Technology, Pedagogy and
Education, 30(1), 27-39. https://doi.org/10.1080/1475939X.2020.1865192

11.  Seilkhan, A., Abdrassulova, Z., Erkaebaeva, M., Soltan, R., Makhambetov, M., & Ydyrys, A. (2022).
Problems of Distance Education in Kazakhstan during the COVID-19 Pandemic. World Journal on Educational
Technology: Current Issues, 14(2), 380-389. https://doi.org/10.18844/wjet.v14i2.6913

12. Marteau, J. (2021, April 12). Post-COVID education in Kazakhstan: Heavy losses and deepening
inequality. World Bank Blogs. https://blogs.worldbank.org/europeandcentralasia/post-covid-education-
kazakhstan-heavy-losses-and-deepening-inequality

13.  OECD. (2020). Schooling disrupted, schooling rethought: How the Covid-19 pandemic is changing
education

14.  Hargreaves, A. (2021). What the COVID-19 pandemic has taught us about teachers and

teaching. Facets, 6(1), 1835-1863. https://doi.org/10.1139/facets-2021-0084

15.  World Economic Forum (August 13, 2020). Education and skills: Resetting the way we teach science is
vital for all our futures. https://www.weforum.org/agenda/2020/08/science-education-reset-stem-technology/

16.  Xiao, J. (2021). Decoding new normal in education for the post-COVID-19 world: Beyond the digital
solution. Asian Journal of Distance Education, 16(1), 141-155.
https://asianjde.com/ojs/index.php/AsianJDE/article/view/558/341

17.  Darmody, M., Smyth, E., & Russell, H. (2021). Impacts of the COVID-19 control measures on widening
educational inequalities. Young, 29(4), 366-380. https://doi.org/10.1177/11033088211027412

18.  Schleicher, A. (2020). The Impact of COVID-19 on Education: Insights from" Education at a Glance
2020". OECD Publishing.

19.  De los Santos, G. E., & Rosser, W. (2020). COVID-19 shines a spotlight on the digital divide. Change: The
Magazine of Higher Learning, 53(1), 22-25. https://doi.org/10.1080/00091383.2021.1850117

20.  UNICEF (2020). Policy brief: Education during COVID-19 and beyond.

21.  Flor, L. S., Friedman, J., Spencer, C., N., Cagney, J., Arrieta, A., Herbert, M., E. & Gakidou, E. (2022).
Quantifying the effects of the COVID-19 pandemic on gender equality on health, social, and economic indicators:
a comprehensive review of data from March, 2020, to September, 2021. The Lancet.

22.  OECD (2021d). COVID-19 and Well-being: Life in the Pandemic, OECD Publishing, Paris

23.  World Health Organization (2022). Coronavirus disease (COVID-19). https://www.who.int/health-
topics/coronavirus#tab=tab 1

24.  Torraco, R. J. (2005). Writing integrative literature reviews: Guidelines and examples. Human resource
development review, 4(3), 356-367. https://doi.org/10.1177/1534484305278283

25.  Whittemore, R., & Knafl, K. (2005). The integrative review: updated methodology. Journal of Advanced
Nursing, 52(5), 546-553. https://doi.org/10.1111/].1365-2648.2005.03621.x

26.  Al-Jarf, R. (2021). Investigating Digital Equity in Distance Education in Saudi Arabia during the COVID-
19 Pandemic. Online Submission.

27.  Andrew, A., Cattan, S., Costa Dias, M., Farquharson, C., Kraftman, L., Krutikova, S., ... & Sevilla, A.
(2020). Inequalities in children's experiences of home learning during the COVID-19 lockdown in England. Fiscal
studies, 41(3), 653-683. https://doi.org/10.1111/1475-5890.12240

28.  Azubuike, O. B., Adegboye, O., & Quadri, H. (2021). Who gets to learn in a pandemic? Exploring the
digital divide in remote learning during the COVID-19 pandemic in Nigeria. International Journal of Educational
Research Open, 2, 100022. https://doi.org/10.1016/j.ijedro.2020.100022

29.  Clemen, I. G., Ali, H., Abdulmadid, A. N., & Jabbar, J. H. (2021). Education During COVID-19 Era:
Readiness of Students in a Less-Economically Developed Country for E-Learning. IMCC Journal of Science, 1(2),
94-101. https://myjournal.imcc.edu.ph/publication/volume-1-issue-2-2021/1 Clemen-et-al-2021

30.  Frei-Landau, R., & Avidov-Ungar, O. (2022). Educational equity amidst COVID-19: Exploring the online
learning challenges of Bedouin and Jewish Female Preservice Teachers in Israel. Teaching and Teacher
Education, 111, 103623. https://doi.org/10.1016/j.tate.2021.103623

31.  Hopkyns, S. (2022). Cultural and linguistic struggles and solidarities of Emirati learners in online classes
during the COVID-19 pandemic. Policy Futures in Education, 20(4), 451-468.
https://doi.org/10.1177/14782103211024815

32.  Khasawneh, M. A. S. (2021). Challenges resulting from simultaneous online education during the" Covid-
19" pandemic: the case of King Khalid University, Saudi Arabia. Science and Education, 2(8), 414-430.

19


https://www.researchgate.net/profile/Furqan
https://inee.org/sites/default/files/resources/planning-school-reopening-and-recovery-after-covid-19.pdf
https://doi-org.ezproxy.nu.edu.kz/10.1016/j.worlddev.2020.105225
https://doi.org/10.1080/1475939X.2020.1865192
https://doi.org/10.18844/wjet.v14i2.6913
https://blogs.worldbank.org/europeandcentralasia/post-covid-education-kazakhstan-heavy-losses-and-deepening-inequality
https://blogs.worldbank.org/europeandcentralasia/post-covid-education-kazakhstan-heavy-losses-and-deepening-inequality
https://doi.org/10.1139/facets-2021-0084
https://www.weforum.org/agenda/2020/08/science-education-reset-stem-technology/
https://asianjde.com/ojs/index.php/AsianJDE/article/view/558/341
https://doi.org/10.1177/11033088211027412
https://doi.org/10.1080/00091383.2021.1850117
https://www.who.int/health-topics/coronavirus#tab=tab_1
https://www.who.int/health-topics/coronavirus#tab=tab_1
https://doi.org/10.1177/1534484305278283
https://doi.org/10.1111/j.1365-2648.2005.03621.x
https://doi.org/10.1111/1475-5890.12240
https://doi.org/10.1016/j.ijedro.2020.100022
https://myjournal.imcc.edu.ph/publication/volume-1-issue-2-2021/1_Clemen-et-al-2021
https://doi.org/10.1016/j.tate.2021.103623
https://doi.org/10.1177/14782103211024815

Kazak yaTThIK KbI3Iap MeaarorukaiblK yHUBepcuTeTiHiH Xadaprisicst Ne 2(98), 2024

33. Mann, P., & Mann, B. (2021). The aftermath of covid-19 on students” education and health in indian
educational institutions: a survey. Journal of Education Culture and Society, 12(2), 361-374.

34.  Pozas, M., Letzel, V., & Schneider, C. (2021). ‘Homeschooling in times of corona’: exploring Mexican and
German primary school students” and parents’ chances and challenges during homeschooling. European Journal
of Special Needs Education, 36(1), 35-50. https://doi.org/10.1080/08856257.2021.1874152

35.  Singh, A, Gupta, K., & Yadav, V. K. (2021). Adopting e-learning facilities during COVID-19: Exploring
perspectives of teachers working in Indian Public-funded Elementary Schools. Education 3-13, 1-15.
https://doi.org/10.1080/03004279.2021.1948091

36.  Zamora-Antufiano, M. A., Rodriguez-Reséndiz, J., Cruz-Pérez, M. A., Rodriguez Reséndiz, H., Paredes-
Garcia, W. J., & Diaz, J. A. G. (2021). Teachers’ perception in selecting virtual learning platforms: A case of
mexican higher education during the COVID-19 crisis. Sustainability, 14(1), 195.
https://doi.org/10.3390/su14010195

37.  Cooper, A., Timmons, K., & MacGregor, S. (2021). Exploring How Ontario Teachers Adapted to Learn-at-
Home Initiatives during COVID-19: Blending Technological and Pedagogical Expertise in a Time of Growing
Inequities. Journal of Teaching and Learning, 15(2), 81-101. https://doi.org/10.22329/jtl.v15i2.6726

38.  Dube, B., & Ndaba, X. P. (2021). Educating progressed learners in times of COVID-19: how can bricolage
help?. Research in Social Sciences and Technology, 6(2), 22-36. https://doi.org/10.46303/ressat.2021.9

39.  Ferri, F., Grifoni, P., & Guzzo, T. (2020). Online learning and emergency remote teaching: Opportunities
and challenges in emergency situations. Societies, 10(4), 86. https://doi.org/10.3390/s0c10040086

40.  Kaisara, G., & Bwalya, K. J. (2021). Investigating the E-learning challenges faced by students during
COVID-19 in Namibia. International Journal of Higher Education, 10(1), 308-318. d0i:10.5430/ijhe.v10n1p308
41.  Huu, N.D., & Luyen, P. T. (2022). Equality in Online Education during COVID-19: Challenging the
Educational Needs of Ethnic Minority Students in Vietnam. Law, State and Telecommunications Review, 14(1),
31-51. https://doi.org/10.26512/Istr.v14i1.40032

42. Koskela, T., Pihlainen, K., Piispa-Hakala, S., Vornanen, R., & Haméldinen, J. (2020). Parents’ views on
family resiliency in sustainable remote schooling during the COVID-19 outbreak in Finland. Sustainability,
12(21), 8844. https://doi.org/10.3390/su12218844

43.  Parenti, T. (2020). Bravery against the Silence: Challenging Social Deprivation in the School Systems.
Research Issues in Contemporary Education, 5(3), 1-12.

44,  Khlaif, Z. N., Salha, S., & Kouraichi, B. (2021). Emergency remote learning during COVID-19 crisis:
Students’ engagement. Education and Information Technologies, 26(6), 7033-7055.
https://doi.org/10.1007/s10639-021-10566-4

45,  Okyere, E., Salusalu, M., Goundar, R., & Marfoh, K. (2022). What do university students say about online
learning and the COVID-19 pandemic in central Fiji? A qualitative study. Plos One, 17(8), e0273187.
https://doi.org/10.1371/journal.pone.0273187

46.  Onwuegbuzie, A. J., Ojo, E. O., Burger, A., Crowley, T., Adams, S. P., & Bergsteedt, B. J. (2020).
Challenges Experienced by Students at Stellenbosch University that Hinder their ability Successfully to learn
Online during the COVID-19 era: A Demographic and Spatial Analysis. International Journal of Multiple
Research Approaches, 12(3). https://doi.org/10.29034/ijmra.v12n3editorial2

47.  Mavury, L., Pila, O. K., & Kuhudzai, A. G. (2022). Pre-Service Teachers™ Levels of Adaptations to
Remote Teaching and Learning at A University in A Developing Country in the Context of COVID-19.
International Journal of Higher Education, 11(1). doi:10.5430/ijhe.v11n1p12

48.  Sequeira, L., & Dacey, C. M. (2020, December). The COVID-19 diaries: Identity, teaching, and learning at
a crossroads. In Frontiers in Education (Vol. 5, p. 586123). Frontiers Media SA.
https://doi.org/10.3389/feduc.2020.586123

49.  Francis, D. V., & Weller, C. E. (2022). Economic inequality, the digital divide, and remote learning during
COVID-19. The Review of Black Political Economy, 49(1), 41-60. https://doi.org/10.1177/00346446211017797
50. Bayrakdar, S., & Guveli, A. (2020). Inequalities in home learning and schools' provision of distance
teaching during school closure of COVID-19 lockdown in the UK (No. 2020-09). ISER Working Paper Series.
http://hdl.handle.net/10419/227790

51.  Ramor, F., M. & Lara, J. (May 18, 2022). COVID-19 and poverty vulnerability.
https://www.brookings.edu/blog/future-development/2022/05/18/covid-19-and-poverty-vulnerability/

52.  Suttie, D. (2015). Overview: Rural poverty in developing countries: Issues, policies and challenges. IFAD
Invest Rural People. https://www.un.org/development/desa/dspd/wp-content/uploads/sites/22/2020/03/Suttie-
Paper.pdf

53.  Belay, D. G. (2020). COVID-19, Distance Learning and Educational Inequality in Rural Ethiopia.
Pedagogical Research, 5(4).

54.  Van,D.T.H., & Thi, H. H. Q. (2021). Student barriers to prospects of online learning in Vietnam in the
context of COVID-19 pandemic. Turkish Online Journal of Distance Education, 22(3), 110-123.
https://doi.org/10.17718/tojde.961824

55.  Zhao, L., Cao, C., Li, Y., & Li, Y. (2022). Determinants of the digital outcome divide in E-learning

20


https://doi.org/10.1080/08856257.2021.1874152
https://doi.org/10.1080/03004279.2021.1948091
https://doi.org/10.3390/su14010195
https://doi.org/10.22329/jtl.v15i2.6726
https://doi.org/10.46303/ressat.2021.9
https://doi.org/10.3390/soc10040086
https://doi.org/10.26512/lstr.v14i1.40032
https://doi.org/10.3390/su12218844
https://doi.org/10.1007/s10639-021-10566-4
https://doi.org/10.1371/journal.pone.0273187
https://doi.org/10.29034/ijmra.v12n3editorial2
https://doi.org/10.3389/feduc.2020.586123
https://doi.org/10.1177/00346446211017797
http://hdl.handle.net/10419/227790
https://www.brookings.edu/blog/future-development/2022/05/18/covid-19-and-poverty-vulnerability/
https://www.un.org/development/desa/dspd/wp-content/uploads/sites/22/2020/03/Suttie-Paper.pdf
https://www.un.org/development/desa/dspd/wp-content/uploads/sites/22/2020/03/Suttie-Paper.pdf
https://doi.org/10.17718/tojde.961824

Kazak yaTThIK KbI3Iap MeaarorukaiblK yHUBepcuTeTiHiH Xadaprisicst Ne 2(98), 2024

between rural and urban students: Empirical evidence from the COVID-19 pandemic based on capital theory.
Computers in Human Behavior, 130, 107177. https://doi.org/10.1016/j.chb.2021.107177

56.  Smetackova, I., & Stech, S. (2021). The first wave of the COVID-19 pandemic in primary schools in the
Czech Republic: Parental perspectives. European Journal of Education, 56(4), 564-577.
https://doi.org/10.1111/ejed.12478

57. Scavarda, A., Dat, G., Scavarda, L. F., Chhetri, P., & Jaska, P. (2023). A conceptual framework for the
corporate sustainability higher education in Latin America. International Journal of Sustainability in Higher
Education, 24(2), 481-501. DOI 10.1108/1JSHE-07-2021-0272

58.  Coman, C., Tiru, L. G., Mesesan-Schmitz, L., Stanciu, C., & Bularca, M. C. (2020). Online teaching and
learning in higher education during the coronavirus pandemic: Students’ perspective. Sustainability, 12(24),
10367. https://doi.org/10.3390/su122410367

59.  Durrani, N., Helmer, J., Polat, F., & Qanay, G. (2021). Education, gender and family relationships in the
time of covid-19: Kazakhstani teachers’, parents’and students’perspectives. Partnerships for Equity and Inclusion
(PEI) Pilot Project Report. Graduate School of Education, Nazarbayev University.

60.  Parlak, S., Celebi Cakiroglu, O., & Oksuz Gul, F. (2021). Gender roles during COVID-19 pandemic: The
experiences of Turkish female academics. Gender, Work & Organization, 28, 461-483.
https://doi.org/10.1111/gwao.12655

61.  Sutherland, G., Vazquez Corona, M., Bohren, M., King, T., Moosad, L., Maheen, H., ... & Vaughan, C.
(2021). A rapid gender impact assessment of Australian university responses to COVID-19. Higher Education
Research & Development, 1-15. https://doi.org/10.1080/07294360.2021.1971163

62.  Suart, C., Neuman, K., & Truant, R. (2022). The impact of the COVID-19 pandemic on perceived
publication pressure among academic researchers in Canada. PloS one, 17(6), e€0269743.
https://doi.org/10.1371/journal.pone.0269743

63.  Portillo, J., Garay, U., Tejada, E., & Bilbao, N. (2020). Self-perception of the digital competence of
educators during the COVID-19 pandemic: A cross-analysis of different educational stages. Sustainability, 12(23),
10128. https://doi.org/10.3390/su122310128

64.  Makura, A. H. (2022). South African Female Academics’ Work from Home Experiences during the
COVID-19 Pandemic: Challenges and Opportunities. Journal of Culture and Values in Education, 5(1), 13-22.
https://doi.org/10.46303/jcve.2022.3

65. Musasa, T. (2020). Covid-19 and Girl Child Education: Parental Perspectives. The Fountain: Journal of
Interdisciplinary Studies, 4(1), 81-95.

66.  Pillay, A., Khosa, M., Campbell, B., Nyika, N., & Sheik, A. (2021). African female university students'
experiences of online education at home during the COVID-19 pandemic. Journal of Education (University of
KwaZulu-Natal), (84), 31-47.

67. Haque, E., Wyss, N., Cho, E. E., & Austrian, K. (2022). Gendered effects of COVID-19 school closures:
Bangladesh case study. Knowledge Commons, 1-6. DOI 10.31899/shsr2022.1005

68.  Siddique, S., Baidya, S., & Rahman, M. S. (2021, December). Machine learning based model for predicting
stress level in online education due to coronavirus pandemic: a case study of Bangladeshi students. In 2021 5th
International Conference on Electrical Information and Communication Technology (EICT) (pp. 1-6). IEEE.
69. Korlat, S., Kollmayer, M., Holzer, J., Liiftenegger, M., Pelikan, E. R., Schober, B., & Spiel, C. (2021).
Gender differences in digital learning during COVID-19: competence beliefs, intrinsic value, learning
engagement, and perceived teacher support. Frontiers in Psychology, 12, 637776.

70.  Agostinelli, F., Doepke, M., Sorrenti, G., & Zilibotti, F. (2022). When the great equalizer shuts down:
Schools, peers, and parents in pandemic times. Journal of Public Economics, 206, 104574.
https://doi.org/10.1016/j.jpubeco.2021.104574

71.  Putri, R. S., Purwanto, A., Pramono, R., Asbari, M., Wijayanti, L. M., & Hyun, C. C. (2020). Impact of the
COVID-19 pandemic on online home learning: An explorative study of primary schools in Indonesia.
International Journal of Advanced Science and Technology, 29(5), 4809-4818.

COVID-19 KE3IHAEI'I TEHAEPJIIK TEHCI3AIK, KEJAEMJIIK )KOHE [IU®PJIBIK AJTIIAKTBIK:
UHTEIPATUBTI OAEBUET IIOJYBI (2020-2022)

K.B. Ecendexonal, A.3. Ounesa’, Auna KoouMuiep®
12 Hazap0aes Yuusepcureri, Acrana, Kasakcran
Koppecnonaent-apropasiy e-mail: kymbat.yessenbekova@nu.edu.kz
email?: ainur.aliyeva@nu.edu.kz
SHopmuxk ynusepcuteti, Byné, Hopserus
email®: anna.cohenmiller@nord.no

21


https://doi.org/10.1016/j.chb.2021.107177
https://doi.org/10.1111/ejed.12478
https://doi.org/10.3390/su122410367
https://doi.org/10.1111/gwao.12655
https://doi.org/10.1080/07294360.2021.1971163
https://doi.org/10.1371/journal.pone.0269743
https://doi.org/10.3390/su122310128
https://doi.org/10.46303/jcve.2022.3
https://doi.org/10.1016/j.jpubeco.2021.104574
mailto:kymbat.yessenbekova@nu.edu.kz
mailto:ainur.aliyeva@nu.edu.kz
mailto:anna.cohenmiller@nord.no

Kazak WITTBIK KbI3[ap MeIarorukaiblK yHuBepeuTeTiHiH Xabapisicer Ne 2(98), 2024

AHnjaTna

Byn makamaga COVID-19 kesinme OiniM, S5KOHOMHKA XOHE MOACHHETTIH KUBUIBICHI 3epTTENeli. 3epTrey
COVID-19 xoHTEKCiHIETi oMeyMeTTiK-3KOHOMHUKAIIBIK JKarJalpIH TPH3MAchl apKbUIBl OiriM Oepy »KarmaiimapbiH
Tangayra Ha3ap ayJapa OTBIPHIIL, eNep Tam O0NaThIH KUBIHABIKTapAbl TYCiHyTe OarpiTTanFad. by 3eprrey COVID-19
MAHICMUSICBIHBIH YII KBUIIBIK Ke3CHIHJIC KUHAIFAH CAaHIBIK JKOHE CamalbIK JepekTepi Oipikripeni. MHTerpaTusTi
onedueT HIONyBl JKaHa IepcreKThUBaiapasl Kypy sxoHe COVID-19-mpiH Oimimre acepi Typanbl maiina OonaThiH
TYKBIpBIMIaMallapAbl KIBIITacThIpy YIIiH Kongansiians! (Toppako, 2005). Tept nepekkopabl i3aereHHeH Keiin 36
JaMyLIbl )KOHE JAaMbIFaH eJiepaeH 49 SMIUpPUKaIBIK 3epTTeyJIepi MYKHAT Tanjay YIIiH TaHAanbl. 3epTTey HUQPIIbIK
TEHCI3MIK, Keneimik »oHe reHaepmik TteHcizgik COVID-19 nangemwuscel kesiHme OiumiM Oepynmeri MaHBI3IBI
KUBIH/ABIKTAp OOJIFaHBIH KOpCeTeli. OJICyMETTIK-DKOHOMUKAIIBIK KaFIaibl TOMEH 0TOachlIapAaH MIBIKKaH CTYICHTTED,
ocipece aybUIIBIK JKep/ie TYPATHIH JKOHE TiHU AICTYpIiepi Oepik cTymeHTTep Oi1iM O6epy xykecinae ocax OOJIBII MIBIKTHI.
Omap camansl OiMiM aiyFa MIEKTEYJ KOJ KETKi3y[i OacTaH Kemmipii *KoHe TeHIepIiK KEeMCITYIIUTIKKE Tal OOJIBL.
Keiibip >xarmaitmapma Oyl okarmaimap e3-e3iHE KON JKyMcay KayImiHIH J>KOFapbUIayblHAa >KOHE IICHXUKAJIBIK
JeHCAYIBIKTHIH 0acka mocenenepine okenai. by momy OimiM Oepy pecypcTapbl TalIBUIBIFBIHBIH TEH eMec Oeryre
0alTaHBICTHI QJICYMETTIK-’KOHOMHUKAIBIK TEHCI3MIKTEPIi KYPYAarbl HETi3Ti peiliH KepceTelmi. ABTOpJAp CascaTTHI
azipiey mpouecrepi COVID-19-maH keifiHri Kke3eHJe CTYASHTTEpAIH €H Ocall TONTapbl, COHBIMEH Karap oWel
MyFaJliMJep/IiH KaXKeTTUTIKTepiHe 0ackIMABIK Oepyl Kepek Jien caHaiipl. byraH Koca, agerre «y3ak COVID-19» nen
aranateii COVID-19 cryneHTTepaiH €H ocajl TONTapblHA Y3aK Mep3iMIi acepi Typajbl SMIMPUKAIBIK 3epTTeyJep
KaXeT.

Tyiiin cezgep: COVID-19, 0iniM, aneyMeTTIK-3DKOHOMHKAJIBIK JKaraaid, MOJIEHH TEHCI3MIK, NMCHUXHKAJBIK
OY3bLIBIC
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AnHomayus

Orta craThs HCCIEAYeT IiepecedeHrue oO0pa3oBaHUs, SKOHOMHKH H KynsTypel B mepuox COVID-19.
HccnenoBanne HampaBiieHO HAa MOHMMaHHE NPOOJEM, ¢ KOTOPBIMH CTOJIKHYJHCH CTPaHBI, C aKIEHTOM Ha aHaJU3
ycroBuiA  00pa3oBaHUS UYepe3 MPH3MY COLMAIBHO-IKOHOMHIYECKOro crtaryca B koHTekcre COVID-19. B atom
WCCIIEJOBAaHUN HMHTETPUPOBAHBl KOJMYECTBCHHBIE M KAadECTBEHHBIC JaHHBIC, COOpaHHbBIE 33 TPEXJETHHH IEpHON
nangemMun COVID-19. [lns co3naHus HOBBIX NHEPCNEKTHB W (OPMHUPOBAHUS BO3HUKAIOUIMX KOHLENILUA BIMSHUS
COVID-19 na o0Opa3oBaHKe HCIONB3YETCSI MHTETPATUBHBINA 0030p suteparypsl (Torraco, 2005). Iocie moucka B
yeThlpex 0a3ax JaHHBIX JJI TIHIATETBHOTO aHanmu3a ObUIM oToOpaHbl 49 SMIUpHUYECKUX HCCIeaoBaHUNA B 36
Pa3BHBAIOIINXCS M Pa3BUTHIX cTpaHax. MccienoBaHue nokasbiBaeT, 4To HU(POBOW pa3phiB, OSTHOCTh U IeHJEpHOE
HEpPaBEHCTBO ObLIM 3HAUUTEIBLHBIME 00pa3oBaTelibHBIMU NIpobsieMamu Bo Bpemst mangemMun COVID-19. CrynenTs! u3
ceMel ¢ HU3KHUM COIMaIbHO-3KOHOMHYECKUM CTaTyCOM, OCOOEHHO MPOKUBAIOIINE B CEITLCKUX paiioHaX M C CUIBHBIMH
PEIUTHO3HBIMH TPAAULMAMH, OKa3aJIHUCh YSI3BUMBIMH B 00pa3oBaTeabHON crcteMe. OHHM HCTIBITHIBAIN OTPAaHUIEHHBIH
JOCTYII K KA4YeCTBEHHOMY 00pa30BaHMIO 1 CTATKUBAJIICH C IMCKPUMHHALINEH 110 TeHAEPHOMY IIPU3HAKY. B HEKoTOpBhIX
CITy4asix 3T 00CTOSTEIILCTBA ITPUBOIVIIN K OBBIIIEHHBIM PUCKaM CaMOYOMICTBA U APYTUM MpoOIIeMaM CUXHIECKOTO
3JI0POBBsL. DTOT 0030p MOAYEPKUBAET OCHOBHYIO POJIb JehuITa 00pa3oBaTeNIbHBIX PECYPCOB B CO3/IaHUH COLMATIBHO-
SKOHOMHYECKHX HEPAaBEHCTB U3-3a HEPABHOMEPHOTO pacHpesiesieHus. ABTOPHl yTBEPXKIAlOT, YTO MPOLECCH
Pa3pabOTKH MOJUTHUKHU JOJDKHBI TPUOPUTETHO YIUTHIBATH HOTPEOHOCTH CaMBIX ySA3BHMBIX I'PYIII CTY/ACHTOB, BKIIOUAs
yuureneii-xenmut, B nocr-COVID-19 nepuon. Kpome Toro, Heo6X0JMMO MPOBECTH AMIIUPUUECKHE UCCIEI0BaHUS
noarocpounbix mocneactsuii COVID-19, mupoko u3BecTHbIX Kak "mmutenbabiii COVID-19", miis caMbIx ySI3BUMBIX
IPYIII CTY/ICHTOB.

KiroueBbie ciioBa: COVID-19, obpazoBanue, COIMaIbHO-9KOHOMHUYECKUHN CTATYC, KYIBTYPHOE
HEPaBEHCTBO, ICHXWIECKOE PacCTPOHCTBO
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